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Project EXCEL is conducted under the National Workplace Literacy 
Program of the U.S. Department of Education. It is administered by 
the Career Resources Development Center (CROC) in partnership with 
Momentum , Inc. 

Project EXCEL focuses on literacy and basic skills training with 
emphasis on the workplace culture for limited English proficient 
(LEP) workers. Our goal is to assist these workers in retaining 
employment, increasing productivity and advancing their careers. 



CRDC 

CRDC is a 25 year old, non-profit, community based employment 
training agency located in San Francisco and Oakland. CRDC has 
trained over 3,500 ethnic minorities and women as office clerks, 
bank tellers, cooks, food service and housekeeping workers, 
janitors and office automation specialists. 

CROC's training programs focus on LEP workers because they comprise 
the vast majority of the workforce at Momentum, Inc. CRDC 
recognizes that nearly 90% of California's labor pool will come 
from Hispanic and Asian communities, half of them immigrants. 
Local labor force is increasingly low-skilled and limited English 
proficient, while, simultaneously, industry is demanding a more 
literate and skilled workforce. 



MOMENTUM, INC. 

Momentum, Inc. is an outerwear design development and engineering 
company. This is a new direction for the company since its 
inception in 1985. 

Momentum, Inc. has changed from a manufacturing/ contracting firm to 
a design/manufacturing firm. This business transformation requires 
greater worker involvement, and thus, the need for improved 
communication and critical thinking skills. 

As a manufacturing company prior to the transformation, workers at 
Momentum would mass produce garment, repeating the same sewing 
procedures. As a design engineering firm, workers at Momentum are 
asked to read complicated spec sheets and sewing instructions, and 
participate in small group meetings in order to determine the 
sewing procedure for each new design. Production is smaller-scaled 
and more multi-faceted. The most important aim for workplace 
literacy training to the Momentum management is for its workers to 
read and comprehend spec sheets and actively participate in the 
design and sewing process. 



Currlculua Designed for Moaantua, Inc. 



The curriculum for Momentum^ Inc. is designed by a team of 
experienced educators from CROC* The team met with the management, 
supervisors and workers to conduct needs assessments at the 
workplace. The teeun also conducted observations and participatory 
work to identify specific job and communicative skills required at 
Momentum, lac. From these assessments, CRDC was able to design a 
curricultim to facilitate better communication between workers and 
management , and to enable workers to understand written work orders 
as well as follow oral instmictions • 

Project EXCEL 's staff worked closely with management and workers at 
Momentum, Inc. and received consistent feedback from the Momentum 
management and workers before the curriculum was finalized. The 
curriculum consists of 3 modules. The goals and objectives of each 
module are explained on the cover of the modules. 
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This module is specifically designed for limited English 
proficient adults who need to learn basic skills and language in 
order to function effectively at Momentxim, Inc. The English 
proficiency level of the workers in this class ranges from pre- 
literacy to ESL level 100. The students are from China and Hong 
Kong* Their native languages are Mandarin, Cantonese and two other 
Chinese dialects. While some students have never received formal 
education in their native countries and are therefore illiterate in 
their native languages, others have limited education (4 to 5 
years) in their native countries. Some have never taken an English 
class in the United States while others have taken a semester or 
two of Adult Basic Education at a local adult learning center. 

This text is a beginning, competency -based text'.^ that 
attempts to integrate coping skills and functional language with 
essential language forms, vocabulary, and cultural informiation 
needed for the American workplace. 

There is a wide variety of activities within each unit to 
reinforce language use. Each unit affords practice in listening, 
speaking, reading and writing. Lessons are self-contained and lend 
themselves to a format in which one or two activities may be 
completed within a one hour class period. Teachers may choose to 
expand, rearrange, or omit a particular activity when appropriate* 
Materials from different units may be taught simultaneovisly to keep 
the class interested and motivated. 

Below is a listing of some features and activities that 
are included in the workbook. There are also additional 
suggestions to provide extended practice for students. 



Visuals 

Visuals are a vital part of teaching. Pictures, hand drawings, 
photographs and real objects add realism and relevance to the 
learner and enable students ( especially beginning students ) to 
attach immediate meaning to a situation. Every competency can be 
pre-taught by using visuals. Flashcards are great tools to have 
for beginning classes. The teacher can create a set of flashcards 
for almost every competency introduced in this module. They can be 
used to introduce new words and lend themselves to quick, periodic 
review of key vocabulary. 

We are committed to introduce sewing terminology at the onset of 
the class because we wish to impress upon the students that this 
class is a job-specific English class. Because most of the 
students are non-literate in English, we recommend flashcards to 
introduce the new terminology. Five sewing tools can be introduced 
on the first day with four to five others to be added on subsequent 
days. Written words to match the pictures are not introduced to 
the students until they have some exposure to basic phonics. 



Th.^ names of the sewing tools have been generated by the manager of 
Momencvon, Inc, They may not be the standard technical names of the 
tools. The standard technical names of the tools can be introduced 
later in the course of instruction. 



Tape 

All dialogues and listening activities are pre--recorded on tape. 
The tape gives students opportunities to hear different voices and 
speaking styles. It also allows consistent repetitious listening 
usually needed in a beginning class. 



Review 

Because most of the students are not literate in English, we 
recognize the need to teach or review the English alphabet, the 
numeric system (ordinal and cardinal nxambers), and beginning 
phonics at the very beginning of the course. To review the 
alphabets, we teach the upper case form first follow by the lower 
case form. To review numbers, we teach the cardinal numbers (0 to 
100) first follow by ordinal numbers. To teach beginning phonics, 
we introduce the consonants first follow by long and short vowel 
sounds. Not all review lessons and activities are included in this 
book. A teacher should look into literacy texts available in the 
market to draw more ideas and activities to teach the above 
mentioned subjects. 



Dialogues 

Dialogues introduces the language in context and the competency. 
The dialogues are intentionally short, no more than four to five 
lines, to ensure easy listening and repetition. The first few 
dialogues in the book are printed in upper case form because 
students are introduced to the upper case form first. The 
following steps are recoiranended in the presentation of a dialogue: 

1. Setting the Scene 

Uce visuals in the text to generate an impression of what the 
dialogue might be about and what language might be used. Teach 
core vocabulary and expressions so that students are prepared to 
comprehend the dialogue. 

2. Listening to the Dialog ue 

Once the scene is set, the class listens to the dialogue on tape. 
The dialogue may be played several times for discussion of meaning 
and oral practice. The teacher can play the tape and stop at the 
end of a phrase or sentence for students to repeat after it. This 
way the teacher can check their listening and give them 
opportunities for oral practice. 

iv 
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3. Repetition of the Dialogue 



Once students demonstrate an understanding of the dialogue, the 
teacher can model the dialogue for further repetition. First, the 
teacher repeats all the lines of the dialogue and the students 
repeat after her. Then the teacher takes one role, (A), and the 
students, (B). The roles are reversed for another practice of the 
dialogue. Next, the teacher divides the class in half. One half 
assximes one role, the other half, the other role. Finally, pairs 
of students practice the dialogue on their ovm while the teacher 
circulates to listen for problem areas, offering assistance as 
needed. 

4. Drills 

As the teacher is practicing the dialogue, it may become obvious 
that additional drilling of particular phrases needs to be 
introduced before the dialogue as a whole can be practiced. Aside 
from the repetition drill mentioned above, a teacher may need to 
introduce other mechanical drills such as chain, substitution, and 
transformation drills for further practice to make the new language 
natural. If students have difficulty repeating a phrase, a 
••backward buildup ** may be used. 

5, Furt her Practice 

On subsequent days, further practice of the dialogue can be carried 
out in small groups or in pairs. The teacher can cut up the 
dialogue into strips. The students are to figure out the order of 
the strips and then practice the dialogue among themselves once 
they have the dialogue in front of them. Later, A and B strips may 
be assigned to each pair partner to make the oral practice more 
challenging. One partner gets the A strips and the other, B 
strips. They are reminded not to look at each other's lines. They 
must listen carefully to each other to-' proceed through the 
dialogue. This exercise allows for good listening, speaking and 
reading practice. 



Listening Activities 

Ample listening exercises are provided and recommended to check 
student comprehension of the material presented. Listen and circle 
activities are used to help guide students with their listening and 
make them accountable for their listening efforts. The teacher can 
play the tape several times. Once for the students to listen to 
and perform the task at hand and a second time in case they miss 
anything the first time around. The students can then switch 
papers to correct each other's answers. This allows for another 
opportunity to listen. When the class goes over the exercise 
together as a whole, the teacher should play the tape one more time 
for corrections. Because the students are at a beginning level, 
they usually do not mind repetitious listening. When the students 
are asked to correct each other's papers, it enhances their ability 
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to self-monitor which is a good language learning skill to acquire 
at the earliest stages of second language acquisition. 



Jazx Chants 

Jazz chants are those exercises signaled by the etbove symbol in the 
module. Jazz chants are based on a combination of repetition and 
learned responses. They make for a great language learning tool to 
develop students ' familiarity with the rhythm and intonation 
patterns of frequently used English expressions. They also provide 
a teacher an opportunity to summarize and review the most important 
expressions to be learned in a particular unit. Jazz chants are 
presented very much like dialogues in the class (see notes on the 
presentation of dialogues ) , Because of much repetition, the 
expressions presented usually become quite natural and automatic 
for the students at the end of the class. 



Reading and Writing Activities 

Most of the reading and writing done in class is at the word or 
sentence level. Here are some activities suggested for reinforcing 
students' reading and writing skills: 

1, Vocabulary Writing Practice 

Vocabulary writing exercises are provided for spelling and word 
recognition purposes. Each unit has a list of vocabulary for the 
students to learn to read and spell. Because most of the students 
come from an educational background where rote writing is common, 
we have included word writing as an integral part of the beginning 
curricula. Before students begin writing, the teacher must make 
sure that the students can recognize and say the words first • It 
is also recommended that the students sound out each word as they 
write so that they can associate sounds with their corresponding 
symbols. Students may do these exercise at home so that class time 
may be used for material introduction and more active practice, 

2 . Pictu re-Word Match-up 

This exercise works well as a paired activity. Person A has a set 
of pictures and person B has a set of matching words. The two 
students work together to make appropriate matches. Make sure each 
partner understands his or her role in the exercise so that one 
does not do the work for the other. This allows the slower 
students an opportunity to contribute. Modeling the language and 
the procedure for this exercise for students helps them see the 
purpose and goals of this exercise. 
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3> Crossword puzzles 



Crossword puzzles enhance spacial recognition and spelling of 
words. Students may work alone or in pairs and then correct each 
other's work. 

4. Dictations 

Dictations reinforce with writing the content which has been 
previously practiced orally. They help students correlate written 
English with spoken English. The teacher reads the words or 
sentences at normal speed and the students write the words 
perceived by them on a piece of paper. If they do not catch all 
the words, they should be allowed to ask for repetition as often as 
necessary. Some students may peek into their workbooks or at 
others' papers. We allow for this because students must know what 
to look for and where to look for the right answers. Students are 
then paired or grouped to compare and correct each other's 
sentences. The teacher circulates around the room for assistance. 
Several students are then called to put their sentences on the 
board. By the time the words or sentences are written on the 
board, they are usually 90% correct. The teacher then goes over 
the remaining problem areas. 

For a low level class, a teacher can help students out by drawing 
blanks for words in each sentence on the board during correction 
time. Students go up to the board to write sentences out according 
to the number of blanks drawn. The teacher checks for problems, 
and then proceeds to have class repeat the corrected sentences. To 
provide further oral practice, the teacher can do a "disappearing 
board trick.- The teacher erases more and more words from the 
board until students can eventually repeat the sentences without 
much or any written representation at all. 

5. Scrambled Sentences 

Scrambled sentences work very well for beginning students. They 
make for a good small group activity. Sentences are enlarged and 
cut into individual words or phrases and are placed in envelopes to 
be passed out to each student group. Students work together to put 
the sentence or sentences together. When they believe they have 
the words appropriately placed in order, they are asked to write 
the sentences on the board. Some teachers like to have the 
students hold the words up and line up in front of the class in 
correct order. This way, the other students can help correct and 
read the sentences out loud. Students learn well and enjoy this 
activity because they are able tc physically arrange and rearrange 
the words. 



Many of the activities mentioned above can be made more exciting by 
introducing an element of competition into the activity. Prizes 
and praises can be given to an individual student or groups of 
SwUdents for successfully completing an activity first. 



Listed above are just some of the more popular interactive reading 
and writing activities used in ESL classrooms. Many more creative 
techniques can be found in current ESL literature and textbooks to 
reinforce the learning of classroom material. We recommend 
frequent browsing of ESL books for inspiration and ideas for 
communicative language teaching. 



Acknowledgement of contribution to Module 1 course material: 
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OBJECTIVES OF MODULE 1 



Module 1 is designed to familiarize Momentiam garment workers with 
classroom instruction and procedures, review the basic components 
of written English and the numeric system, introduce some basic 
sewing terminology and the importance of casual day to day 
communication in the workplace. The aims of the activities in this 
module is to enable workers to feel more comfortable in a classroom 
environment, and initiate or interact with co-workers and superiors 
in English with greater fluency. 

Students will be able to: 

!• read and write the English alphabets in upper and lower case 
forms. 

2. associate the most basic English sounds with their 
corresponding symbols - beginning phonics. 

3. read, write, and comprehend ordinal and cardinal numbers. 
4* name and ask for common sewing tools politely. 

5. ask for repetition during communication breakdowns. 

6. initiate and participate in casual small talk with co-workers 
and superiors. 



UNIT 1: GREETINGS 




A: HI! I AM PENNIE LAU . AND YOU ARE. 

B: ^TTF. LING LEE . 

A: NICE TO MEET YOU. 

B: NICE TO MEET YOU TOO. 




AND YOURSELF? 


PRETTY GOOD. 


ALRIGHT. 


OK. NOT BAD, 



LISTEN AND SAY THE DIALOGUES. 



DIALOGUE 1 

A: HELLO! HOW 7^ YOU? 
B: FINE. AND YOURSELF? 
A: I'M FINE TOO. 



D IALOGUE 2 

A: HI I HOW ARE YOU? 
B: ALRIGHT. AND YOU? 
A: PRETTY GOOD. 



Mm 




DIALOGUE 3 

A: GOOD MORNING. HOW ARE YOU? 
B: PRETTY GOOD. AND YOU? 
A: OK. NOT BAD. 
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SAT THE JAZZ CHANT. 




Hi I How Are You? 

How are you? 

Fine. Howare>'o«? 
How are you? 

Fine. Howare>'o«? 

How are you? 
How are you? 
How are you? 

Fine. How d^Ttyou} 



Hi! 
Hi! 



Hi! 
Hi! 
Hi! 
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Follow example 1 end write. 

I am illmX You are f You're^ 




tired. 
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Follow exanple 1 and write. 

She is r She's ^ He is ^He's^ 




2. 




hungry 

3. 




thirsty 

4. 




angry 
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Say the jazx: chant. 




How's Jack? 



Hi! How are you? 

Fine. How are^o« 
Vm fine. How's Bill? 

He's fine. 
How's Mary? 

She's fine. 
How are the children? 

They're fine. 
How's your job? 

It's fine. 
How's Jack? 

He's sick! 

Oh no! 
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Natch pictures to 

1. She is busy. 



sentences . 



2. She is sick. 



3. He is thirsty. 



4. She is sleepy. 



5. He is tired. 



Write the missing words. 



1. 



He 



/S 



fine. 




2. 



is sleepy. 



3. 



He 



sick. 
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Have 


a 


nice day! 


See you tomorrow. 


Thanks , 


you too. 


Have 


a 


nice evening! 


See you Monday. 


Same to 


you. 


Have 


a 


nice weekend! 










B: Thanks, you too. 



Dialogue 2 

A: Bye. Have a nice evening! See you tomorrow, 
B: Same to you. 

pialooue 3 

A: Bye. Have a nice weekend! See you Monday. 
B: Thanks, you too. 
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Say the 2 Jazs Chants. 



1^ Have a M ice Evening 1 

Have a nice evening! 

Thanks / you too. 
Have a nice evening! 

Thanks, you too. 
Have a nice evening! 
See you tomorrow! 
Have a nice evening! 

Thanks, you too. 



2. Have a nice weekend I 
Have a nice weekend! 

Thanks, you too. 
Have a nice weekend! 

Thanks, you too. 
Have a nice weekend! 
See you on Monday! 
Have a nice weekend! 

Thanks, you too. 
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great alright pretty good 

nice OK not so good 



Listen and say the dialogues. 

Dialogue 1 

A: Good morning. Ling. 

B: Good morning, Mimi. How was your weekend? 
A: It was great I How was yours? 
B: It was nice. 

pialoque 2 

A: Good morning, Lan. 
B: Good morning, Liangkie. How was your weekend? 
A: Alright. How was yours? 
B: OK. 




Dialocaie 3 

A: Good morning. Wing Yee. 

B: Good morning. Bob. How was your weekend? 
A; Pretty good. How was yours? 
B: Not BO good. I was sick all weekend. 
A: Oh, no. That's too bad. 
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UNIT 2: SEWING TOOLS 



Natch words to pictures. 




a measuring tape 




a garment worker 
a sewing machine 
a ruler 



a pattern 



a needle 



Writ* th« words. 



SEWING TOOLS 



Srjsscrs 




needle 





ruler 





Seam ryy^r 




arniMt Marker 
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Natch words to pictures. 




a pen 




an iron 



a mirror 



a sewing foot 







1=. 





some pins 



an oil can 




a bobbin 



some material 



some thread 



a tracing whee 
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Writ« thm words* 



SEWING TOOLS 



15 
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Give me • • • 


Could you give me...? 




Please give me... 


Could I borrow...? 





Listen and say the dialogues. 



Dialogue 1 Please give me... 

A: Mimi, please give me a ruler < 

B: Sure. Here you go. 

A: Thanks. 

B: You're welcome. 



Dialogue 2 Could you give me.««? 

A: Ling, could you give me a seam ripper? 

B: Sure. Here you go. 

A: Thanks. 

B: You're welcome. 




Dialogue 3 Could I borrow...? 

A: Excuse me, Lan. Could I borrow a pair of scissors? 
B: Sure. Here you go. 
A: Thanks. 
B: You're welcome. 
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Excuse 


me? 


What did 


you say? 


Pardon 


me? 


Thanks a 


lot! 



Listen and say the dialogues. 

Dialoc;nie 1 Excuse me? 

A: Mimi/ Could you give me a hanger? 

B: Excuse me? 

A: Could you give me a hanger? 
B: Sure. Here you go. 
A: Thanks! 



pialoQue 2 Pardon me? 
A: Excuse me, Lan. Could I borrow some pins? 
B: Pardon me? 

A: Could I borrow some pins? 
B: Sure. Here you go. 
A: Thanks ! 



Dialogue 3 What did vou sav? 
A: Excuse me, Pei Juan. Could you give 
B: I'm sorry. What did you say? 
A: Could you give me some chalk? 
B: Sure. Here you go. 
A: Thanks a lot! 
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Listen to the dialogues* Circle both the tools and Questions you 
hear* 
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Dialogue 1 




Pardon me? 
What did you say? 



Dialogue 2 





Excuse me? 
Pardon me? 
What did you say? 



Dialogue 3 










C o ^ 















Excuse me? 
Pardon me? 
What did you say? 



Dialogue 4 




Excuse me? 
Pardon me? 
What did you say? 
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I NEED A PAIR OF SCISSORS 1 

I need a pair of scissors. 

What did you say? What did you say? 
I need a pair of scissors. 

Excuse me? Pardon me? 

I need a pair of scissors. 

Scissors? 

Scissors. 
Please give me a pair of scissors. 

Here you go. Here you go. 

Here's a pair of scissors. 
Thanks I You're welcome I 
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UNIT 3: 



TIME 



Say the dialogue. 





A: What time is it? 

B: It's 6;00 . 

A: Excuse me? What did you say? 

B: It's 6;00 . 

A: Thank you. 

B: You're welcome. 



Say the time. 

a. 6:00 

b. 3:00 

c. 9:00 

d. 1:00 

e. 11:00 



f. 12:00 

g. 8:00 

h. 4:00 

i. 10:00 
10. 7:00 
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irrit« the numbers for ainutes* 




Practice the dialogue on the previous page with a partner again 
Use the time tfritten above. 



36 



Write thm tine. 



TIME 



1. What time is it? 
9 f^3 



lo" '2 ' 2 



2. What time is it? 




3. What time is it? 



4. What time is it? 

















n n 1 — 1 







765" 




5. What time is it? 



6. What time is it? 




lo" '2 I 2 















5 IS 














7. What time is it? 















m ^ Aim* 









8. What time is it? 

. 7 0 5 
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Listen and circle the time you hear* 




UNIT 4: THE CALENDAR 
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DATS OF TISS WEEK 
Match long forns with short fonts. 




Fill in the missing days of the week. 



JUNE 



s 


M 




W 


T 


F 


S 


Sun. ( 






Wed. ( 






) Sat. 








1 


2 


3 


4 


5 


6 


7 


8 


9 


10 


11 


12 


13 


14 


15 


16 


17 


18 


19 


20 


21 


22 


23 


24 


25 


26 


27 


28 


29 


30 







Write the days of the week* 

1 • Sun • 5. Wed. 



2. ^ Sat. 6. ^ Fri. 

3 . Tues . 7 . Thurs . 



4. • Tues. 8. Fri. 
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Say the dialogue < 




A: What day is today? 
B: Today is 



A: What day is tomorrow? 
B: Tomorrow is 



i^: What day was yesterday; 
B: Yesterday was 



Write the missing days. 





YESTERDAY 


TODAY 


TOMORROW 


1. 


Monday 


Tuesday 




2. 


Saturday 




Monday 


3. 




Friday 




4. 






Thursday 


5. 




Wednesday 
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Put the days of the week in order* 
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Saturday 
Thursday 
Tuesday 
Monday 
^ Sunday 
Wednesday 
Friday 



Fill in the nissing letters of the puzzle* 





F 




T 




u 
n 


T 






d 










e 




Is 




t 


r 




y 








/ 


















d 
























|m| 


n 













What day is today? 

ERIC 



1. 

2. 
3. 
4. 
5. 
6. 
7. 




Write the missing months. 
!• January 3. March 



4 • April 
5. 



6* 



7. July 
8. 



9 ♦ September 
10* October 
11. 
12 • 



Write the months* 

1. Dec* 



2. 



July 



3* April 



Oct* 



Sapt 



May 



Jan, 
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Say the dialogue < 






HON 


September 

TylS WtO THU» 


fill 












1 


2 


3 




7 


8 


9 


10 




14 


15 


16 


17 




21 


22 


7Z 
3C 






28 


29 




A: What day is today? 
B: Today is 



A: What's the month? 
B: The month is 



A: What's the year? 
B: The year is 



Write the dates* 

!♦ Today is 



2* Tomorrow is 



month 



month 



day 



day 



year 



year 



3* Yesterday was 



month 



day 



year 



ERLC 
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Put the ttonths 



October 
March 
June 

November 
December 
February 
August 
April 
^ January 
May 
July 

September 

Fill in the missing letters of the puzzle. 







.1 Ir 1 




A 




e 




L 








p 




V 










1 




b 








b 




c 




m 






H 1 




























1 




jr. 


























k 


y 






■ 

13 


z 







What is today's date? 



31 



of the year in order. 

Long Forms Short Forms 



ERIC 
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Writ* th« 4«t«s that »r« circled. 



32 



August 1991 



Sunday 


Monday 


Tuesday 


Wednesday 


Thursday 


■ Friday 


Sa'turday 










1 




3 


4 


5 


6 




8 


9 


10 


11 


i2 


13 


14 




16 


17 


® 


19 


20 ■ 


21 


22 


23 


24 




26 




28 


29 


30 


% 










December 1 991 


Sun. 


Mon. 


Tues. 


Wed. 


Thurs. 


Fri. 


Sat. 




2 


3 


4 


5 


6 


7 


8 


9 


10 


11 


12 




14 


15 




17 


18 


19 


20- 


21 


22 


23 


24 


25 


26 


27 




29 


30 


31 











/ Pecemker /, /ff/ j 



^ i 
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Listen and circle the dates you hear. 



a. 


September 4, 1991 




September 2, 1991 


^^ept ember 3, 19^^^ 


b. 


August 10, 1991 




September 25, 1991 


October 12, 1991 


c. 


January 10, 1990 




July 4, 1990 


June 5, 1990 


d. 


2-4-91 




6-17-91 


9-25-91 


e. 


12-3-89 




11 - 28 - 91 


10 - 30 - 90 


f . 


6/25/88 




5/10/89 


8/18/92 


g- 


3/11/73 




12 / 25 / 84 


4/22/85 


h. 


June 28, 1992 




7/16/89 


6-24-90 


i. 


4/25/70 




April 19, 1981 


8-19-81 


Listen and write the dates 

a. August , 1954 


you hear. 

e. / 


12 / 


b. 


July , 19 




f. 10 / 


/ 


c. 


12, 


1962 g. 12 - 


- 73 


d. 


29, 


19 


h. 


- 68 
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MAKE A CALENDAR FOR THIS MONTH. 



month 



c 

bun. 
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UNIT 5s THE WEATHER 



Match pictures to sentences. 




It's hot. 



It's cloudy. 



It's sunny. 



It's cold. 






It's raining. 



It's windy* 





It's snowing « 



It'is foggy. 




How's the weather today? 
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Listen to the dialogues and circle the weather words you hear. 

1. cold /fhot ^) /^sunny j windy 



2. raining cloudy sunny foggy 



3. 


cloudy 


foggy 


cold 


sunny 


4. 


sunny 


foggy 


windy 


snowing 


5, 


foggy 


raining 


snowing 


cold 




Write the months that are hot . 




Write the months that are cold . 
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4. How's the weather today? 
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UNIT 6: ENGLISH SOUNDS 



39 



Shorf vowels 



a 



e 



0 u 



fit % m ^ ^ 



Consonanfs 



b 





f 




9 



J 




I m 




n 



V 



s 



t 

T 



V 

0) 



w 



ERJC 




y 




mi 
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Listen 



1. (5) 


ap 


(6n) 


ad 


man 


2. h 


op 


og 


ot 




3. c 


at 


ash 


ap 




H. r 


Ob 


on 


ot 


. 


5. f 


it 


ish 


in 




6. j 


Ob 


ot 


on 




7. d 


ip 


id 


isii 




8. c 


an 


at 


ab 
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Listen 



1. 


— \ 

@ 


et 


^ s, 

€) 


ed 




2. 


X 


un 


ub 


urn 


' 


3. 


P 


eg 


ep 


en 




4. 


b 


un 


ug 


em 




5. 


t 


en 


et 


ed 




6. 


sh 


ug 


ut 


un 




7. 


s 


urn 


ub 


un 




8. 


b 


et 


ed 


en 
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Listen 



!. 


sit 


hit 


Cpit~^ 


2. 


not 


lot 


hot 


3. 


fan 


pan 


can 


14. 


rob 


Job 


lob 


5. 


wisli 


fish 


dish 


1. 




sam 


sat 


2. 


con 


cad 


cob 


3. 


hot 


hog 


hop 




fat 


fan 


fab 


5. 


chin 


chip 


chit 
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Listen 



1. 




when 


men 


2. 


met 


let 


wet 


3. 


rug 


mug 


bug 


4. 


cut 


but 


nut 


5. 


fed 


red 


bed 



I . ten jQ^t 

0 hn q big beg 

3. cop cap cup 

H. pin pen pun 

5. chop chip chap 



G3 

o 
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REVIEW: THE ALPHABET 




J 



TRACE AND COPY THE ALPHABET. 

A A 



53 



BE 



cn 



on 




F Ji_ 

H H_ 

ir 

JZ 

ke: 
in 

UK 



NM 

on 



_ PZ 



QH 
RH 

th 

V VI 
WW 



Z XX 

z zz 
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FILL IN THE MISSING LEHERS. 

I. A BHD E F GZII 
J K H M N Z: P Q R 



— TUV~XYZ 
2. A~C DZIF G H 



J L M 0 P Q 

S THVVVXHZ 

WRITE THE ALPHABET. 



TR ACE AND COPY THE ALPHABET. 

bh 



d 



FT 



Oi2 



P-P 



- 

e _e P p 



s ^ 



3^ t_t 

h5 



u u 



WRITE THE ALPHABET. 




Write the alphabet. 



A B 



Write the alphabet. 

a b * 
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REVIEW: THE NUMBERS ss 



SAY THE NUMBERS. 



1 


2 


3 




5 


6 


7 


8 


9 


10 


II 


12 


13 


m 


15 


16 


17 


18 


19 


20 


21 


22 


23 


24 


25 


26 


27 


28 


29 


30 


31 


32 


33 


34 


35 


36 


37 


38 


39 


40 


m 


42 


43 


44 


45 


46 


47 


48 


49 


50 


51 


52 


53 


54 


55 


56 


57 


58 


59 


60 


61 


62 


63 


64 


65 


66 


67 


68 


69 


70 


71 


72 


73 


74 


75 


76 


77 


78 


79 


80 


81 


82 


83 


84 


85 


86 


87 


88 


89 


90 


91 


R2 


93 


94 


95 


96 


97 


98 


99 


iOO 



WRITE THE NUMBERS. 
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Numbers 


59 


Cardinal Numbers 


Ordinal Numbers 




1 one 


26 twenty-six 


first (1st) 


twenty-Sixth (26th) 


2 two 


27 twenty-seven. 


second (2nd) 


twenty-seventh (27th) 


3 three 


28 twenty-eight 


third (3rd) 


twenty-eighth (28th) 


4 four 


29 twenty-nine 


fourth (4th) 


twenty-ninth (29th) 


5 five 


30 thirty 


fifth (5th) 


thirtieth (30) 


6 six 


40 forty 


sixth (6th) 


fortieth 


7 seven 


50 fifty 


seventh (7th) 


fiftieth 


8 eight 


60 sixty 


eighth (8th) 


sixtieth 


9 nine 


70 seventy 


ninth (9th) 


seventieth 


10 ten 


80 eighty 


tenth (10th) 


eightieth 


11 eleven 


90 ninety 


eleventh (11th) 


nimieth 


12 twelve 


100 one hundred 


twelfth (12th) 


one hundredth 


13 thirteen 


200 two hundred 


thirteenth (13th) 


one thousandth 


14 fourteen 


300 three hundred 


fourteenth (14th) 


one millionth 


15 fifteen 


400 four hundred 


fifteenth (15th) 




16 sixteen 


500 five hundred 


sixteenth (16th) 




17 seventeen 


600 six hundred 


seventeenth (17th) 




18 eighteen 


700 seven hundred 


eighteenth (18th) 




19 nineteen 


800 eight hundred 


nineteenth (19th) 




20 twenty 


900 nine hundred 


twentieth (20th) 




21 twenty-one 


1 .000 one thousand 


twenty-first (21st) 




22 twenty-two 


10.000 ten thousand 


twenty-second (22nd) 




23 twenty-three 


100,000 one hundred thousand 


twenth-third (23rd) 




24 twenty-four 


1.000,000 one million 


twenty-fourth (24th) 




25 twenty-five 




twenty-fifth (25th) 
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MOMENTUM, INC. 
Module 1 
LISTENING SCRIPT AND JiNSWER KEY 



r i ,- 

to 



tmiT 1: 6REETIM6S 



NRIIING-Page 2 

!• morning 3. evening 

2* afternoon 4* night 



NRIIING-Page 8 

Fill in the missing words* 

1. He is fine* 

2* She is sleepy. 

3. He is angry. 

4. She is sick. 

5. She is hungry. 



UNIT 2: SEWING TOOLS 

LISIENING-Page 17 

1. A: Excuse me, Mimi. Please give me some chalk. 
B: Sure. Here you go. 

A: Thank you very much. 

2. A: Ling, could you give me some pins? 
B: Sure. Here you go. 

A: Thanks. 

B: You're welcome. 

3. A: Excuse me, Lan. Could you give me a pen? 
B: Sure. Here you are. 

A: Thank you. 

4. A: Pel Juan, give me a needle. 
B: Sure. Here you are. 

A: Thanks. 

B: You're welcome. 

5. A: Kin, could I borrow a pair of scissors? 
B: Sure. Here you are. 

A: Thanks. 

6. A: Excuse me. Wing Yee. Could I borrow a ruler? 
B: Sure. Here you are. 

A: Thanks. 

B: You're welcome. 
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LISTEVIMG-Page 19 

!• A: Guo Xian, could you give me a hanger? 
B: Excuse me? 

A: Could you give me a hanger? 
B: Sure. Here you go* 
A: Thanks* 

2. A: Excuse m^. Ling* Could I borrow a sewing foot? 
B: Pardon me? 

A: Could I borrow a sewing foot? 
B: Yes. Here you are. 
A: Thank you. 

3. A: Gong, could you give me a pencil? 
B: What did you say? 

A: Could you give me a pencil? 
B: Yes. Here you are. 
A: Thanks. 

4. A: Ying Yan, please give me a needle. 
B: What did you say? 

A: Please give me a needle. 
B: Sure. Here. 
A: Thanks. 

5. A: Excuse me. Kit yee. Could you give me some thread? 
B: Pardon me? 

A: Could you give me some thread? 
B: What color? 
A: Black. 

B: Sure. Here you go. 
A: Thanks. 

6. A: Excuse me, Liangkie. Could I borrow a ripper? 
B: Excuse me? 

A: Could I borrow a ripper? 
B: Sure. Here you are. 
A: Thanks. 



LISTENING-Page 20 

!• A: Liangkie, could I borrow a pair of scissors? 
B: Excuse me? 

A: Could I borrow a pair of scissors? 
B: Sure. Here. 
A: Thanks. 

2. A: Excuse me, Lan. Could I borrow a seam ripper? 
B: What did you say? 
A: Could I borrow a seam ripper? 
B: Sure. Here you are. 
A: Thanks. 



ERLC 



80 



3. A: Excuse me. Ling. Could you give me a measuring tape? 
B: Pardon me? 

A: Could you give me a measuring tape? 

B : Sure . Here . 

A: Thanks a lot! 

4. A: Shi Wei, please give me a hanger. 
B: I'm sorry. What did you say? 

A: Please give me a hanger. 

B: Sure. Here you are. 

A: Thanks a lot I 

B: You're welcome. 



UHIT 3: TIME 

LISTEHING-*Page 24 

Exercise 1 

1. It's 1:57 a.m. 3. The time is 9:38 p.m. 

2. It's 4:23 p.m. 4. The time is 5:43 a.m. 



Exercise 2 






a. 


A: 


Excuse me. Bob. What time is it? 




B: 


It's 2:35. 








A: 


What did you say? 








B: 


2:35. 






b. 


A: 


Lan, what time is it? 








B: 


It's 4:45. 








A: 


Excuse me? 








B: 


It's 4:45. 






c. 


A: 


Mimi, What time is it? 








B: 


It's 8:10. 








A: 


Pardon me? 








B: 


It's 8:10. 






d. 


A: 


Excuse me, Gong. What 


time 


is it? 




B: 


It's 10:15. 








A: 


What did you say? 








B: 


It's 10:15. 






e. 


A: 


Kin, what time is it? 








B: 


I don't know. I don't 


have 


a watch. 




A: 


Oh, thanks anyway. 






f . 


A: 


Lan, what time is it? 








B: 


It's 2:40. 








A: 


Excuse me? 








B: 


2:40. 








A: 


Thanks . 
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g. A: Liangkie, what time is it? 

B: I don't know. I don't have a watch. 
A: Oh, OK. 

h. A: Excuse me, Pennie. What time is it? 
B: I'm sorry. I don't have a watch. 

A: That's OK. Thanks anyway. 



UMIT 4: THE CALENDAR 



LISTEHINO--Page 32 



Exercise 3- 




a , 


A: 


What is today's date? 




B: 


It's September 3, 1991. 


b. 


A: 


What's the 


date? 




B: 


August 10, 


1991. 


c. 


A: 


What's the 


date? 




B: 


July 4, 1990. 




A: 


Excuse me? 






B: 


July 4, 1990. 


d. 


A: 


What's the 


date? 




B: 


2-4-91. 




e. 


A: 


Could you give me the date? 




B: 


10-30-90. 




f , 


A: 


Could you give me the date? 




B: 


6/15/88. 






A: 


I'm sorry. 


What did you say? 




B: 


6/15/88. 




g- 


A: 


What's the 


date? . 




B: 


12/25/84. 






A: 


Excuse me? 






B: 


12/25/84. 




h. 


A: 


What's the 


date? 




B: 


6-24-90. 






A: 


I'm sorry. 


What did you say? 




B: 


6-24-90. 




i. 


A: 


Could you give me the date? 




B: 


4/25/70. 






A: 


I'm sorry. 


What did you say? 




B: 


4/25/70. 
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LISTEMINO-Page 32 

Exercise 2 

a* A: What's your birthdate? 

B: It's August 25, 1954* 

b» A: What's the date? 

B: July 30, 1991* 

c. A: Pennie, what's your birthdate? 
B: It's December 12, 1962 • 

d. A: Kin, what's your birthdate? 
B; It's January 29, 1955. 

e. A: Bob, what is today's date? 
B: It's September 12, 1991. 

f . A: Shi Wei, could you give me the date? 
B: Sure. 10/15/89. 

g. A: Chris, what's your birthdate? 
B: It's 12-19-73. 

h. A: Lan, could you give me the date? 
B: 12-15-68. 



UNIT 5: THE HEATHER 

LISTS8IN6-Page 36 

1. A: Ling, how's the weather outside? 
B: Great. It's sunny and hot today. 
A: Good. 

2. A: It's raining outside. Wear your raincoat, son I 
B: OK, moml 

3. A: It's so foggy and cold outside. 
B: You better wear a coat. 

A: Good idea, Pei Juan. 

4. A: It's windy and foggy outside. 
B: I'm staying home. 

A: Good idea. I'm staying home too. 

5. A: How's the weather outside. Bob? 
B: Burrrrrr. It's cold. 

A: Is it snowing? 

B: Yes. I'm staying home today. 

A: Me too. 
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UHZT 6: ENGLISH SOUNDS 



LISTENING-Page 39 

!♦ jacket 

2 • door 

3. boy 

4 • bobbin 

LISTENING-*Page 40 



2. 
3. 
4. 



pins 
quarter 
material 
ripper 



5, 
8< 



5, 
8< 



cap 
foot 
coat 
five 



lock 
needle 
ruler 
lamp 



9 . girl 

10. dime 

11. hat 

12. garment worker 



9 . men 

10. pants 

11. nickel 

12 . key 



LISTEHING-Page 41 



1. 
2. 
3. 
4. 



socks 
watch 
zipper 
women 



LISTENING*-Page 42 



1. 
2< 
3, 
4. 



thimble 
check 
shirt 
wheel 



5< 
6. 
7< 
8 



5. 
8. 



vest 
suit 
yarn 
tag 



thirty 
chalk 
white 
shoes 



9. tie 

10. yardstick 

11. box 

12. vacuxam cleaner 
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IMtfRODUCTIOM 



Project EXCEL is conducted under the National Workplace Literacy 
Progr£ua of the U.S. Department of Education. It is administered by 
the Career Resources Development Center (CRDC) in partnership with 
Momentum , Inc • 

Project EXCEL focuses on literacy and basic skills training with 
emphasis on the workplace culture for limited English proficient 
(LEP) workers. Our goal is to assist these workers in retaining 
employment, increasing productivity and advancing their careers. 



CRDC 

CRDC is a 25 year old, non-profit, community based employment 
training agency located in San Francisco and Oakland. CRDC has 
trained over 3,500 ethnic minorities and women as office clerks, 
bank tellers, cooks, food service and housekeeping workers, 
janitors and office automation specialists. 

CRDC's training programs focus on LEP workers because they comprise 
the vast majority of the workforce at Momentum, Inc. CRDC 
recognizes that nearly 90% of California's labor pool will come 
from Hispanic and Asian communities, half o£ them immigrants. 
Local labor force is increasingly low-skilled and limited English 
proficient, while, simultaneously, industry is demanding a more 
literate and skilled workforce. 



MOMENTUM, INC. 

Momentum, Inc. is an outerwear design development and engineering 
company. This is a new direction for the company since its 
inception in 1985. 

Momentum, Inc. has changed from a manufacturing /contracting firm to 
a design/manufacturing firm. This business transformation requires 
greater worker involvement, and thus, the need for improved 
communication and critical thinking skills. 

As a manufacturing company prior to the transformation, workers at 
Momentum would mass produce garment, repeating the same sewing 
procedures. As a design engineering firm, workers at Momentum are 
asked to read complicated spec sheets and sewing instructions, and 
participate in small group meetings in order to determine the 
sewing procedure for each new design. Production is smaller-scaled 
and more mult i- faceted. The most important aim for workplace 
literacy training to the Momentum management is for its workers to 
read and comprehend spec sheets and actively participate in the 
design and sewing process. 
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Curriculum Designed for Monentua, Znc 



The curriculum for Momentum, inc, is designed by a team of 
experienced educators from CROC. The team met with the management, 
supervisors and workers to conduct needs assessments at the 
workplace. The team also conducted observations and participatory 
work to identify specific job and connaunicative skills required at 
Momentum, Inc« From these assessments, CRDC was able to design a 
curriculum to facilitate better communication between workers and 
management , and to enable workers to understand written work orders 
as well as follow oral instructions. 

Project EXCEL 's staff worked closely with management and workers at 
Momentum, Inc. and received consistent feedback from the Momentum 
management and workers before the curriculum was finalized. The 
curriculum consists of 3 modules. The goals and objectives of each 
module are explained on the cover of the modules. 




August 1991 to September 1992 



EDUCATION PARTNER 
CRDC 

655 Geary Street 

San Francisco, CA 94102 

Staff 

Chui L. Tsang, Project Director 
Kabel Teng, Project Co-director 
David Heinphill, External Evaluator 
Pennie Lau, Curriculun Developer 
Chris Shaw, Counselor/Inatructor 
Stephanie Levin, Counaelor/Inatructor 
Iiiaa-Anne X«ee, Instructor 



BUSINESS PARTNER 

Momentum, Inc. 
660 3rd Street 
San Francisco, CA 94107 

Personnel 

Robart Morse, Chief Executive 
Officer 

Liangkie Tjho, President 
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This module is specifically designed for limited English 
proficient adults who need to learn basic skills and language in 
order to function effectively at Momentum, Inc. The English 
proficiency level jf the workers in this class ranges from pre- 
literacy to ESL level 100. The students are from China and Hong 
Kong. Their native languages are Mandarin, Cantonese and two other 
Chinese dialects. While some students have never received formal 
education in their native countries and are therefore illiterate in 
their native languages, others have limited education (4 to 5 
years) in their native countries. Some have never taken an English 
class in the United States while others have taken a semester or 
two of Adult Basic Education at a local adult learning center. 

This text is a beainning, competency-based text that 
attempts to integrate coping "skills and functional language with 
essential language forms, vocabulary, and cultural information 
needed for the American workplace. 

There is a wide variety of activities within each unit to 
reinforce language use. Each unit affords practice in listening, 
speaking, reading and writing. Lessons are self-contained and lend 
themselves to a format in which one or two activities may be 
completed within a one hour class period. Teachers may choose to 
expand, rearrange, or omit a particular activity when appropriate. 
Materials from different units may be taught simultaneously to keep 
the class interested and motivated. 

Below is a listing of some features and activities that 
are included in the workbook. There are also additional 
suggestions to provide extended practice for students. 



Visuals 

Visuals are a vital part of teaching. Pictures, hand drawings, 
photographs and real objects add realism and relevance to the 
learner and enable students (especially beginning students) to 
attach immediate meaning to a situation. Every competency can be 
pre-taught by using visuals. Flashcards are great tools to have 
for beginning classes. The teacher can create a set of flashcards 
for almost every competency in this module. They can be used to 
introduce new words and lend themselves to quick, periodic review 
of key vocabulary. 

Tape 

All dialogues and listening activities are pre-recorded on tape. 
The tape qives students opportunities to hear different voices and 
speaking styles. It also allows consistent repetitious listening 
usually needed in a beginning class. 

ill 
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Dialogues 



Dialogues introduces the language in context and the competency. 
The dialogues are intentionally short, no more than four to five 
lines, to ensure easy listening and repetition • The following 
steps are recommended in the presentation of a dialogue: 

1.1 Setting the Scene 

Use visuals in the text to generate an impression of what the 
dialogue might be about and what language might be used. Teach 
core vocabulary and expressions so that students are prepared to 
comprehend the dialogue. 

2. Liste ning to the Dialogue 

Once the scene is set, the class listens to the dialogue on tape. 
The dialogue may be played several times for discussion of meaning 
and oral practice. The teacher can play the tape and Gtop at the 
end of a phrase or sentence for students to repeat after it. This 
way the teacher can check their listening and give them 
opportunities for oral practice. 

3. Rep etition of the Dialogue 

Once students demonstrate an understanding of the dialogue, the 
teacher can model the dialogue for further repetition. First, the 
teacher repeats all the lines of the dialogue and the students 
repeat after her. Then the teacher takes one role, <A), and the 
students, (B). The roles are reversed for another practice of the 
dit^logue. Next, the teacher divides the class in half. One half 
assutties one role, the other half, the other role. Finally, pairs 
of SwUdents practice the dialogue on their own while the teacher 
circulates to listen for problem areas, offering assistance as 
needed. 

4> Drills 

As the teacher is practicing the dialogue, it may become obvious 
that additional drilling of particular phrases needs to be 
introduced before the dialogue as a whole can be practiced. Aside 
from the repetition drill mentioned above, a teacher may need to 
introduce other mechanical drills such as chain, substitution, and 
transformation drills for further practice to make the new language 
natural. If students have difficulty repeating a phrase, a 
"backward buildup" may be used. 

5. Further Practice 

On subsequent days, further practice of the dialogue can be carried 
out in small groups or in pairs. The teacher can cut up the 
dialogue into strips. The students are to figure out the order of 
the strips and then practice the dialogue among themselves once 
they have the dialogue in front of them. Later, A and B strips may 
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be assigned to each pair partner to make the oral practice more 
challenging. One partner gets the A strips and the other, B 
strips. They are reminded not to look at each other's lines. They 
must listen carefully to each other to proceed through the 
dialogue. This exercise allows for good listening, speaking and 
reading practice. 

Substitution practice can follow the introduction of a dialogue 
too. Students substitute content words in the dialogue with other 
words suggested by the teacher, the text or themselves. This kind 
of activity allows for further practice and broadens the context 
with which the students can use the new language. 



Listening Activities 

Ample listening exercises are provided and recommended to check 
student comprehension of the material presented. Listen and circle 
activities are used to help guide students with their listening and 
make them accountable for their listening efforts. The teacher can 
play the tape several times. Once for the students to listen to 
and perform the task at hand and a second time in case they miss 
anything the first time around. The students can then switch 
papers to correct each other's answers. This allows for another 
opportunity to listen. When the class goes over the exercise 
together as a whole, the teacher should play the tape one more time 
for corrections. Because the students are at a beginning level, 
they usually do not mind repetitious listening. When the students 
are asked to correct each other's papers, it enhances their ability 
to self -monitor which is a good language learning skill to acquire 
at the earliest stages of second language acquisition. 



Jazz chants are those exercises signaled by the above symbol in the 
module. Jazz chants are based on a combination of repetition and 
learned responses . They make for a great language learning tool to 
develop students ' familiarity with the rhythm and intonation 
patterns of frequently used English expressions. They also provide 
a teacher an opportunity to summarize and review the most important 
expressions to be learned in a particular unit. Jazz chants are 
presented very much like dialogues in the class (see notes on the 
presentation of dialogues). Because of much repetition, the 
expressions presented usually become quite natural and automatic 
for the students at the end of trxo class. 



Reading and Writing Activities 

Most of the reading and writing done in class is at the word or 
sentence level. Here are some activities suggested for reinforcing 
stvidents' reading and writing skills: 



Jazz Chants 
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1> Vocabulary Wriliing Practice 



Vocabulary writing exercises are provided for spelling and word 
recognition purposes. Each unit has a list of vocabulairy for the 
students to learn to read and spell. Because most of the students 
come from an educational background where rote writing is common, 
we have included word writing as an integral part of the beginning 
curricula. Before students begin writing, the teacher must make 
sure that the students can recognize and say the words first. It 
is also recoimnended that the students sound out each word as they 
write so that they can associate sounds with their corresponding 
symbols. Students may do these exercise at home so that class time 
may be used for material introduction etnd more active practice. 

2. Picture-Word Match-up 

This exercise works well as a paired activity. Person A has a set 
of pictures and person B has a set of matching words. The two 
students work together to make appropriate matches. Make sure each 
partner understands his or her role in the exercise so that one 
does not do the work for the other. This allows the slower 
students an opportunity to contribute. Modeling the language and 
the procedure for this exercise for students helps them see the 
purpose and goals of this exercise. 

3. Long Form/Abb reviation Match-up 

Because abbreviations appear frequently on designers' spec sheets, 
the teaching of abbreviations is an important part of the 
curricula. Please see Appendix A for specific teaching 
instructions. 

4. Crossword puzzles 

Crossword puzzles enhance spacial recognition and spelling of 
words. Students may work alone or in pairs and then correct each 
other's work. 

5 . Dictations 

Dictations reinforce with writing the content which has been 
previously practiced orally* They help students correlate written 
English with spoken English. The teacher reads the words or 
sentences at normal speed and the students write the words 
perceived by them on a piece of paper. If they do not catch all 
the words, they should be allowed to ask for repetition as often as 
necessary. Some students may peel: into their workbooks or at 
others' papers. We allow for this because students must know what 
to look for and where to look for the right answers. Students are 
then paired or grouped to compare and correct each other's 
sentences. The teacher circulates around the room for assistance. 
Several students are then called to put their sentences on the 
board. ^y the time the words or sentences are written on the 
board, they are usually 90% correct. The teacher then goes over 
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the remaining problem areas. 



For a low level class, a teacher can help students out by drawing 
blanks for words in each sentence on the board during correction 
time. Students go up to the board to write sentences out according 
to the number of blanks drawn • The teacher checks for problems, 
and then proceeds to have the class repeat the corrected sentences. 
To provide further oral practice, the teacher can do a 
disappearing board trick. ** The teacher erases more and more words 
from the board until students can eventually repeat the sentences 
without much or any written representation at all. 

8. Scrambled Sentences 

Scrambled sentences work very wsll for beginning students. They 
make for a good small group activity. Sentences are enlarged and 
cut into individual words or phrases and are placed in envelopes to 
be passed out to each student grovxp. Students work together to put 
the sentence or sentences together. When they believe they have 
the words appropriately placed in order, they are asked to write 
the sentences on the board. Some teachers like to have the 
students hold the words up and line up in front of the class in 
correct order. This way, the other students can help correct and 
read the sentences out loud. Students learn well and enjoy this 
activity because they are able to physically arrange and rearrange 
the words. 



Many of the activities mentioned above can be made more exciting by 
introducing an element of competition into the activity. Prizes 
and praises can be given to an individual student or groups of 
students for successfully completing an activity first. 

Listed above are just some of the more popular interactive reading 
and writing activities used in ESL classrooms. Many more creative 
techniques can be found in current ESL literature and textbooks to 
reinforce the learning of classroom material. We recommend 
frequent browsing of ESL books for inspiration and ideas for good 
communicative language teaching. 
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QBJBCTIVES OF MODUUS 2 



Module 2 is designed to introduce five new competencies related to 
the garment making industry while reviewing and reinforcing basic 
functional language previously taught in Module 1. Workers at 
Momentum, Inc. will gain competency in recognizing and naming basic 
colors, articles of clothing, sizes, seasons of the year and parts 
of the body. Students will broaden their small talk repertoire by 
learning to compliment each other on their appearances and show 
concern for each other by asking and responding to questions 
concerning their health. 

The students will be able to: 

1. read, write, and comprehend names of basic colors and their 
abbreviations as they appear on Momentxim spec sh^eets; describe 
colors they are wearing. New verb: I 'm wearing . . . 

2. read, write and comprehend common articles of clothing; 
name clothing they are wearing. New verbs: put on. take 
off. I have. I need. . . 

3. make compliments about appearance and clothing; respond 
appropriately to compliments. New verb: I like . . . 

4. recognize and describe sizes commonly found on clothing labels; 
describe the fit of clothing they wear. New verb: try on 

5. read, write and comprehend the four seasons of the year; 
catagorize clothing and colors according to secisons. New 
language: This /that is for summer. 

6. name different parts of the body. 

7. show concern for each other's health; describe sources^ of pain 
and discomfort. New verb: My head hurts . 






UNIT 1: 


COLORS 




red 


blue 


yellow 


tan 


pink 


purple 


black 


brown 


orange 


green 


white 


gray 



Listen and color with markers. 



/. 




3. 






c. 


7. 




?. 


10. 


//. 
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Color thm plcturos* Zhon wrlto tho vord8< 




red 






Match the long fors with the short forai« (See Appendix A - page 38) 



4 




LT BLUE 
WHT 
DK BRN 
LT GRN 
BLK 



Read the short fom and write the long form. 

SHORT FORM LONG FORM 

1. BLK Hack 

2 . WHT 

3. LT BLUE 

4. DK CRN 

5. DK BRN 



Fill in the tirissing letters of the puzzle. 







t 










w 






1 














P 






P 1 




n 


















3 






t 








5 






y 








k 




f 


















|> 


I 




K 










1 

w 





ErJc . 100 



Listen to the dialogues and circle the colors you hear. 







green 


^^^ite^ 


blue J 


2. 


white 


orange 


blue 


yellow 


3. 


brown 


gray 


tan 


white 


4. 


yellow 


red 


black 


white 


5. 


pink 


white 


red 


orange 



Write down the colors your classmates are wearing today. 

Teacher Student 1 Student 2 



Write the colors that you "like** and colors you **don't like.** 
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UNIT 2: CLOTHING 



6 



jacket 


pants 


skirt 


hat 


jumpsuit 


blouse 


shirt 


Deiu 


coat 


boots 


shoes 


watch 


sweater 


socks 


underwear 


purse 


scarf 


gloves 


uiobrella 


glasses 



Match words to picures. 




urit* til* words. 










sh>f 




writ* thm words . C TH /V^ 
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Rttad and color with aarkars. 











Color the dress rod. 

Color the pair of pants brown. 

Color the skirt graon. 

Color the pair of shoes black. 



Color the shirt yallovr. 
Color the blouse pink. 
Color the jacket blue. 
Color the sweater orange 



106 



LlstM to thm dlaloguM and circle thm clothing you hear: 





blouse J 


^^acket 


coat 




2. 


dress 


coat 


purse 


tie 


3. 


suit 


belt 


watch 


shirt 


4. 


underwear 


T-shirt 


jeans 


dress 


5. 


blouse 


skirt 


jacket 


shoes 



Choose words to fit in the appropriate catagories* 



blouse dress 
skirt sweater 
jacket pants 

2. CLOTHES FOR MEN: 



purse V jeans 
tie shirt 
belt shoes 

1. CLOTHES FOR WOMEN: 



r 



MY CLOTHES FOR TODAY: 



4. CLOTHES I NEED: 
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Circle the words that go with tbn pictures • 

1* man ^yoman^ boy girl 2. man woman boy girl 
tie suit 

pants 

tie 

coat 

boots 

shirt 

jacket 

scarf 

3* man woman boy girl 4. man woman boy girl 
shirt skirt 






T-shirt 
jacket 
watch 
jeans 
belt 
gloves 
•hat 




boots 
socks 
shoes 
purse 
jeans 
dress 
coat 
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(See Appendix B - page 40 for another activity for further practice.) 



105 



SESTCOPYAVAaHBLE 



13 

REVIEW 



Put the following words in their proper catagories. 



/ shirt 


Saturday 


/bobbin 


Tuesday 


>/ blue 


jacket 


coat 


Monday 


pins 


yellow 


Thursday 


seam ripper 


blouse 


jumpsuit 


orange 


green 


white 


scissors 


Wednesday 


red 


Friday 


dress 


needle 


thread cutter 


SEWING TOOLS 


CLOTHING 


bohbin 




shift- 



COLO RS DAYS OF THE WEEK 

1>I (Ae. Moncifiiy 
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Say the jazz chant. 




EASY SOLXITIONSl 

It's hot in herel 

Take off your jacket I 
It's hot in herel 

Take off your sweater 1 
It's cold in herel 

Put on your coat I 
It's cold in herel 

Put on your scarf 1 
It's hotl It's hotl 
It's coldl It's coldl 
What crazy weather we have herel 



liO 
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UNIT 3: YOU LOOK NICE TODAY! 



Bay the jazz chant 




TOU LOOK NICE TODAY 1 



You look nice today 1 

Thank you. Thank you. 
You look nice today 1 

Thank you. Thank you. 
I like your scarf. 
I like your blouse. 

I like your pants, your belt, and your shoes. 
You look nice today I 

Thanks. You look nice tool 
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16 



Say the dialogue. 



Liangkie : 
Pel Juan: 
Liangkie : 
Pei Juan: 




I like your bag l It's beautiful I 
Thank you. I made it. 
Could you make one for me? 
Sure. Give me some material. 



Listen to the dialogues and circle both the pictures and sentences 
you hear* 



1. 






^T^made 



I bought it, 







I made them. 
I bought them. 



I made them. 
I bought them. 



4. 




I made it. 
I bought it. 
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SIZE 6 

«*OClNos.A OVER FOR CAftC 

STYLE 1t-dl5 Q 

868 F lOT 7936 
100 -T. RAYON 

KN 31310 

MACHINE WASn—COtO US£ IVO 



6 

% COTTON 

urn iM KOiieA 

HlQimitMSMfNM 
5ilTtC CYCtC 
H HOT OiCACN 
^UNOLCDHYtOV^ 



S0«^ POLYESTER 

50 f» COTTON 
CMC ON REVERSE 
MADE IN U.S.A. 
RN aM3l 

CUT 461030.533 2 SR 

SMALL 

STYLE 3005.YT5P 



50*7. POLYESTER 
50^. COTTON 
CARE ON KEVERSE 
MADE fN U S.A. 
RN 39831 

CUT 461029.533-2 S« 

SMALL 

STYLE 4168-YT5P 




iO0% COTTOM 

iNf4on 

■tttftOCTW 

XL 



5 

fiS% ^OLY£ST£ft 
n% COTTON 
MADE IN KOREA 
rOft CARK 

tit RcveAse 

NACNmiWASKWMtM 
KNTU CYCLC 
&0 NOT OieACN 
TUMOU D»t tOW 



«Pi%C8nM/0iT«H 




■MllMSKSCPMrATr 

^MHf^nx-iiAmitY 

AiAVIRALAIIAil - 



00 MOT tU ACH. 
TUMlLt OAV 
LOW NCAT 

WASHOMKCOIORS 
tItARATIlY. 
UAOC m U.S.A. 

JOOH tOTTOH 

SIZE0 




BEST COPY AVAILJIBIE 
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A ppendix C ^ Sizes 
Procedure for a whole class activity: 

1. Put clothing labels on index cards ♦ 

2. Number the index cards 1 to 10* 

3* Make sure the students can read sizes in long form and 
abbreviated form* 

4* Post index cards all over the wall or the blackboard. 

5. Go over the student worksheet on page IS . Have students go up 
to the board or the wall to scan for answers to the worksheet. 
Have several students start at #10, some at #5, and others at 
#1 to prevent overcrowding. 

6. Go over the answers on the board after the activity. 3. there 
is a disagreement over a particular answer, send a student to 
the board to check for the correct answer. 
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I need a new shirt* 



I need a new pair of boots < 



I need a new dress* 



I need a new purse. 



I need a new scarf. 



I need a new hat. 



I need a new pair of pants. 



I need a new pair of shoes. 




I need a new blouse* 
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I need a new pair of gloves, 



I need a new jumpsuit. 



I need a new coat. 



I need a new sweater. 



I need a new pair of glasses. 



I need a new skirt. 



I need a new pair of socks. 



I need some new undexrwear. 



I need a new jacket. 
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A ppendix B Clothing 



Procedures for a whole class activity: 

!• Cut out sentences and pictures of clothing. 

2. Pre-teach articles of clothing, verbs -need/have and the 
adjectives-old/new. 

3. Pass out sentences and pictures randomly to students. A 
student should have either strips of sentences or 
pictures. 

4. One by one the students with sentences announce what they 
need. Example; A: I need a new jacket. 

B ; I have a j acket . ( response from the 
student with the right picture) 

5. Collect strips of paper and pass them out again for another 
round of the same exercise. Make sure the students have 
strips that they did not have before. 
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BLK 


black 


WHT 

1 WW 1 1 1 


whitp 

VVI WiU 


1 DK BRN 


dark 

uruwii 


DK GRN 


dark 

^km MM 1^% 

green 


1 T R! I IP 

LI OLUC 


' light 
blue I 
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Appendix A - Colors 



Procedure? for a whole class activity: 

1» Cut word squares. 

2» Teach the concept of "the same" and "different" to students. 

3. Pick up two pieces of paper at random; students respond by 
saying "the same" or "different". 

BLK/black constitute a match- "the same" response required. 
BLK/brown constitute a mismatch -"different" response required. 
Do this until students know the material well. 

4. Pass out paper, one or two per student. Students walk 
around the room to find appropriate matches. Teacher should 
teach the language involved in this activity. 

For example; A: I have brown . What do you have? 

B: I have brown too. We have a match. 

5. Make individual sets of word matches for a pair activity if 
necessary. 



37 



8a; the jazz chant. 




MORE EASY SOLUTIONS 1 

My head hurts 1 

Take an aspirin 1 
My stomach hurts I 

Go to the restrooml 
My back hurts I 

Qo to bed I 
My feet hurt I 

Take off your shoes 1 
My chest hurts I My chest hurts I 

Hurry I Hurry I 

Put on your jacket I 

Put on your shoes 1 

Let's go see a doctor nowl 
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Listen to the following dialogues and circle the sentences you 
hear. 



l./a)/My head hurts. 

b) My stomach hurts. 

c) My back hurts. 



4. a) My leg hurts. 

b) My knee hurts. 

c) My foot hurts. 



2. a) My arm hurts • 

b) My hand hurts. 

c) My head hurts. 



5. a) My neck hurts. 

b) My back hurts. 

c) My foot hurts, 



3. a) My neck hurts. 

b) My stomach hurts. 

c) My shoulders hurt, 



6. a) My ears hurt. 

b) My shoulders 
hurt. 

c ) My fingers hurt , 



Write dialogues for the following pictures^ 
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4. 



My rteck hurts. 





5. 



3. 





BEST COPY AVAILABLE 
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UNIT 7: WHAT'S THE MATTER? 
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Say the dialogue. 



A: How are you. Bob? 

B: Mot good. I'm sick. 

A: What's the matter? 

B: My stomach hurts. 

A: Oh no I That's too badl 




Practice the above dialogue with a partner. Substitute parts of 
the body referred by the pictures below. 





13i 



Listen to your teacher read the words. Write the words. 




Pind thm words for •acb part of the body. Write the words. 



elbow 
^ mouth 
hand 
foot 

fingernail 



y knee 
eye 
hair 
ankle 
ear 



heel 
thvunb 
nose 
/ finger 
toe 




HEAD 



1, fyjcuth 



2. 



3. 



4. 



5. 




6 
7. 
8. 



10, 



ARM 



• 




LEG 



11. 



12. 



13. 



14. 



15, 



knet. 
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eyes 



30 





X 



n€ck 




JiAiStL 



12£ 



tfrittt th« words. 



29 







hack 



,1- 
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UNIT 6: PARTS OF THE BODY 



neck 



mouth 



back 



1. 

{ 


9 




TTT. 







eyes 


4* 




5. 


bead 


i 






ear 












finger 








6. 






hair 


f 






chest 









nose 
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Nhat season is that for? 

Look at the pictures your teacher is holding. Krlte what seasons 
the clothing Is for. 

1. That is for Suinme.r 

2. That is for . 

3. That is • 

4. That is • 

5. That . 

6. is . 

7 a for ^ . 

8. That is • 

9. That • 

10. • 

(See Appendix D - page 45 for inst*:uctions to the above exercise.) 
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What season is next? Write the seasons. 

Example : 

spring smnmer 



1. 
2. 
3. 
4. 



summer 
winter 
spring 
fall 



winter 



summer 



fall 



What season is this for? Write the seasons. 
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Example : 




This is for summer. 




t/)/s /s -fir ht/yiii^ 
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Look at tho pictures. )frit« th« ••asons. 



I. 




(March 21-June 20) (June 21-September 20) 




(Stptvmbvr 21-D«cemb«r 20) (Decembvr 21-March 20) 



Write the words. 

siumner fall winter sprir^ 
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Write about each picture. 



Look at the pictures* Write the names of the clothing. 




Complete the chart below. Ask your teacher and 2 other students 
about the sizes of clothing they wear. 



shoes 

dress 

pants 

blouse 

jacket 



A. 

M 



shoes 

dress 

pants 

blouse 

jacket 



shoes 

dress 

pants 

blouse 

jacket 
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Say the dialogue. 



As What is your shoes si^e? 

B: I wear a size 7 • 

A: What did you say? 

B: Size 7. 




Practice the dialogue again with a partner about the clothing 
below. 




2. 




3, 





Listening 1 

Listen and circle the sizes. 



a. 


16 




26 


b. 


14 


44 


4 


c. 


32A 


34C 


34B 


d. 


17 


27 


7 


e. 


9 


19 


39 


f . 


22 


12 


2 



Listening 2 

Listen and write the sizes. 



a. 



b. 



c. 



d. 



e. 



f . 
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Rttad the sise labels. 



1. 



6 

»% COTTON 

i«iM:iOO%ACtyuc 

MADE IN KOteA 

ron cAfie 
sec ftcs/ensc 



2. 



\tO% COTTON^ 
iMOCilKOIIEKOKi 
* tNS4023 
tec tcvetse rot 

CAie WSTIUCTIOM 

XL 



3. 



00 NOT SLIACH. 
TUMilC0RV 

ioA' MCAT 

tC^ARATflY. 
MADE IN U.S.A. 
100V» COTTON 

I SIZE 



Walk up to the board. Write the sizes of the following 10 labels 



1. Label 1 

2. Label 2 

3. Label 3 

4. Label 4 

5. Label 5 

6. Label 6 



II 



7. Label 7 

8. Label 8 

9. Label 9 

10. Label 10 



(See Appendix C - page43 for instructions to the above exercise •} 



lb 



Read th« abort form and wrlta the long ton. 

Short Form Long Form 



S 



M 



xs 



XL 



Read and write the long form. 



sm. 



11-13 L 



Ig. 



7-9 M 



1-3 XS 



3-5 S 



13-15 XL 



Write the sizes in order. 



XS 
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UNIT 4: SIZES 



small 



medium 




large 




extra email extra large 



Answer the questions 

What size is B? 
What size is E? 
What size is C? 
What size is A? 
What size is D? 



Write the words. 



small 



medium 



large 
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A ppendix D - Seasons 
Procedure for a whole class activity: 

1. Cut out pictures from fashion magazines of four different 
seasons • 

2. Pick out pictures from all four seasons to make a set. Make 
enough sets to pass out to the class. 

3. Pass out sets of magazine cut-outs to pairs of students. Have 
each pair separate pictures into seasonal categories. Teach 
the language involved to this exercise. 

Example: A: This is for winter . 

This is for spring. 

4. Teacher walks around the room to monitor progress. 

5. Find 4 paper bags and label each bag with a particular season 
in bold print. Set the bags in front of the teacher's desk. 

6. Pass out pictures (4 or 5) to individual students. Have each 
student pick up a picture and tell you which bag to place the 
picture. Students and teacher can discuss the appropriateness 
of choices made. Make generalizations about the kinds of 
clothing for each season (esp. colors, types of material, style 
or shape of clothing, etc.). 
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MOMENTUM, INC. 
Module 2 
LISTENING SCRIPT AND ANSWER KEY 



UNIT 1: COLORS 
LISTENIMG-Page 1 

1. Color #1 red. 

2. Color #2 yellow. 

3. Color #3 pink 

4. Color #4 orange 

5. Color #5 green 

NRIIIMG-Page 4 

Read the short form and write che long form. 

1. BLK « black 

2. WHT = white 

3. LT BLUE = light blue 

4. DK GRN - dark green 

5. DK BRN = dark brown 

LXSTEMIMG-^Page 5 

1. A: . What are the colors of the American flag? 
B: Red/ white and blue. 

2. A: What is the color of the sky today? 
B: It's blue. 

3. A: What colors is Bob wearing? 
B: He's wearing brown and gray. 

4. A: What colors is Ling wearing? 

B: She's wearing red, white and black. 

5. A: What colors is Santa Clause wearing? 
B: He's wearing red and white. 



6 . Color 

7 . Color 

8 . Color 

9 . Color 
10 . Color 



#6 black. 
#7 blue 
#8 white 
#9 purple 
#10 tan 



UNIT 2: CLOTHING 
LXSTSNING-Page 11 

1. A: What are you wearing today? 

B: I'm wearing a white blouse, a brown skirt and a black 
jacket. 

2. A: What did you buy? 

B: I bought a new dress and a beautiful leather purse. 

3. A: What are you wearing to the party? 

B: I'm wearing a black suit with a gray shirt. 

4. A: What are you wearing to work tomorrow? 
B: A T-shirt and a pair of jeans. 
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5. A: I'm going to Macy's. What do you need? 
B: I need a white blouse. 



imiT 3: TOU LOOK MICE TODAY 1 
LISTEMIMO-Page 16 

1. A: Wow! I like your new blouse. It's beautiful 1 
B: Thank you. I made it last week. 

A: Could you make one for me? 

B: Sure. Give me some material. 

2. A: Ling. I like your boots. They're beautiful I 
B: Thank you. 

A: Are they new? 

B: Yes. I bought them at Macys yesterday. 

3. A: You look nice today. I like your sweater and your coat. 
B: Thank you. They're new. I bought them at Macys. 

A: Were they expensive? 

B: No. They were cheap; they were on sale. 

4. A: Kin. I like your purse. Is it new? 
B: No, it's old. I bought it last year. 
A: I really like the color. 

B: Thank you. Thank you very much. 



LISTENIMG-Page 



Exercise 


s 1- 


a. 


A: 


What's 




B: 


I wear 


b. 


A: 


What's 




B: 


I wear 


c. 


A: 


What ' 8 




B: 


I wear 


d. 


A: 


What's 




B: 


I wear 


e. 


A: 


What's 




B: 


I wear 


f . 


A: 


What ' s 




B: 


I wear 



UNIT 4: SIZES 
20 



your shoe size? 
an 6. 

your coat size? 
a size 14. 

your bra size? 
a size 34B. 

your dress size? 
a 7. 

your pant size? 
a size 9. 

your jacket size? 
a size 12. 
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Exercise 2 



a. A: What size do you wear? 
B: I wear an 8. 

A: What did you say? 

B: An 8* 

b. A: What is your shoe size? 
B: I wear a 5, 

A: Excuse me? 

B: A size 5. 

c. A: What size do you wear? 

B: My jacket size... I wear a medium. 

A: Pardon me? 

B: I wear a medium. 

d. A: What's your coat size? 
B: I wear a 13. 

A: What did you say? 

B: A 13. 

e. A: What's your hat size? 
B: I wear an extra large. 
A: What did you say? 

B: I wear an extra large. 

£• A: What size do you wear? 

B: My dress size.... I wear a 10. 

A: Pardon me? 

B: I wear a 10 



UNIT 5: SEASONS 

WRITIN6-Page 25 

What season is this for? 

1. This is for winter. 

2. This is for fall/autumn. 

3. This is for spring. 

4. This is for summer. 



UNIT 7: WHAT'S THE MATTER? 



LISTENINO-Pagtt 36 

1. A: How are yoU/ Bob? 

B: Not good. I'm sick. 

A: What's the matter? 

B: My head hurts. 

A: Oh no! That's too bad. 
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2. A: Ling, are you OK? 

B: No* My arm hurts • 

A: I'm sorry* Take it easy. You work too hard. 

3* A: Lan, how are you? 

B: Not good. I'm sick. 

A: What's the matter? 

B: My stomach hurts. 

A: Oh no! Take it easy. 

4. A: Oh, my right foot hurts. 
B: Take off your shoes. 

A: Good idea. 

5. A: Gong, what's the matter? 
B: My back hurts. 

A: Go see a doctor. 

B: Good idea. 

A: Take it easy too. You work too hard. 

6. A: Oh.... my shoulders hurt. 

B: Oh no! Take it easy. Take a rest. 

A: Good idea. 



14 
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IMTRODUCTIOM 



r 



Project EXCEL is conducted under the National Workplace Literacy 
Program of the U.S. Department of Education. It is administered by 
the Career Resources Development Center (CRDC) in partnership with 
Momentum, Inc. 

Project EXCEL focuses on literacy and basic skills training with 
en^hasis on the workplace culture for limited English proficient 
(LEP) workers. Our goal is to assist these workers in retaining 
enq;)loyment, increasing productivity and advancing their careers. 



CRDC 

CRDC is a 25 year old, non--profit, community based employment 
training agency located in San Francisco and Oakland. CRDC has 
trained over 3,500 ethnic minorities and women as office clerks, 
bank tellers, cooks, food service and housekeeping workers, 
janitors and office automation specialists. 

CRDC's training programs focus on LEP workers because they comprise 
the vast majority of the workforce at Momentum, Inc. CRDC 
recognizes that nearly 90% of California's labor pool will come 
from Hispanic and Asian communities, half of them immigrants. 
Local labor force is increasingly low-skilled and limited English 
proficient, while, simultaneously, industry is demanding a more 
literate and skilled workforce. 



NOKEHTUM, INC. 

Momentum, Inc. is an outerwear design development and engineering 
company. This is a new direction for the company since its 
inception in 1985. 

Momentum, Inc. has changed from a manufacturing /contracting firm to 
a design/manufacturing firm. This business transf oinnation requires 
greater worker involvement, and thus, the need for improved 
communication and critical thinking skills. 

As a manufacturing company prior to the transformation, workers at 
Momentum would mass produce garment, repeating the same sewing 
prr^^edures. As a design engineering firm, workers at Momentum are 
asked to read complicated spec sheets and sewing instructions, and 
participate in small group meetings in order to determine the 
sewing procedure for each new design. Production is smaller-scaled 
and more mult i- faceted. The most important aim for workplace 
literacy training to the Momentum management is for its workers to 
read and comprehend spec sheets and actively participate in the 
design and sewing process. 
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Cttrrlcalia fHislgn^d for MoMiatim, inc. 



The curriculum for Momentuiii, inc. is designed by a team of 
experienced educators from CRDC. The team met vith the management, 
supervisors and workers to conduct needs assessments at the 
workplace. The team also conducted observations and participatory 
work to identify specific job and communicative skills required at 
Momentum, Inc. From these assessments, CKDC was able to design a 
curriculum to facilitate better communication between worlcers and 
management, and to enable workers to understand written work orders 
as well as follow oral instructions. 

Project EXCEL 's staff worlced closely with management and workers at 
Momentum, Inc. and received consistent feedback from the Momentum 
management and workers before the curriculum was finalized. The 
beginning curriculum consists of 3 modules. The goals and 
objectives of each module are explained on the cover of the 
modules . 




August 1991 to September 1992 
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San Francisco, CA 94102 

Staff 
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TEliCHIWG qgiDB 



This module is specifically designed for limited English 
proficient adults who need to learn basic skills and language in 
order to function effectively at Momentum, Inc. The English 
proficiency level of the workers in this class ranges from literacy 
to ESL level 100* The students are from China and Hong Kong* 
Their native languages are Mandarin, Cantonese and two other 
Chinese dialects* While some students have never received formtxl 
education in their native countries and are therefore illiterate iv 
their native languages, others have limited education (4 to 5 
years) in their native countries* Some have never taken an English 
class in the United States while others have taken a semester or 
two of Adult Basic Education at a local adult learning center* 
Most of the worker students have been exposed to two modules of 
workplace specific curriculum already* 

This text is a beginning, competency-based text that 
attempts to integrate coping skills and functional language with 
essential language forms, vocabulair/, and cultural information 
needed for the American workplace* 

There is a wide variety of activities within each unit to 
reinforce language use* Each unit affords practice in listening, 
speaking, and some reading and writing* Lessons are self«-contained 
and lend themselves to a f oirmat in which one or two activities may 
be completed within a one hour class period* Teachers may choose 
to expand, rearrange, or omit a particular activity when 
appropriate * 

Below is a listing of the special features and activities 
included in the student workbook along with some suggestions on how 
to teach them* There are also additional suggestions to provide 
extended practice for students* 



Visuals 

Visuals are a vital part of teaching* Pictures, hand drawings, 
photographs and real objects add realism and relevance to tb^ 
learner and enable students (especially beginning students) to 
attach immediate meaning to a situation* Every competency can be 
pre-*taught by using visuals* They help introduce a context and 
generate key vocabulary* Flashcards are great tools to have for 
beginning classes* The teacher can create a set of flashcards for 
almost every competency introduced in this module* They can be 
used to introduce new words and lend themselves to quick, periodic 
review of key vocabulary and expressions* 



iii 



All dialogues and listening activities are pre-recorded on tape* 
The tape gives students opportunities to hear different voices and 
speaking styles* It also affords consistent repetitious listening 
Buich needed in a beginning class* 



Dialogues 

Dialogues introduces the language in context and the competency* 
The dialogues are intentionally short, no more than four to five 
lines ^ to ensure easy listening and repetition* The following 
steps are recoxunended in the presentation of a dialogue: 

1* Setting the Scene 

Use visuals in the text to generate an impression of what the 
dialogue might be about and what language might be used* Teach 
core vocabulary and expressions so that students are prepared to 
comprehend the dialogue* 

2* Listening to the Dialogue 

Once the scene is set, the class listens to the dialogue on tape* 
The dialogue may be played several times for discussion of meaning 
and oral practice* The teacher can play the tape and stop at the 
end of a phrase or sentence for students to repeat after it* This 
way the teacher can check their listening and give them 
oppoirtunities for oral practice* 

3* Repetition of the Dialogue 

Once students demonstrate an understanding of the dialogue, the 
teacher can model the dialogue for further repetition* First, the 
teacher repeats all the lines of the dialogue and the students 
repeat after her* Then the teacher takes one role, (A), and the 
students , (B ) * The roles are reversed for another round of 
practice* Next, the teacher divides the class in half* One half 
assumes one role, the other half, the other role* Finally, pairs 
of students practice the dialogue on their own while the teacher 
circulates to listen for problem areas , offering assistance as 
needed* 

4 * Drills 

As the teacher is practicing the dialogue, it may become obvious 
that additional drilling of particular phrases needs to be 
introduced before the dialogue as a whole can be practiced* Aside 
from the repetition drill mentioned above, a teacher may need to 
introduce other mechanical drills such as chain, substitution, and 
transformation drills for further practice to make the new languag<. 
natural* If students have difficulty repeating a phrase, a 
''backward buildup** may be used* 
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5^ Further Practice 



On subsequent days, further practice of the dialogue can be carried 
out in small groups or in pairs* The teacher can cut up the 
dialogue into strips* The students are to figure out the order of 
the strips and then practice the dialogue among themselves once 
they have the dialogue in front of them* Later, A and B strips may 
be assigned to each pair partner to make the oral practice more 
challenging * One partner gets the A strips and the other , B 
strips* They are reminded not to look at each other's lines. They 
must listen carefully to each other to proceed through the 
dialogue* This exercxse allows for good listening, speaking and 
reading practice* 

Another good tried and true exercise to do is a cloze exercise on 
the board* The teacher can write a dialogue on the board with 
randomly missing words* The lines of the dialogue are numbered for 
easy correction* Individual students are called to fill in the 
missing words on different lines* When done, the teacher goes over 
the grammar and the spelling* Next, the teacher can do a 
disappearing board" activity* The dialogue is repeated several 
times, each time the teacher erases a few more words* This is done 
until the students can say the dialogue with very little or no 
written prompts* Finally, a few students may be called upon to act 
out the dialogue* 



liistening Activities 

Listening exercises are provided and recommended to check student 
comprehension of the material presented* Listen and circle 
activities are used to help guide students with their listening and 
make them accountable for their listening efforts * The teacher can 
play the tape several times* Once for the students to listen to 
and perform the task at hand and a second time to confirm their 
listening comprehension* The students can then switch papers to 
correct each other's answers* This allows for another opportunity 
to listen* When the class goes over the exercise together as a 
whole, the teacher should play the tape one more time for 
corrections* Because the students are at a beginning level, they 
usually do not mind repetitious listening* When the students are 
asked to correct each other's papers, it enhances their ability to 
self -monitor which is a good language learning skill to acquire at 
the earliest stages of second language acquisition* 



Jazz chants are those exercises signaled by the above symbol in the 
module* Jazz chants are based on a combination of repetition and 
learned responses * They make for a great language learning tool to 
develop students' familiarity with the rhythm and intonation 
patterns of frequently used English expressions* They also provide 
a teacher an opportunity to susmarize and review the most important 



Jass Chants 
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expressions to be learned in a particular unit. Jazz chants are 
presented very much like dialogues in the class (see notes on the 
presentation of dialogues). Because of much repetition, the 
expressions presented usually become quite natural and automatic 
for the students at the end of the class. 



Role plays 

Role plays allow students to practice the language previously 
learned in context and communicatively. The students must bring to 
the exercise linguistic as well as sociolinguistic competence. 
Role plays are introduced at the end of a unit and is carried out 
in similar steps every time. Role play activities are carried out 
in the following steps: 

1. The teacher uses the picture in the text to set the scene and 
generate key vocabulary. Please refer to page 21. 

2. Both the teacher and the students work together to generate a 
dialogue. The teacher should have a model dialogue in mind 
before she begins the dialogue solicitation process. The job 
of the teacher at the board is to prompt the students for a 
response. For example: 

T: The box is too heavy. Jerry can't carry it. Be sees 

Liar<gkie nearby. What should Jerry do? 
S: Ask Liangkie for help. 
T: What should he say? 

S: Liangkie, can you help me? This box heavy. 
(Teacher writes on the board: 

Jerry: Liankgie, can you help me? This box heavy.) 
T: Now what should Liangkie say? 
S: Sure. I help you. 

(Teacher writes on the board: 

Liangkie: Sure. I help you.) 

The teacher and the students continue in the same manner until 
a complete four to five line dialogue is produced. The 
teacher then goes over to clean up the dialogue for proper 
structure and appropriateness. Allow time for the students to 
copy down the dialogue. Teacher and students then practice 
the dialogue together. 

3. When the students are comfortable with the dialogue, the 
teacher refers to the following page of the role play for ways 
to change the dialogue. Content words are changed but the 
structure and format of the dialogue stay the same. Students 
practice the dialogue in pairs referring to the pictures or 
cues on the page. When the students are ready, several may be 
called to the front of the class to role play with the 
teacher. Eventually the teacher should be replaced by a 
student too. 



4* To vary the dialogue, the teacher can introduce other ways to 
express the same idea of certain lines in the dialogue* For 
example: Can you help me? Sure* 

Could you help me? Of course* 

Could you give me a hand? No pr;oblem* 

The students practice the variations with the teacher and then 
€unong themselves until they are comfortable* Heed the urge to 
introduce too many variations* 

5* Students can again be asked to role play varying contexts 
with the teacher in front of the class* To make the second 
time more interesting, the teacher can vary the tone or the 
mood of the characters just a little* For exaa^le: 

S: Could you help me? The box is too heavy* 

T: Oh^ I^m sorry ^ I^m busy right now* Wait a minute* 

Some students will adjust to changing situations better than 
others* If a student stumbles upon a response, the teacher 
and students can work together to come up with an appropriate 
one* The en^hasis at this point of the exercise is on 
the appropriateness and flow of the dialogue, not so much 
the grammatical accuracy of speech* 



Reading and Writing Activities 

Most of the reading and writing done in class is at the word or 
sentence level* Here are some activities suggested for reinforcing 
students' reading and writing skills: 

1* Picture«"Word Match'-up 

This exercise works well as a paired activity* Person A has a set 
of pictures and person B has a set of matching words* The two 
students work together to make appropriate matches* Make sure each 
partner understands his or her role in the exercise so that one 
does not do the work for the other* This allows the slower 
students an opportunity to contribute* A mini dialogue may be 
introduced later to make the exercise more communicative* For 
example: A: What's the matter? (A points to a picture or word) 
B: I have a headache * (B looks at picture or word and 

responds ) 

A: Sorry to hear that* I hope you feel better soon* 
Partners take turns pointing and answering* 



2 * Dictations 

Dictations reinforce with writing the content which has been 
previously practiced orally* They help students correlate written 
English with spoken English* The teacher reads the words or 
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sentences at normal speed and the students write the words 
perceived by them on a piece of paper* If they do not catch all 
the words, they should be allowed to ask for repetition as often as 
necessary* The teacher should also provide the spelling of words 
that may be difficult for students to spell* For this exercise, 
structure is the focus, not spelling* Some students may feel the 
need to peek into their workbooks or at others' papers* We allow 
for this because students must know what to look for and where to 
look for words to fill the gaps* Students are then paired or 
grouped to conqpare and correct each other's sentences* The teacher 
circulates around the room for assistance* Several students are 
then called to put their sentences on the board* By the time the 
words or sentences are written on the board, they are usually 90% 
correct* The teacher then goes over the remaining problem areas* 

For a low level class, a teacher can help students out by drawing 
blanks for words in each sentence on the board during correction 
time* Students go up to the board to write sentences out according 
to the number of blanks drawn* The teacher checks for problems, 
and then proceeds to have class repeat the corrected sentences* To 
provide further oral practice, the teacher can do a "disappearing 
board trick*** The teacher erases more and more words from the 
board until students can eventually repeat the sentences without 
much or any written representation at all* 



3* Scrambled Sentences 

Screunbled sentences work very well for beginning students* They 
make for a good small group activity* Sentences are enlarged and 
cut into individual words or phrases and are placed in envelopes to 
be passed out to each student group* Students work together to put 
the sentence or sentences together* When they believe they have 
the words appropriately placed in order, they are asked to write 
the sentences on the board* Some teachers like to have the 
students hold the words up and line up in front of the class in 
correct order* This way, the other students can help correct and 
read the sentences out loud* Students learn well and enjoy this 
activity because they are able to physically arrange and rearrange 
the words* 

There are some scrambled sentence exercises in the text* Students 
may be paired to unscramble the sentences* Since the sentences are 
parts of a dialogue, the students are further challenged to put the 
lines in proper communicative order* Students then are called upon 
to practice the dialogue together with a pazrtner* 



Listed above are just some of the more popular interactive reading 
and writing activities used in ESL classrooms* Many more creative 
techniques can be found in current ESL literature and textbooks to 
reinforce the learning of classroom material* We recommend 
frequent browsing of ESL books for inspiration and ideas for 
communicative language teaching* 
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OBJKCTIVB8 OF MODULE 3 



Module 3 is designed to introduce six new competencies relating to 
the work and the working culture of Momentum, Inc* while reviewing 
and reinforcing basic functional language taught in the previous 
two modules* Workers at Momentum, Inc* will gain con^tency in 
describing common physical ailments, expressing sys^thy for co-- 
workers with sickness, and calling in sick themselves* Because the 
company receptionist is often away her desk, the workers will learn 
to help answer the phone* The class will also learn to use the 
modal expressing ability and possibility "CAN" to describe what 
they can/can not do and request for assistance* Finally, Momentum 
workers will understand the meaning of fractions and gain greater 
coB^tence in using rulers, yardsticks and measuring tapes* 

The students will be able to: 

1* recognize and express conimon physical ailments* 

2* express sympathy and concern for co-workers with sickness* 

3* call in sick to work* 

4* assist in answering the phone and asking callers to call back 
at a more convenient time* 

5* use the modal of ability "CAN" to express things that they can 
and can not do* 

6* use the modal of possibility "CAN" to request for help and 
guidance » 

7* understand the meaning and representation of fractions* 

8* comprehend, read and write fractions as they usually appear in 
their sewing specifications* 

9* use rulers, yardsticks, and measuring tapes with greater ease 
and competence* 
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UNIT 1: I HOPE ¥0U FEEL BETTER SOON! 

OBTTiaO KEADT 




PAIR PRACTICE 

Look at the pictures above. Practice the dialogue below with a 
partner about each picture. 

At What's the natter? 

Bt I have a stomachache . 

ICi 
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imxzzMO 

Write the vords for each picture below. 




6. 7. 



PAIR PRACTICE 

Look at the pictures above. Practice the dialogue below with a 
partner about each picture. 

A: iow are you today? 

B: Mot well. I'm sick. 

Kt What's the natter? 

Bt I have a jieadache . 

A: I hope you feel better soon. 




1Q2 

BEST COPY ftVAIUBlE 



LISTIMIVO 

Bx. 1 - Listen to the dialogues and circle the correct pictures. 




3. 







Ex. 2 - Listen to the dialogues and circle the sentences you hear. 



1. a. 



I have a cold. 

I have a fever. 

I have a sore throat 



a. I have a backache. 

b. I have .an earache 

c. I have a headache. 



2. a. I have a stomachache. 

b. I have a fever. 

c. I have a headache. 



a. I have a sore throats 

b. I have a backache. 

c. I have a headache. 



3. a. I have a headache. 

b. I have a cold. 

c. I have a sore throat 



6 



a 

b 

c 



I ha^'e an earache. 
I have a backache. 
I have a stomachache 



4 



■OLE PZAT 

Look at the picture below. What's happening here? 




Let's write a dialogue together about the picture above. 



164 
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UNIT 2 1 ANSHERZN6 TBE TELEPHONE 



6 



Useful Kxpr«ssloast 




May I speak to Bob? 


Please wait a minute. 


Bob is not here right now. 


Please hold. 


Could you call back later? 


Just a Kdoent, please. 




DIALOGUES 

Dialogue 1: Pleaae wait a minute. 

Ling: Good morning. Momentum. 

Mr. Lee: Hello. May I speak to Liangkie? 

Linq: Sure. Please wait a ai&ute... LIANGKIE I 



ERIC 



pialoaue 2: Could vou call back later? 

Pei Juan: Good afternoon. Momentum. 

Ms. Sanders: Hello. May I speak to Bob? 

Pei Juan: I'm «orry. Bob is not here right now. 
Could you call back later? 

Ms. Sanders: Sure. When? 

Pei Juan: In about 15 minutes. 

Ms. Sanders: OK. Thank you. 

166 
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LZSTBMZHO 

Listen to the dialogues and circle the sentences you hear* 



1* 



4* 



• Hello, Macy's* 
Hello, Momentum* 
c* Hello, Emporium* 



2* a* May I speak to Bob? 
b* May I speak to Ling? 
c* May I speak to Liangkie? 




3* a* Bob is not here right now* 
b* Jerry is not here right now* 
c* Liangkie is not here right nov< 



a* Could you call back tomorrow? 
b* Could you call back Friday? 
c* Could you call later? 



5* a* Please call back in about 10 minutes < 
b* Please call back in about 15 minutes < 
c* Please call back in about 30 minutes. 



SCRANBLBO 8EHTEKCBS 

Words in the sentences below are out of order* Put them in the 
correct order* 

1* Momentum* Good speaking* afternoon. Ling 

2* speak May Bob? to I 



3 * moment , 



please < 



Just 



4 * call 



later? 



you 



Could 



back 



5* back 



Please 



xn 



15 minutes* 



call 



about 



ERLC 
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Let's vrite a dialogue together for the picture above. 



163 



9 

Practice with a partner the dialogue you just wrote. Use the time 
suggestions below for your practice. 

1. In about 15 minutes. 

2. In about 30 minutes. 

3. In about 20 minutes. 

4. In the afternoon. 

5. Tomorrow morning around 9:00. 

6. On Monday. 





163 



UNIT 3: CALLING ZN SICK 



10 



Useful IxprMslonsi 




I can't come to vork today* 


Yea, I think so* 


Can you cone tomorrow? 


Maybe, I don't know* 


Can you call again tomorrow? 


Take carel 


I'm sorry to bear that* 


I hope you feel better soon* 




DIALOGUES 

Dialogue 1: Mav I speak to Bob? 

Lan: Eello, Momentum* 

Jerry: Hello, may I speak to Bob? 

Lan: Sure* Just a moment, please*** BOBl 

Dialogue 2: I can't come to work today* 

Bob: Hello* Bob speaking* 

Jerry: Hello, Bob* This is Jerry* I can't com to work today < 

Bob: What's the matter? 

Jerry: I hurt foot* 

Bob: I'm sorry to hear that* Can you come tomorrow? 

Jerry: Maybe, I don't know* 

Bob: Can you call again tomorrow? 

Jerry: Sure* 

Bob: Take carel I hope you feel better soon* 



17 



LZtnCMIMO 

Ex.1 - Listen to the sentences and circle what you hear. 



1. a* Bello, Ling speaking* 

Hello, Moinentuin* 
c* Hello* This is Ling* 

2. a* May I speak to Ling? 
b* May I speak to Bob? 

c* May I speak to Liangkie? 



3* a* I can't coise to class today* 
b* I can't come home today* 
c* I can't come to work today* 



4* a* What's the matter? 
b* What's the problem? 
c* What ^8 wrong? 

5* a* Can you come today? 
b* Can you come tomorrow? 
c* Can you come on Friday? 

6* a* See you tomorrow* 
b* Take care* 
c* Good luck* 



Ex* 2 - Listen to the dialogues and circle the problem you hear 



12 



SCRHMBLED SEMTIMCES 

Words in the sentences below are out of order. Put them in the 
correct order. 

1. call Can tomorrow? you again 

yiA, A^m '^mtrf^t^ ? 

2. tomorrow? come Can you 



3. can't today. to I come work 



4. flu. I the have 



5. matter? the What's 



6. don't Maybe, know 



7. is This Hello. Bob. 



8PBJUCIMO 

Make a dialogue with the sentences above. Practice the dialogue 
with a partner. 



^ 17: 
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I Can^t Cone To Work Today 1 



I can't come to work today I 
I'm sick. I'm sick. 

Oh no I What's wrong? 
I have a headache, a sore throat, 

a fever and the chills. 
I think I have the flu I 

The flu. The flu. 

I think I have the flu I 

Can you come tomorrow? 
Maybe. I don't know. 

Alright. Take c&re. 
Get well soonl 



to 




Let's write a dialogue together about the picture above. 



174 
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o 

ERIC 
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UNIT At CAN YOU SBH? 



16 




Answer the questions below. 
1. Where does Mimi work? 



Mimi works at Momentum. 
She is a good seamstress. 
She can sew. 

She can make samples too. 
She is a good worker. 



2. ffhy is Himi a good worker? 



DZAUOQUBS 

Dialogue 1; Yas. I can. 
Ling: Can you cook, Pennie? 
Pennie: Ymm, 1 can. 

I can cook very well. 

Dialogue 2 8 Ko. I can't. 
Ling: Can you sew, Pennie? 
Pennie: Ho, X can't. 

I can't sew at all. 





ERIC 
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Write answers ( Yes, I can. / No, I can't. ) to the following 
questions about yourself. 



le Can you speak Chinese? 


1 


2. Can you speak English? 




3e Can you sew? 




4e Can you cut patterns? 




5e Can you maKe sainpxes/ 




6e Can you fix a sewing machine? 




/ • van you wv/mo v»w WUJU a. VIUUJU X WW ♦ 




8e Can you come to class on Monday? 




9e Can you please open the door? 




10* Can you please close the window? 





SPEAKING 

Work with a partner. Ask your partner the above questions. 

Example: A: Can you speak English? 

B: Yes, I can. I can speak a little. 

A: Can you sew? 

B: No, I can't. I can't sew at all. 




ERIC 
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LI8TIKIM0 

Ex. 1 -< Listen to the sentences and circle what you hear. 
1. can 



2. 


can 


can't 


3. 


can 


can't 


4. 


can 


can't 


5. 


can 


can't 


6. 


can 


can't 



Ex. 2 - Listen to the dialogues and circle what you hear. 

1. a. can sew 
b« can't see 




can't sew 



2. a. can make samples 
b. can cut patterns 

c« can't fix a sewing machine 

3. a. can fix a sewing machine 

b. can't fix the window 

c. can't open the window 

4. a. can't come to class today 

b. can't come to work today 

c. can come to work on Monday 
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SPEAKING 



Interview 3 people in class. Ask them the "Can you, 
below. Write down their answers. 



• questions 



Example: 1. (you ask) Can you sew? 

2. (you hear) Yes, I can. 

3. (you write) '•Yes'* in box below 





Teacher 


Student 1 


Student 2 


1 a AW 7 

X . D15W • 








2. speak English? 








3. come to work tomorrow? 








4. speak Chinese? 








— 

5. fix a sewing machine? 








6. cut patterns? 








?• make sasuples? 








8. work on Saturday? 








9 . cook? 








10. drive? 
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JAZZ CaMMX 




I CAN^T FIX THISl 



I can't fix this! 

Yes, you can. 
I can't fix this! 

Yes, you can 
Can you help me? 
Can you show me? 
Can you teach me? 

Of course. 



Yes, you can. 



Try again. 



Of course. 



Of course, I can 



ERIC 
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BEST COPY AVAILABU 



ROUE PXAT 

Look at the picture below. What's happening here? 




Let's write a dialogue together about the picture 



22 



Practice with a pairtner the dialogue you just wrote. Uss the 
pictures below for your practice. 



1. 



reach it 




open this jar 



3* 



4» 



read this 
note 





fill out this 
form 




6*, 





fix this part 



change the zipper foot 



ERIC 
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UNIT 5: BEGimilNG MEkSURBMENTS 



Vocabulary s 






measurements 


fractions 


mixed numbers 


arrange 


the smallest 


the largest 



THE NBJUriMO OP PRACTZOM8 

The whole objects below are divided into equal parts. Write the 
fraction that represents the shaded part of each drawing. When you 
finish, say the fractions after your teacher. 



shaded part 
total equal 
parts 



1. 



4 
7. 




1_ 
8 



2. 




8. 




3. 





4. 



10. 



5. 



11. 



6. 



12. 



V <^ e 



3 



B 






H 



A 
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Draw and shade each of the fractions below. 



1. 




2. 



1/2 



3. 



1/4 



4. 



1/8 



5. 



1/16 



6. 



3/8 



7. 



1/3 



8. Arrange the fractions above in order from smallest to largest. 



smallest 



largest 



ERIC 
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LISTEMIMO 



Ex* 
say 


1 — Listen ana circle 
the fractions. 


the fractions you hear. Then 


1- ( 


in) 1/4 2/3 


4. 1/16 


1/6 5/6 


2. 


5/7 2/3 1/4 


5. 3/8 


1/8 7/8 


3. 


1/3 3/4 2/3 


6. 3/4 


1/4 1/2 


Ex. 

you 


2 - Listen to the sentences and circle 
hear. Then say the fractions. 


the fractions 


1. 


1/8 (^12^ '^'^ 


5/8 




2. 


3/4 4/5 2/3 


1/4 




3 . 


1/4 1/2 1/3 


1/8 




4. 


1/2 2/3 4/5 


7/8 




5. 


7/8 1/4 2/3 


1/2 




Ex. 

you 


3 - Listen to the sentences and write 
hear. 


the fractions 


1. 


1 


4. 




2. 




5. 




3. 




6. 
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Shade and Compare 



2 

1. 5 



1 

2. 2 




3. Larger fraction _ 

4. Smaller fraction 



17. Shade 

1 
6 

18. Shade 

1 
6 



19. Larger fraction _ 

20. Smaller fraction . 



5. Shade 

± 

8 

6. Shade 

3. 

a 



7. Larger fraction 



8. Smaller fraction 



21. Shade 

1 
4 

22. Shade 

6. 
8 



23. What do you notice about these two 
fractions? 



9. Shade 
1 
5 

10. Shade 
1 
2 



11. Larger fraction _ 

12. Smaller fraction 



24. Shade 

2 

3 

25. Shade 

2 



26. Larger fraction 



27. Smaller fraction 



13. Shade 

1 
3 

14. Shade 

i 
2 



15. Larger fraction _ 

16. Smaller fraction . 



28. Shade 

2 
3 

29. Shade 

5. 
6 



30. Larger fraction _ 

31. Smaller fraction . 
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COMPARZIIO AMD ORDERIM6 FRliCTZONS 



27 



1 • Shade ^ 



2. 



Shade ^ 



3. Shade 



A. 



Shade 



5. Shade 



6 • Shade 



7 • Shade "g* 



8 • Shade q 



Compare the size of the shaded parts in each drawing. Arrange the 
fractions above in order from smallest to largest. 



smallest 



largest 







10. Shade 



11. Shade ^ 



12. Shade ^ 



Compare the size of the shaded parts in each drawing. Arrange the 
fractions above in order from smallest to largest* 



ERLC 



13. 



smallest 



largest 



6 i 



28 
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U8TEMIHO 

Ex. 1 Listen and circle the mixed numbers you hear. 
Then say the mixed numbers. 



1. 






1% 


4. 


5% 


7% 




2. 


2% 




2% 


5. 




Vh 


2% 


3. 


4% 


2« 


5\ft 


6. 


1% 







Ex. 2 - Listen to the sentences and circle the mixed 
numbers you hear. 



1. 


2H 


3% 




2% 


2. 


7% 


8% 


1% 


7% 


3. 


8% 


4% 






4. 


4^ 




4H 


3% 


5. 


2% 






4% 



Ex. 3 - Listen to the sentences and write the mixed 
numbers you hear. 



UNXT 6: MEASURING THINGS WITH A RULER 

OR MEASURING TAPE 



30 



Voeabttlmrrs 






yard /yards 


foot /feet 


inch/inches 


ruler 


width 


length 


measuring tape 


vide 


long 







'I'l'ii 







Getting Ready 

Use the measuring tapes, scissors and ribbons on the table. 
Cut: 

1. a yard of ribbon 

2. a foot of ribbon 

3. an inch of ribbon 

Arrange the measured ribbons in order. 



shortest longest 



feet 

yards 

inches 



Match singular and plural forms* 



yard 



inch 



foot 



ERLC 
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Write the short forms of the words. 
1. yard S/Ji » 



2. foot 



3. inch 



USTENIMO 

Ex. 1 - Listen and circle the measurements you hear. Then say the 
measurements . 




1. 2 yds. C^' J 2" 4. 7"V T 7 yds. 



^ 

2. 4" 4' 4 yds. 5. 9 yds. 9" 



3. 5' 5 yds. 5" 6. 1' 1 yd. 1" 



Ex. 2 - Listen to the sentences and circle the measurement you 
hear. Then say the measurements. 

1. (^3ydsJ 3" 3' 



2. 


1' 


2" 


2' 


3. 


3" 


3 yds. 


3' 


4. 


4" 


4' 


4 yds. 


5. 


1 yd. 


1" 


1' 



Ex. 3 - Listen to the sentences and write the measurements you 
hear. 

1. JLyds. 3. 5. 

2. 4. 6. 

19i 
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LXSTBMZKO 

Ex. 1 - Listen and circle the neasurenents you hear. Then say the 
measurements . 



1. 




2j^' 




2. 


yh • 




3% " 


3. 


4% " 


Vk yds. 


814 ' 


4. 




8% yds. 


8 " 


5. 


5 yds. 


4 yds. 


6 yds. 


6. 


7% ' 


7% " 


7M /fils. 



Ex. 2 - Listen to the sentences and write the measurements you 
hear. Then say the measurements. 



1. 


4 yds. 


& 






2. 


Z^iyds. 


2% ' 




2 yds. 


3. 


7% ' 


7 yds 






4. 


3% ' 


3% ' 




3% yds. 


5. 


2 yds. 


If 

3 




4 ' 


Ex. 


3 - Listen 
hear. 


to the 


sentences and write the 


1. 






3. 


5. 


2. 






4. 


6. 
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DIALOOUE 




Clerk: Good afternoon. May I help you? 

Lan: Yes. I need 2j^vards of this material < 

Clerk: What did you say? 

Lan: I need 2/^vard8 of this material. 

Clerk: Sure. 

Here you go. Please pay over there < 

Lan: Thank you. 



PAIR PRACTICE 

Practice the dialogue above with a partner. Use the measurements 
below in your practice. 

1 . ' 4/4: yards 

2 . 7%, yards 

3 . 6% yards 

4. 5/i yards 

5. 2j^ yards 
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MEA8URIMO KZIH X RULER 



'I'I'I' 


j'l'l'l' 


■I'I'I' 


•I'I'I' 


^I'l'l- 







Pick up a ruler from the table. Find the following measurements: 

1. 1 " 3. 5 " 4. 10 " 

2. 2 " 4. 7 " 5. 12 " 




shade 'A " shade 1 " 



2. 



3. 




shade shade % " 



7. Arrange the measurements in order from smallest to largest. 



smallest 



184 



largest 
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Write the fraction of each mark on the ruler below. 



LI8TEMIMO 

Ex. 1 - Listen to the sentences and circle the measurement you 
hear. Then say the measurements. 



1. © 


254" 


2" 






2. 3" 




3/fi" 






3. VA " 


1%" 


7%" 






4. /z" 


2 " 


1 " 






5. 3% " 




614' 






6. 




4/4" 






Ex. 2 - Listen to the measurements and mark on the 


ruler . 












r 


1 

1 


Z 


5 W 


5 







m 
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Take a ruler and meaisure the lines below. How long are they? 

Answers 



1. 




2. « 

3. • 

4. . 

5. 

6. . 



Take a ruler and draw a line for each of the measurements below. 
Start from the dot. 



1. 
2. 
3. 
4. 
5. 
6. 
7. 



3" 
5" 
3/2" 
2J4" 

3% " 
114 " 
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Measure the items below with a ruler. 
1. 



2. 



3. 



4. 




What is it? How long is it? 

5. 



What is it? 



How long is it? 



MOMEMTUM, INC. 
Module 3 
LISTENING SCRIPT AND ANSWER KEY 



193 



imiS It I HOPE TOU PBBL BETTER 800H1 
NRXTXNO-Page 2 

1. a backache 2. a fever 3. a sore throat 4. a cold 

5. an earache 6. a headache 7. a stomachache 



LISTBXIHO-Page 3 

Exercise 1 

1. A: Hi, how are you today? 

B: Not very well. My husband and I are sick. 
A: What's the matter? 
B: We have a cold^ 

A: I hope you both feel better soon* 

2. A: Good morning, how are you? 

B5 Not too well. I have a bio headache. 

A: I'm sorry to hear that. I hope you feel better soon. 

3. A: Hello, Lan. How are you this morning? 
B: Not very well. I don't feel well. 

A: What's the matter? 
B: I have a sore throat. 

A: I'm sorry to hear that. Don't work so hard. Get some rest. 

4. A: Hi, Liangkie. How are you today? 
B: Terrible. 

A: What's the matter? 

B: I have an earache. I need to see a doctor. 

A: I'm sorry to hear that. I hope you feel better soon. 



Exercise 2 

1. A: Hello, Ling. How are you doing today? 
B: Not so well. I think I'm sick. 

A: What's the matter? 
B: I have a sore throat. 

A: Take it easy. Don't work so hard. Get some rest. 

2. A: Hi, Bob. How are you doing? 
B: Not well. I have a fever. 

A: Oh, no 1 I hope you feel better soon. Get some rest. 

Don't work so hard. 
B: Yes, I know. Thanks 1 

3. A: Good morning, Jerry. How are you doing today? 
B: Not so well. I have a big headache. 

A: You work too hard. Get some rest. I hope you feel better 
soon. 

B: I know. Thanks 1 JQO 



A. A: Hi, Miml . How are you today? 

B: Terrible. I have a backache > It hurts 1 

A: Why are you here? Go home. Get some rest. 

B: I have too much work here. 

A: Mimi, work is never done. Go home. Get some rest. 

5. A: Pei Juan, how are you doing today? 

B: Terrible. I have a sore throat. It hurts 1 

A: I'm sorry to hear that. I hope you feel better soon. 

B: Thanks. 



6. A: Hello, Gong. How are you doing today? 

B: Not very well right now. I have a stomachache. 

A: Oh, Giong. Go see a doctor. I'll drive you. 

B: Oh, no. Thank you. I'm okay. 

A: Are you sure? 

B: Yes. Can I go home? I just need some rest. 

A: Go. Call me tomorrow. I hope you feel better soon. 

B: Alright. Thanks. 



UHIT 2: ANSNBRIMO THE TELEPHONE 
LISTENING-Page 7 

1. A: Hello, Monientxim. Ling speaking. 
B: Hello. Liangkie, please. 

2. A: Good afternoon. Momentum. Lan speaking. 
B: Yes. May I speak to Bob? 

A: Sure. Just a moment, please. BOBl 

3. A: Good morning. Momentum. Martha speaking. 

B: Good morning. May I speak to Jerry, please? 
A: I'm sorry. Jerry is not here right now. 
B: Oh... 

4. A: Hello, Momentum. Bob speaking. 

B: Good afternoon. May I speak to Ling? 
A: I'm sorry. Ling is not here right now. 

Could you call back later? 
B: Alright. I'll do that. 

5. A: Good morning. Momentum. Mimi speaking. 

B: Good morning. May I speak to Bob, please? 
A: I'm sorry. Bob is not here right now. 

Could you call back later? 
B: Okay. When's a good time? 
A: Please call back in about 15 minutes. 
B: Alright. I'll do that. 
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SCRMMBIXD SBHTBVCBS^Page 7 

Put the wordtt in •aeb soottanca in thm correct order. 

!• Good morning. Momentum. Ling speaking. 

2. May I speak to Bob? 

3. Just a moment, please* 

4. Could you call back later? 

5. Please call back in about 15 minutes. 



UNIT 3: CAU.ZHO IM SICK 
LXSTEMIKO-Page 11 



Exercise 1 



1. b. Hello, Momentum. 

2. a. May I speak to Ling? 

3. c. I can't come to work today < 

4. a. What's the matter? 

5. b. Can you come tomorrow? , 
6« b. Take care. \^ 

/■ 

Exercise 2 



1. A: Hello, Bob speaking. 

6: Hello, Bob. This is Gong. I can't come to work today. 

A: Oh, no I What's the matter? 

B: I have a terrible backache. 

A: I'm sorry to hear that. Can you come tomorrow? 

B: Maybe, I don't know. 

A: Alright. Call me again tomorrow. 

B: Okay. 

A: Take care! I hope you feel better soon. 



2. A: Hello, this is Ling. 

B: Hi, Ling. This is Liangkie. I can't come in today. 

A: Why? What's wrong? 

B: I have a bad stomachache. 

A: Oh, no 1 I'm sorry to hear that. Don't worry. 

Bob is here. 
B: Oh, alright. 

A: Relax • Take it easy. See you tomorrow. 



3. A: Hello, Momentum. Sheng Min speaking. 

B: Sheng Min, this is Ling. Is Liangkie there? 
A: Yes. Please wait a minute. LIANGKIE 1 
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C: Hello, this is Liangkie, 

B: Hello, Liangkie, This is Guo, I can't come to work today, 

C: Why? What's the matter? 

B: I have a terrible cold, 

C: Can you come to work tomorrow? 

B: Maybe, I don't know. 

C: Can you call again tomorrow? 

B: Sure, I'll do that, 

C: Thanks, Take it easy, 60 to bed, I hope you feel better 
soon. 



4. As Hello, Momentum, Bob speaking, 

B: Hi, Bob, This is Ling, (speech is tired and slow) 
A: Oh, boyl What's wrong? 

B: Bob, I can't come to work today, I have a fever, 

A: A fever? I'm sorry to hear that. Can you come in tomorrow? 

B: I don't think so, 

A: Alright, Take it easy. Call me again tomorrow, 

B: I'll do that, 

A: I hope you feel better soon. 



8CRAHNBLED 8EHTENCBS 

Put the nords in each sentence in the correct order, 

1. Can you call again tomorrow? 

2. Can you come tomorrow? 

3. I can't come to work today, 

4. I have the flu, 

5. What's the matter? 

6. Maybe, I don't know, 

7. Hello, This is Boh. 



SPEAKING 

Put the sentences in order to make a dialogue, 

A: Hello, This is Bob, 

B: Hello, This is Martha, I can't come to work today, 

A: What's the matter? 

B: I have the flu, 

A: Oh, no! Can you come tomorrow? 

B: Maybe, I don't know, 

A: Can you call again tomorrow? 

B: Sure, I'll do that, 

A: Take care, I hope you feel better soon. 
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1IHIT 4: CAH YOU SEN? 



LlSIENlHO-^Paga 18 

Exercise 1 

!• I can^t speak Cantonese at all. 

2. I can cook very veil. 

3. I can fix a sewing machine. 

4« I can^t come to work tomorrow. 

5. I can^t open the door. 

6. I can speak English very well. 

Exercise 2 

1. A: Pennie, can you sew? 

B: NoV I can't. I can't sew at all. 

Can you teach me? 
A: Sure. Anytime. 

2. A: Mimi can make seunples. 

B: I know. She's a good sample maker. 

3. A: Jerry r can you open the window? It's hot in here. 

B: Okay Hev^ I can't open the window. It's jammed. 

A: Tell Liangkie to fix it. 

4. A: Pennie, I can't come to class today. 
B: Why? What's the problem? 

A: I'm sick. 

B: Oh, no. What's the matter? 

A: I have a headache. 

B: I'm sorry to hear that. I hope you feel better soon. 



UNIT 5: BEOIKHINO MEASUREMENTS 



THE MEANING OF FRACTIONS^Page 23 



1. 


1/4 


2. 


1/2 


3. 


1/8 


4. 


1/3 


5. 


1/6 


6. 


1/5 


7. 


1/8 


8. 


1/2 


9. 


1/8 


10. 


1/3 


11. 


1/4 


12. 


1/4 


A. 


2/3 


B. 


2/4 


C. 


3/5 


D. 


1/3 


E. 


3/6 


F. 


1/4 


6. 


5/8 


B. 


1/2 


I. 


5/6 


J. 


3/4 











FRACIZONS-Pagtt 24 

8. Arrange the fractions in order from smallest to largest. 
1/16, 1/8, 1/4, 1/3, 3/8, 1/2, 1 
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Exercise 1 

1. 1/2 2- 1/4 3. 1/3 4* 1/16 5. 7/8 6- 3/4 

Exercise 2 

1. The seam is 3/8 of an inch. 

2. Give me 1/4 yard of thread. 

3. I said It's a 1/2 inch here. 

4. The seam is 7/8 of an inch. 

5. Give me 1/4 yard of blue ribbon. 

Exercise 3 

1. She is 1/4 Chinese. 

2. Give me 1/2 an orange. 

3. I ate 1/3 of a pie. 

4. He is 1/2 Japanese. 

5. Sew 1/8 of an inch here. 

6. I need 3/4 yard of red ribbon. 

AMD COMPARE-Paga 26 

3. 1/2 7. 3/8 11. 4/5 15. 1/2 19. 5/6 

4. 2/5 8. 1/8 12. 1/2 16. 1/3 20. 4/6 

22. They are the seune. 26. 2/3 30. 5/6 

27. 1/2 31. 2/3 

COMPARING AMD ORDERIMG FRACTIOMS-Page 27 

9. Arrange the fractions from smallest to largest. 
1/8, 1/4, 1/3, 3/8, 1/2, 2/3, 3/4, 7/8 

13. Arrange the fractions from smallest to largest. 
1/3, 1/2, 2/3 
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MIXED aUMBBRS-Page 28 

1. 2 1/2 2. 1 2/3 3. 1 7/10 4. 2 3/4 5. 1+1/2=1 1/2 

6. 1+2/3* 1 2/3 7. 2+4/5= 2 4/5 8. 2+1/2= 2 1/2 
9. 2+3/4= 2 3/4 10. 2+1/6= 2 1/6 

LI8TEHIHQ-Pag« 29 

Exercise 1 

1. 1 1/2 2. 2 3/4 3. 5 1/8 4. 7 3/8 5. 3 1/3 6. 2 3/8 
Exercise 2 

1. I need 3 1/3 yards of this laaterial. 

2. Please give me 8 1/8 yards of this ribbon. 

3. Take 5 1/4 yards of that material overthere. 

4. Sew 3 3/4 inches here. 

5. Buy 2 7/8 yards of yellow ribbons. 

Exercise 3 

1. Please give me 2 1/4 yards of brown thread. 

2. I need 5 1/4 yards of purple material. 

3. Sew 2 1/8 inches here. 

4. May I borrow a 7 1/2 inch zipper from you? 

5. Could you give me 3 1/3 yards of this material? 

6. The seam is 1 7/8 inches. 
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t»XT 6: MBA8URIMO TBIVOS WITH h RULER OR MBJ^URZNO TAPE 
OETTINO READT^-Page 30 

Arrange the measured ribbons in order from shortest to longest* 
inch foot yard 

Match singular and plural forms. 

yard - yards 
inch - inches 
foot - feet 

Write the short forms of the words • 

1* yard yd. 

2. foot ft. ' 

3. inch in. " 

LISTENIM6-»Page 31 

Exercise 1 

1. 2' 2. 4" 3. 5" 4. 7 yds. 5. 9' 6. 1 yd. 
Exercise 2 

1. Give me 3 yds. of this material. 

2. The seam is 2" here. 

3. Could I borrow a 3' yardstick from you? 

4. I need 4" of black ribbon here. 

5. Could you give me 1 yd. of thread? 

Exercise 3 

1. I need 2 yds of orange thread. 

2. Buy 4' of pink ribbon. 

3. Could you give me a 5" zipper? 

5. Get me a 6" screwdriver. 

6. Please buy twenty 10" white zippers for me. 
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Exercise 1 



1. 



1 1/4 " 



2. 



3 1/3' 



3. 



4 3/8" 



4. 



8 3/8 yds. 



5. 



6 yds. 



6. 



7 3/8" 



Exercise 2 

1. Use a 4 1/2" zipper here. 

2. Could you buy 2 yds. of green ribbons for me? 

3. I need 7 yds. of blue material. 

4. Please give me 3 1/3' of yellow thread. 

5. The seam is 3" here. 

Exercise 3 

1. Give me 4 3/4" black thread. 

2. Use a 5 1/4" zipper here. 

3. Could you go buy twenty 7 1/2 " zippers for me? 

4. Please give me 10 1/2' of this ribbon, 

5. How much is 5 1/4 yds. of this material? 

6. How much is a 7 1/4" zipper here? 

MEASURIMO WITH A RUT^R-Page 34 

7. Arrange the measurements in order from smallest to largest. 
1/8", 1/4", 3/8", 1/2", 3/4", 1" 

MBA8URIN6 KITH A RULBR-Pag* 35 

Write the fraction of each mark on the ruler. 
1/8, 1/4, 3/8, 1/2, 5/8, 3/4, 7/8, 1 
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LISTEMIMG-Page ,^5 

Exercise 1 

1. Sew 2 1/2" here. 

2. The seam is 3 1/2" on this jacket. 

3. I need a 7 3/8" zipper on this pair of pants. 

4. Make a 2" seeun here. 

5. The seam is 1 3/8" on the top. 

6. Could you give me the 4 3/4" zipper overthere? 

Exercise 2 

1. Mark 2 1/2" on the ruler. 

2. Mark 1/4" on the ruler. 

3. Mark 2 1/3" on the ruler. 

4. Mark 1 7/8" on the ruler. 

5. Mark 3 3/4" on the ruler. 

6. Mark 4 1/8" on the ruler. 

7. Mark 5 2/3" on the ruler. 

8. Mark 4 1/2" on the ruler. 

9. Mark 3 3/8" on the ruler. 

10. Mark 5 1/8" on the ruler. 

MEASURING KITH A RULER-Pag« 36 

1. 1 1/2" 

2. 2 1/4" 

3 . 1" 

4! 3 1/8" 

5. 2 3/4" 

6. 1 7/8" 

MEASURING KITH A RULER-Page 37 



1. a screwdriver 5" 

2. a needle 2 1/2" 

3. a pencil 2 1/2" 

4. a ripper 3 7/8" 

5. a pencil 4" 
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IMTRODCICTIOH 



Project EXCEL is conducted under the National Workplace Literacy 
Program of the U*S* Departsient of Education* It is administered by 
the Career Resources Development Center (CRDC) in partnership with 
Momentum, Inc* 

Project EXCEL focuses on literacy and basic skills training with 
emphasis on the workplace culture for limited English proficient 
(LEP) workers* Our goal is to assist these workers in retaining 
employment, increasing productivity and advancing their careers* 



CRDC 

CRDC is a 25 year old , non-profit , community baaed employment 
training agency located in San Francisco and Oak3.and* CRDC has 
trained over 3,500 ethnic minorities and women as office clerks, 
bank tellers , cooks , food service and housekeeping workers , 
janitors and office automation specialists* 

CRDC's training programs focus on LEP workers because they con^rise 
the vast majority of the workforce at Momentum, Inc* CRDC 
recognizes that nearly 90% of California's labor pool will come 
from Hispanic and Asian communities, half of them immigrants* 
Local labor force is increasingly low-skilled and limited English 
proficient, while, simultaneously, industry is demanding a more 
literate and skilled workforce* 



MOMENTUM, INC* 

Momentum, Inc* is an outerwear design development and engineering 
company* This is a new direction for the company since its 
inception in 1985* 

Momentum, Inc* has changed from a manufacturing /contracting firm to 
a design /manufacturing firm* This business transformation requires 
greater worker involvement, and thus the need for improved 
communication and critical thinking skills* 

As a manufacturing company prior to the transformation, workers at 
Momentum would mass produce garments, repeating the same sewing 
procedures* As a design engineering firm, workers at Momentum are 
asked to read complicated spec sheci^ts and sewing instructions, and 
participate in small group meetings in order to determine the 
sewing procedure for each new design* Production is smaller-scaled 
and more multi-faceted* The most important aim for workplace 
literacy training to the Momentum management is for its workers to 
read and coiiq?rehend spec sheets and actively participate in the 
design and sewing process* 
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Curriculim Designed for MoMntim, Inc 



The curriculum for Momentum, Inc. is designed by a team of 
experienced educators from CRDC. The teeun met with the management, 
supervisors and workers to conduct needs assessments at the 
workplace. The team also conducted observations and participatory 
work to identify specific job and communicative skills required at 
Momentum, Inc. From these assessments, CRDC was able to design a 
curriculum to facilitate better communication between workers and 
management, and to enable workers to understand written work orders 
as well as follow oral instructions. 

Project EXCEL 's staff worked closely with management and workers at 
Momentum, Inc. and received consistent f eec back from the Momenttim 
management and workers before the curriculum was finalized. The 
goals and objectives of each module are explained on the cover of 
the modules. 
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This module is specifically designed for limited Encjlish 
proficient adults who need to learn basic skills and language in 
order to function effectively at Momentum, Inc. At the beginning 
of the training progr€un, the English proficiency level of the 
workers in this class ranged from literacy to ESL level 100* The 
students are from China and Hong Kong* Their native languages are 
Mandarin, Cantonese and two other Chinese dialects. While some 
students have never received formal education in their native 
countries and are therefore illiterate in their native lancjnages, 
others have limited education (4 to 5 years) in their native 
countries* Some have never taken an English class in the United 
States while others have taken a semester or two of Adult Basic 
Fducation at a local adult learning center* Most of the worker 
students in this class have been exposed to three modules of 
general English and workplace specific curriculum already* 

This text is a beginning, competency-based text that 
attempts to Integrate coping skills and functional language with 
essential language forms, vocabulary, and cultural information 
needed for the American workplace* 

There is a wide variety of activities within each unit to 
reinforce language use* Each unit affords practice in listening, 
speaking, and some reading and writing* Lessons are self-contained 
and lend themselves to a format in which one or two activities may 
be completed within a one-hour class period* Teachers may choose 
to expand, rearrange, or omit a particular activity when 
appropriate * 

The information below highlights special features and 
activities included in the student workbook along with some 
suggestions on how to teach them* There are also additional 
suggestions to provide extended practice for students* 



Visuals 

visuals are a vital part of teaching* Pictures, hand drawings, 
photographs and real objects add realism and relevance to the 
learner and enable students (especially beginning students) to 
attach immediate meaning to a situation* Every competency can be 
pre-taught by using visuals* They can be used to help introduce a 
context and generate key vocabulary* Flashcards are great tools to 
have for beginning classes* The teacher can create a set of 
flashcards for almost every competency introduced in this module* 
They can be used to introduce new words and lend themselves to 
quick, periodic review of key vocabulary and expressions* 
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Tape 



All dialogues and listening activities are pre-recorded on tape* 
The tape gives students opportunities to hear different voices and 
speaking styles* It also affords consistent repetitious listening 
which is greatly needed in a beginning class. 



Dialogues 

Dialogues introduces the language in context and the competency* 
The dialogues are intentionally short, no more than five to six 
lines, to ensure easy listening and repetition* The following 
steps are recommended in the presentation of a dialogue: 

1, Setting the Scene 

Use visuals in the text to generate an impression of what the 
dialogue might be about and what language might be used* Teach 
core vocabulary and expressions so that students are prepared to 
comprehend the dialogue* 

2* Listening to the Dialogue 

Once the scene is set, the class listens to the dialogue on tape* 
The dialogue may be played several times for discussion of meaning 
and oral practice* The teacher can play the tape and stop at the 
end of a phrase or sentence for students to repeat after it* This 
way the teacher can check their listening and give them 
opportunities for oral practice* 

3* Repetition of the Dialogue 

Once students demonstrate an understanding of the dialogue, the 
teacher can model the dialogue for further repetition. First, the 
teacher repeats all the lines of the dialogue and the students 
repeat after her* Then the teacher takes one role, (A), and the 
students, (B)* The roles are reversed for another round of 
practice* Next, the teacher divides the class in half* One half 
assumes one role, the other half, the other role* Finally, pairs 
of students practice the dialogue on their own while the teacher 
circulates to listen for problem areas, offering assistance as 
needed * 

4 * Drills 

As the teacher is practicing the dialogue, it may become obvious 
that additional drilling of particular phrases needs to be 
introduced before the dialogue as a whole can be practiced* Aside 
from the repetition drill mentioned above, a teacher may need to 
introduce other mechanical drills such as chain, substitution, and 
transformation drills for further practice to make the new language 
natural * If students have difficulty repeating a phrase , a 
**backward buildup*" may be used. 
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5> Further Practice 



On subsequent days, further practice of the dialogue can be carried 
out in small groups or in pairs. The teacher can cut up the 
dialogue into ctrips. The students are to figure out the order of 
the strips and then practice the dialogue among themselves once 
they have the dialogue in front of them. Later, A and B strips may 
be assigned to each pair partner to make the oral practice more 
challenging. One partner gets the A strips and the other, B 
strips. They are reminded not to look at each other's lines. They 
must listen carefully to each other to proceed through the 
dialogue. This exercise allows for good listening, speaking and 
reading practice. 

Another good tried and true exercise to do is a cloze exercise on 
the board. The teacher can write a dialogue on the board with 
randomly missing words. The lines of the dialogue are numbered for 
easy correction. Individual students are called to fill in the 
missing words on different lines. When done, the teacher goes over 
the grammar and the spelling . Next , the teacher can do a 
disappearing board activity. The dialogue is repeated several 
times, each time the teacher erases a few more words. This is done 
until the students can say the dialogue with very little or no 
written prompts. Finally, a few students may be called upon to act 
out the dialogue. 



Listening Activities 

Listening exercises are provided and recommended to check student 
comprehension of the material presented. Listen and circle 
activities are used to help guide students with their listening and 
make them accountable for their listening efforts . The teacher can 
play the tape several times. Once for the students to listen to 
and perform the task at hand and a second time to confirm their 
listening comprehension. The students can then switch papers to 
correct each other's answers. This allows for another opportunity 
to listen. When the class goes over the exercise together as a 
whole, the teacher should play the tape one more x;ime for 
corrections. Because the students are at a beginning level, they 
usually do not mind repetitious listening. When the students are 
asked to correct each other's papers, it enhances their ability to 
self-monitor which is a good language learning skill to acquire at 
the earliest stages of second language acquisition. 



Role plays 

Role plays allow students to practice the language previously 
learned in a semi- real context communicatively. The students must 
bring to the exercise linguistic as wall as sociolinguistic 
competence. Role plays are introduced at the end of a unit and is 
carried out in similar steps every time. Role play activities are 
recommended to be carried out in the following steps: 
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The teacher uses the picture in the text to set the scene and 
generate key vocabulary* Please refer to page 21 of the text* 

Both the teacher and the students work together to generate a 
dialogue* The teacher should have a model dialogue in mind 
before she begins the dialogue solicitation process* The job 
of the teacher at the board is to pron^t the students for a 
response* The teacher may also need to pantomime the scene for 
the students* For example: 

T: Mary and Susan are students* They are in the library* 
Mary finished her school work early* She is getting 
ready to go home* She picked up all her books and 
papers, but she forgot her pen* Susan sees the pen on 
the table* What should Susan do? 

S: Give pen back to Mary* 

T: But Susan is not sure the pen is Mary's* 

Susan need ask Mary* 
T: Right* What should she say to Mary? 
S: Mary, is this your pen? 

(Teacher writes on the board: 

Susan: Mary, is this your pen?) 
T: Now what should Mary say? 
S: Yes, it is* 

(Teacher writes on the board: 
Mary: Yes, it is* ) 

The teacher and the students continue in the same manner until 
a complete four to five line dialogue is produced* The 
teacher then goes over to clean up the dialogue for proper 
structure and appropriateness* Allow time for the students to 
copy down the dialogue* Teacher and students then practice 
the dialogue together* 

When the students are comfortable with the dialogue, the 
teacher refers to the following page of the role play for ways 
to change the dialogue* Content words are changed but the 
structure and format of the dialogue stay the same* Students 
practice the dialogue in pairs referring to the pictures or 
cues on the page* When the students are ready, several may be 
called to the front of the class to role play with the 
teacher* Eventually the teacher should be replaced by a 
student too* 

To vary the dialogue, the teacher can introduce other ways to 
express the same idea of certain lines in the dialogue* For 
example: Is this your pen? Yes, it is* 

Is this yours? Oh, yes* 

Thank you* You're welcome* 

Thanks a lot* It's my pleasure* 
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The students pract5.ce the variations with the teacher and then 
among themselves until they are comfortable. Heed the urge to 
introduce too many variations* 

5, Students can again be asked to role play varying contexts 
with the teacher in front of the class. To make the second 
time more interesting, the teacher can vary the tone or the 
mood of the characters just a little. For example: 

S: Is this yours? 

T: No^ it isn^t ^ It^s vours. It has vour name on ito 

Some students will adjust to changing situations better than 
others. If a student stumbles upon a response, the teacher 
and students can work together to come up with an appropriate 
one. The emphasis at this point of the exercise is on 
the appropriateness and flow of the dialogue, not so much 
the greumnatical accurac^ .f speech. 



Interview Grids 

Interview grids Involve several skills: listening, speaking and 
writing. These exercises allow students a chance to interact 
communicatively and to perform the linguistic task at hand. The 
students are asked to interview each other for answers to targeted 
questions. When an answer is given, the interviewer writes down the 
information. It is important that information getting and 
conversation starting strategies be taught and reviewed prior to 
the interviewing activities. 

For example: Excuse me, may I ask you a few questions? 
Hi, do you have a minute? 

I'm sorry, what did you say? 
Could you repeat that? 

How do you spell it? 

Did you say ■ ? 

Thank you for your time. 
Nice talking with you. 

The teacher should model the exercise to make sure the students 
understand what they need to do. It is also recommended that the 
teacher go over the questions on the grid before the class begins 
the exercise. 
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Iteading and Kriting ]U;tiviti«s 



Moat of the reading and writing done in class is at the word or 
sentence level. Here are some activities suggested for reinforcing 
students' reading and writing skills: 



1. Picture-Word Match-up 

This exercise works well as a paired activity. Person A has a set 
of pictures and person B has a set of matching words. The two 
students work together to make appropriate matches. Make sure each 
partner understands his or her role in the exercise so that one 
does not do the work for the other. This allows the slower 
students an opportunity to contribute. A mini dialogue may be 
introduced later to make the exercise more communicative. For 

example: . . ^ , 

A: What is she doing? (A points to a picture) 
B: She's tying a bundle. (B looks at the picture 

and responds) 

A: That's right. 
Partners take turns pointing and answering. 



2 . Dictations 

Dictations reinforce with \4riting the content which has been 
previously practiced orally. They help students correlate written 
English with spoken English. The teacher reads the words or 
sentences at normal speed and the students write the words 
perceived by them on a piece of paper. If they do not catch all 
the words, they should be allowed to ask for repetition as often as 
necessary. The teacher should also provide the spelling of words 
that may be difficult for students to spell. For this exercise, 
structure is the focus, not spelling. Some students may feel the 
need to peek into their workbooks or at others' papers. We allow 
for this because students must know what to look for and where to 
look for words to fill the gaps. Students are then paired or 
grouped to compare and correct each other's sentences. The teacher 
circulates around the room for assistance. Several students are 
then called to put their sentences on the board. By the time the 
words or sentences are written on the board, they are usually 90% 
correct. The teacher then goes over the remaining problem areas. 

For a low level class, a teacher can help students out by drawing 
blanks for words in each sentence on the board during correction 
time. Students go up to the board to write sentences out according 
to the number of blanks drawn. The teacher checks for problems, 
and then proceeds to have the class repeat the corrected sentences. 
To provide further oral practice, the teacher can do a 
"disappearing board trick." The teacher erases more and more words 
from the board until students can eventually repeat the sentences 
without much or any written representation at all. 
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3. Scrambled Sentences 



Screunbled sentences work very well for beginning students* They 
make for a good small group activity. Sentences are enlarged and 
cut into individual words or phrases and are placed in envelopes to 
be passed out to each student group* Students work together to put 
the sentence or sentences together. When they believe they have 
the words appropriately placed in order, they are asked to write 
the sentences on the board. Some teachers like to have the 
students hold th words up and line up in front of the class in 
correct order. This way, the other students can help correct and 
read the sentences out loud. Students learn well and enjoy this 
activity because they are able to physically arrange and rearrange 
the words. 

Listed above are just some of the more popular interactive reading 
and writing activities used in ESL classrooms. Many more creative 
techniques can be found in current ESL literature and textbooks to 
reinforce the learning of classroom material. We recommend 
frequent browsing of ESL books for inspiration and ideas for 
communicative language teaching. 
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OBJECTIVES OF MODULE 4 



Module 4 is designed to Introduce four new cosqpetencles relating to 
the work and working environioent of Momentum, Inc.. The first unit 
allows the worker-students to review and apply their knowledge of 
fractions and use of measuring Instruments to measure width, 
length, height, seeua allowances and body parts* Several grammar 
points are highlighted In this module to bring about greater 
accuracy In spoken English* The workers will achieve functional 
competency In describing and responding to common questions 
regarding their jobs, describing common work procedures, giving 
Instructions, and asking lor and responding to requests for help* 
Finally , In the last unit , the workers will recognize and 
comprehend special notices and Important safety signs around 
Momentum, Inc • • 

The students will be able to: 

1* measure and respond to questions about seeuu allowances, the 
width, and length of garments* 

2. measure and respond to questions about body measurements and 
height • 

3* understand and use possessive pronouns (my, your, his, her, and 
their) In spoken English correctly* 

4* understand and use demonstrative adjectives (this, that, these, 
and those) In spoken English correctly* 

recognize names of jobs and job duties at Momentum, Inc«« 

Introduce themselves and describe their jobs and job duties to 
people* 

comprehend and respond to common Interrogative questions (who, 
what, when, where, why, which, how) about their jobs. 

describe common work activities and procedures (verbs) In 
simple present and present continuous tense forms: 
Exan^le: I Iron shirts evezry day. 

I'm ironing shirts right now* 

give instructions using the imperative form: 
Example: Iron the shirts 1 

ask for help and respond to requests for help 

recognize and understand special notices and safety signs 
around the sewing factory and the building. 



5. 
6. 

7. 

e. 

9. 

9. 
10. 



xi 
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UNIT 1: MEASURING WITH THE MEASURINO TAPE 



MEASURIiiO TASK 1 - MEASURING SEAMS 



OESTINO READY 

Look at the five pieces of fabric on the table. What is the seam 
allowance on each piece of fabric? Take a measuring tape and 
measure the seams. 



FABRIC NUMBER 


SEAM ALLOWANCE 


1 




2 




3 




4 




5 





DIALOGUES 

Dialogue 1: What is the seam allowance here? 

Lan: What is the s#aa allcmance h#re? ^ 

I 

Liangkie: It's i: * 
Lan$ I'm sorry. What did you say? J 

Liangkie : X " • 



Dialogue 2: Hov vide is the seeun here? 
Pei Juan: Boir wide is th# %%wm h<tr#? 

Ling: It's 

Pei Juan: What was that again? 
Ling: 1". 



1 




\ 




'r- 






9 






t 





2 



LI8TENIM0 

Listen to the dialogues and circle the seam measurements you hear. 



1. 


2" 


1" 




2^" 


2. 


1" 


li' 


i- 


2^" 


3. 


3 


li' 


4- 




4. 


li- 


i' 


4i " 


4" 


5. 


E 


8 


7- 

T 


if" 


6. 


^4- 


li- 


2" 





PAIR PRACTICE 

Practice the dialogue below with a partner about the following 
neasuresients • 



A: Ling, can you check this? 

B: Sure. Let me see here....uh oh.«. 

A: What's wrong? 

B: The seam should be 1*^ " not 2". 

A: Ohr I see. Thanks. 



1. 2" not 

2. -f" "f" 

3. not 1-^- 

4. 4- not 

5. 1- not 14 - 
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SBMIIMO and WRITING 

Look at the aeeuns below. 
1. 



I 
I 
I 



2. 



Read the questions and write the answers < 



What is the seam allowance here? 
It's aT 



How wide is the seam here? 
It ' s wide • 



What is the seam allowance here? 



How wide is the seam here? 



6. 





1 






( — 






1 




1 




1 



) 
I 

M 
I 

I 
I 



What is the seam allowance here? 



Bow wide is the seeim? 
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MBA8URZNG TJUiX 2 - NUkSURZMO HIDTB and LBMOTH 
OETTIHG READY LENGTH ( HOVi LOKlgr ? ) 



->| WIPTH C H6WJ VvJlDE ?) 



Jl 

You can measure the width and the length of things with a measuring 
tape. Look at the pants on the teacher's table. Take a measuring 
tape and measure the width and the length of the pants. 





WIDTH 


LENGTH 


Pants #1 






Pants #2 






Pants #3 






Pants #4 






Pants #5 







DIALOGUES 

Dialogue 1; What is the width / length? 

Lan: What is the width? 

Mimi: It's 30". 

Lan: And what is the length? 

Mimi: It's 32". 

Dialogue 2; How wide is it? 
Ling: How wide is It? 
Kin: It's 35^ ". 
Ling: And bow long is it? 

Kin: It's 37^: 



30' 




ERIC 



22G 



MBJkSURIMa TASK 

Look at the items on the teacher's table* Get a measuring tape and 
measure the items* Write the measurements in the box below* 



ITEM 


KIDTH/HOW WIDE ? 


UESmSLlBm LONG ? 


ruJer 


i-k' 




2. 






3. 






4. 






5. 






6. 






7. 







fUlR PRACTICE 

Practice the dialogue below with your teacher* Then work with a 
partner* Ask each other about the measurements above (Items 1-7)* 

A: Give me the measurements of the ruler * 

B; It's 1-^ " wide and 18" long* 

A: That's correct* 

A; Give me the measurements of • 

B: It's 4** wide and 2-3: ** long* 

A: No, that's wrong* It should be 5" wide and 2" long* 

B: Let's check* Let's measure it again* 
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MBASUiaMO TASK 3 - B0D7 MEASUREMBNTS 
OETTIMO READY 

Write 5 parts of the body you need to measure before you make a 
dress: 

1. Mfsf 

2. 
3. 
4. 
5. 




Look at the pictures of Ling. Match pictures to sentences. 



1. 




ERIC 
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HRITIMO 

Look at the pictures below. 
1. 



2. 



3. 



4. 



5. 



6. 









Fill in the missing information. 
Ling is measuring her j^/Atsf" 
Her h/a'fSf is Jl¥ ** 



Ling is measuring her 
Her is 



Ling is measuring her 
Her are 
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NBASURINO TASK 

Measure yourself* Write down your body measurements in the box* 



My Body Measurements 

Bust 

Waist 
Hips 



PAIR PRACTICE 

Practice the dialogue below. Then ask your classmates about their 
body measurements* Write their answers in the box below • 

A: Excuse me, may I ask you a question? 

B: Sure* What is it? 

A: What are your body measurements? 

B: They are 36" - 26" - 38". 

A: What was that again? 

B: They are 36" - 26" - 38". 





Classmate 1 


Classmate 2 


Classmate 3 


Classmate 4 


Bust 










Waist 










Hips 













MBASURXNO TASK 4 - MEJUiURIMO HEIGHT 
OBTTIMO READY 

Look at the measuring tape on the wall. You can 
with it* Write answers for the questions be low* 

A: How tall is your teacher? 

B: She's tall. 

As How tall are you? 

B: I'm tall. 



DIALOGUES 

Dialogue Is How tall are vou? 

Lings Bob, how tall are you? 

Bobs I'm 6'1" tall. 

Lings Excuse me? 

Bobs I'm 6'1-. 

Lings Wowl You're talli 



Dialogue 2s What is vour height? 

Mimis Wing Yee, what is your height? 

Kins I'm 4 '11" tall. 

Mimis What did you say? 

Kins I'm 4 '11". 

Mimis I'm the same height. We're short. 
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LI8TEMXM0 

Exercise 1. Listen to the conversations. Circle the height you 
hear and decide whether the person is tall or short. 





Tall or short? 


1. 


5 '4" 


5'3" 


a, /tiT/t s/tcrT 


2. 6'4" 


6'0" 


6'1" 




3. 4'11" 


4'9" 


4'10" 




4. A'ei" 




4 '8 " 




5. 5'4'' 


5'7" 


5'9" 




6. 6'3±" 


6'4i" 






7. 4'4" 


4 '7" 


4 '5" 




8. 6'9" 


6'7i" 


6'8±" 




Exercise 2. Listen to the conversations and write the height you 
hear. 


1. 


4. 




7. 


2. 


5. 




8. 


3. 


6. 




9. 



FOR THE MUTE 0EVIU8 

Change the following oeasureinents to feet and inches (CO"). 

1. I'm 68" tall. JLm ^ € 

2. She's 72" tall. 

3. He's 49" tall. 

4. You're 65" tall. 
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Pair Practice 

Practice the dialogue below. Then ask your classmates for their 
height and body measurements. Write their answers in the box. 

Excuse me, may I ask you a few questions? 
Certainly. 
How tall are you? 
I'm 5'2i:" tall. 

And what are your body measurements? 
They are 36--24"-36". 
Thank you for your time. 
You're welcome. 





Height 


Body Measurements 


Classmate 1 






Classmate 2 






Classmate 3 






Classmate 4 






Classmate 5 






Classmate 6 








B: 
A: 

B: 
At 
B: 
At 
B: 
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UNIT 2: THIS, THAT, THESE, THOSE 

OETIIMO READY 

Write the word that matches each picture. 

pen purse scarf jacket measuring tape 

keys pins watch needles seeun ripper 
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ORJOOttR POINT 



ERIC 



SINGULAR 



PLURAL 



NEAR 



FAR 



This ^ 
is 




^ That 





Exercise 1. Fill in the missing words in the sentences below. 



3. 



4. 



5. 



6. 



7. 



8. 



my purse. 



my seeim ripper. 




your jacket, 
your pencil, 
my scarf, 
your watch, 
my ruler. 

your measuring tape 
your hat. 



Q r\ r-. 





\ *1 










BEST COPY AV/UUBLE 



Exercise 2. Fill in the missing words in the sentences below < 
1. TheSt Are ray keys. 



3. 



6. 



8. 



your scissors. 



your pms. 



my needles 




your keys 



LISTENING 

Listen to the sentences on tape and circle what you hear. 



1. 


This 


That 


C^iese^ 


Those 


2. 


That 


This 


Those 


These 


3. 


Those 


That 


These 


This 


4. 


That 


This 


Those 


These 


5. 


These 


That 


Those 


This 


6. 


This 


Those 


These 


That 


7. 


Those 


These 


This 


That 


8. 


These 


Those 


That 


This 
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ORMMkR POINT 



This Is your pen* 



Is this your pen? 



Tss, it is* 



No, it isn't* 




That is your scarf* 



Is that your scarf? 



Yes, it is* 



No, it isn't < 




These are your pins* 



Are these your pins? 



yes, they are. 



No, they aren't* 



Those are your pencils* 



Are those your pencils? 



Tes, they are*! No, they aren't < 
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KRITIMO / SPBAXZHO 

Write questions for the pictures below. Then practice them with a 
partner . Odd numbers (1,3,5...) have "Yes " answers and even 
numbers (2,4,6...) have "No " answers . 




A • ih 'is yoi*.r hat i 



4. 





10. 
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LI8TBMIM0 

Exercise 1. Listen to the questions on tape. Circle the correct 
an8%irer to each question. 



1 


Yes 

AGO 






f uiitsy ClXtf * J 




o 

z • 




XdII U* 


MO ^ 


uney aren u * 




3. 
• 


No, 




No. 


it Iftn't 




4. 


Yes 


, th©v ftire • 


Yes 


. it is . 




5. 


No, 


it isn't. 


NO, 


they aren't* 




6. 


Yes 


, they are* 


Yes 


, it is* 




7. 


No, 


it isn't. 


No, 


they aren't* 




8. 


No, 


it isn't* 


No, 


they aren't* 




9. 


Yes 


, they are* 


Yes 


, it is* 




10. 


No, 


they aren't* 


No, 


it isn't* 





Exercise 2* Listen to the tape and circle the word you hear* 



1- < 




your 




2* 


his 


her 




3* 


our 


their 




4* 


our 


their 




5* 


his 


her 




6* 


my 


your 


his 


7* 


my 


our 


your 


8* 


his 


her 


their 


9* 


our 


their 


your his 


10. 


her 


his 


your my 
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URITIMO 

Exercise 1. Look at the pictures. Fill in the missing word in 
each sentence with one of the words in the box below. 



his 



her 



their 



1. 




6. 




her 



This is nKf jacket . Those are jackets , 

2. 7. 






That is pen. That is 

3. J^BLA 8. 







Those are keys, 



5. 



That is 





This is 



10. 




car. 



These are pencils. These are pants, 

4. 9. 



coat. 




scarf , 



Those are 



books , 
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Exercise 2. Fill in the missing word to each question with one of 
the words below. Then circle the correct answer to the question. 
Practice each set of question and answer with a pairtner. 



1. 




his 



their 



Is that 



jacket? 



a^J Yes, it xs. 
Yes, they are< 



2. 




Are these 



keys? 



a. No, it isn'^t. 

b. No, they aren'^t. 



3. 




Is this 



car? 



a. Yes, it is. 

b. Yes, they are< 



4. 




Are those 



a. No, it isn'^t. 
pens? b. No, they aren'^t^ 



5. 




Are these 



a. 

scissors? b. 



Yes, it is. 
Yes, they are< 
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HRITXHO 

Write questions and answers for the pictures below. Then practice 
the conversations with a partner. 



1. 




2-t -'i 

ERIC 
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ROLE PIAT 

Look at the picture below. What's happening here? 




Let's write a dialogue together eibout the picture above. 



Practice with a partner the dialogue you just wrote, 
below for your practice. 



Use the items 



1. 




2. 




3. 
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5. 



6. 
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UNIT 3: WHAT DO YOU DO? 

OBTTZK3 READY 

Read about other people's jobs at Momentum* Look at the pictures 
and read the questions and answers. 

!• What's her job? 

She's a seeunstress . 

What does she do? 
She sews garments. 




2. What's her job? 
She's a bundler . 

What does she do? 

She bundles garment pieces and passes out 
the bundles. 




3. What's his job? 
He's a cutter. 

What does he do? 

He cuts garment pieces. 




What's her job? 
She's a sample maker . 

What does she do? 

She sews seunple garments. 



What's his job? 
He's a presser . 

What does he do? 

He presses or irons garments. 










r 



What's her job? 

She's a special machine operator . 
What does she do? 

She operates special sewing machines < 




ERLC 
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Match jobs to duties. 
OCCUPATIONS 
!• presser 

2. seamstress 

3. bundler 

4 • special machine operator 

5. cutter 

6. sample maker 



DUTIES 

operates special sewing machines 
cuts garmant pieces 
presses or irons garments 
sews sample garments 
sews garments 

bundles garment pieces and passes out 
the bundles 



NRITINO 

Write the job and the duties of each person below 
1. ' W\ ' 2. 1 i 1 3. 






Fosses OM:t hu/t^/d^ 

4. n^i n 5. 






7. 



What is your job? 



What do you do? 
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ORAMHJkR POIHT 


I 

You 


He 


vork at Momentum. 


works at Momentum. 


He 


She 


They 




Notet 

Add when verbs end in 
sh, ch, X, or 


He presses garments. 
She washes her hands. 
She f ijces sewing machines . 



Exercise 1» Write the correct form of the verb provided for each 



sentence . 






1. (sew) 


She 


setiJS garments. 


2. (bundle) 


He 


garment pieces. 


3. (cut) 


I 


garment pieces. 


4. (iron) 


He 


garments . 


5. (operate) 


I 


special sewing machines 


6. (sew) 


We 


garments at Momentum. 


7. (work) 


They 


at Momentum. 


8. (cut) 


She 


fabric with scissors. 



Exercise 2. Write the correct form of the verb provided in each 
sentence . 



1. 


(press ) 


She 


l>r^sses garments all day. 


2. 


(cut) 


He 


fabric pieces. 


3. 


(iron) 


She 


pants and shirts. 


4. 


(fix) 


She 


her Siachine with a screwdriver. 


5. 


(sew) 


He 


sample garments. 


6. 


(wash ) 


She 


her hands every day. 


7. 


(pass out) 


He 


bundles to his co-workers. 
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RBADIKO 




Mimi is a seamstress. She works at Momentum, Inc. She sews 
winter garments, mostly ski jackets and pants. Mimi works from 7:30 to 
4:00. She works for Bob and Llangkie. They are her bosses. MIml likes 
to work. She likes to be busy. MIml has worked at Momentum for 15 years. 
She has many friends at Momentum. 

Answer the questions below. 

1. Hhat does Mimi do? 

2. Hhttrtt does she work? 

3. Ifhen does she work? 

4. ffho does she work for? 

5. Nbat does she sew? 
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imzTiva 

Fill in the following sentences with a question word from below. 



KHO MEAT MBEN IfBERE WHY HOH HOW LONO 

1. h/\at' is your name? 

2* \ are you from? 

3* do you live now? 

4# is your occupation? 

5* are you today? 

6* do you do? 

7* do you begin work? 

8* is your English teacher? 

9 • do you finish work? 

10 . do you work for? 

11 • have you worked at Momentum? 



LISTENING 

Listen to questions on tape and circle the question word you hear. 



1. 


what 


(w^^T; 


) 




2. 


who 


when 






3. 


where 


when 


why 




4. 


what 


when 


how 




5. 


how 


how long 


why 




6. 


who 


where 


when 




7. 


how long when 


where 




8. 


what 


where 


how 


why 


9. 


where 


when 


who 


what 


10. 


who 


where 


when 


how 
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mtlTIMO 

Exercise 1. Fill in the missing words in the sentences below. 

1. What you do? 

2. Where do you ? 

3. do you sew? 

4* do you eat lunch? 

5. do you for? 

6. Why do you ? 

?• How have you worked Momentum? 



Exercise 2. Words in the sentences below are out of order* 
them in the correct order. 



Put 



1. name is what 

Nhc(± /s your nayy)^ f 

2. from you are 



your ? 
where ? 



3. do 



what 



you 



do ? 



4 • where 



work 



you 



do ? 



5 • when 



begin work 



do 



you ? 



6. for 



who 



you 



work 



do 



Exercise 3. Choose a question 



below c 

1 name? 6. 

2 from? 1. 

3 do? 8. 

4 work? 9. 

5 sew? 10 



word to complete the questions 

• • • • begin work? 

• • • • finish work? 

• • • • eat lunch? 

• • • • telephone number? 

• • • • have you worked at Momentum? 
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PAIR PRACTICB 

Practice the questions below. Ask several classmates these 
questions and write down their answers. 





Classmate 1 


Classmate 2 


Classmate 3 


!• What/n2uiie? 








2. Where /work? 








3. What /do? 








4. What /sew? 








5. Who/work for? 








6. When/begin work? 








?• When/finish work? 










SPtlUCIMO 



Finish the sentences below with information about yourself. Then 
practice the story about yourself with a partner. After that, 
introduce yourself to the class. 



Heilol My name i^' 
I am from 



I am a 



i work at 



i have worked at Momentum for 



i sew 



I work from to every day. 

I work hard because 
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UNIT 4: WHAT ARE YOU DOING RIGHT NOW? 



OBTTIMG RBAOY 

Do you know the names of the items below? Match the names of the 
items with the pictures. 



seams labels 


buttons 


sewing machine 


chalk fabric 


bundle 


sewing foot 


pattern pieces 


fabric pieces 


gainnent 



1. 2. 3. 4. 
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REJU>IMO 

Look at the pictures and read the questions and answers. 
!• What are you doing right now? 
I'm sewing the seams together* 




2. What are you doing now? 
I'm ripping the seeuns. 




3. What are you doing right now? 
I'm sewing on the labels • 




4. What are you doing now? 

I'm sewing on the buttons. 




ERIC 



5* What are you doing right now? 
I'm sewing on a zipper. 
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Match sentences to pictures 




S. I'm ripping the seams 



RBADIHO 

Look at the pictures and read the 
!• What are you doing now? 2. 
I'm measuring aiyself. 




3. 4. 

I'm pinning pattern pieces 
to the fabric. 




5. 6. 

I'm cutting out fabric 
pieces • 




34 



questions and answers. 
I 'm laving out pattern pieces • 




I'm marking lines on the 
fabric with chalk. 




I'm sewing fabric pieces 
together. 




8. 



ERLC 



I'm checking out the 
garment. 




I'm ironing the garment. 
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LI8TBNIM0 

Listen to the tape and circle the correct description for each 
picture. 




0 





7. 




8. 




a b c 



a b c 
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Match sentences to pictures. 




1. I'm laying out pattern pieces < 



2. I'm cutting out fabric pieces < 





3. I'm ironing the garments 



4. I'm checking out the ganaent< 





5. I'm measuring myself. 



6. I'm pinning pattern pieces to 
the fabric. 





7. I'm sewing fabric pieces together. 



8. I'm marking lines on the fabric 
with chalk. 
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READING * HOW TO SEW A DRESS 



Think about how to make a dress* Number the pictures in the 
correct order. 




Cut out pattern pieces 




Check out the garment 




Measure myself < 







Lay out pattern pieces 



Mark lines on the 
fabric • 



Iron the garments 





Pin pattern pieces to the fabric < 




Sew fabric pieces together. 



ORMMAR POIKT 



When you teach someone or tell someone how to do something, use the 
single form of the verb. 



I'm ironing the garments right now. — ^ Iron the garments. 

I'm laving out pattern pieces. — ^ Lav out pattern pieces. 

I'm qhecking out the garment. — »• Check out the garment. 
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WRITIHO 

Teach a friend how to sew a dress. Write down the instinictions in 
order. You may look at the sentences on the previous page. 




ERIC 
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REJkDIHG 

Look at the pictures and read the questions and answers. 

1. What are you doing now? 2. 

I'm oiling the sewing I'm threading the sewing 

machine • machine • 
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LZSTBNIMO 

Listen to the tape and circle the correct description for each 
picture . 

1. 2. 




Match sentences to pictures. 

1. I'm threading the sewing machine. 



2. I'm talking with Liangkie. 



3. I'm oiling the sewing machine. 



4. I'm changing the sewing foot, 



5. I'm taking a break. 



6. I'm tying up the bundles. 



ERIC 
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BEST COPY AVMUkN! 



ORMOOR POINT 



You 



I jgop garments every dav « 
I *m ironing garments right now . 
Iron the garments. 




URITIHO 

Write the 3 forms of the verbs below. 

1. (iron) 2. (cut out) 



n/ OaV. 



3. (check out) 4. (oil) 



5. (take a break) 6. (rip) 



7. (sew on) 



8. (lay out) 



9. (pin) 



10. (tie up) 



11. (thread) 



12. (talk) 



13. (change) 



14 • (measure) 
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KIJU>XMO 

Listen and read the dialogue below. 




Liangkie: Lan, what are you doing right now? 

Lan: I'm tying up these bundles. 

Liangkie: Could you help me with something? 

Lan: Sure. In a minute „ Let me finish these bundles 

first . 



Circle '^yes*' or '*no*' to the sentences below about the dialogue < 
1* Liangkie is talking to Lan. ^yeT) no 

2. Lan is measuring the fabric. yes no 

3. Lan needs help. yes no 

4. Lan is busy. yes no 

5. Lan will help Liangkie tomorrow. yes no 
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KOLB PIAT 

Look at the picture below* What's happening here? 




Let's write a dialogue together about the picture above « 
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UNIT 5: READING SIGNS AT MOMENTUM 



OETTIMO VEMDY 

1. Are you familiar with these signs below? What do they mean? 
a. 



Men 



d. 



KEEP OUT 



f. 



CAUTION 



SLIPPERY 
WHEN WET 



b. 



Women 



e« 



Kniplovees 
Onlv 



EXIT 




j. 




h. 



r 



FLAMMABLE M 



2. Can you neune a few more signs you see every day? Write them 
below. 



3. What colors are the signs around Momentum? What do those 
colors tell you? 
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8I0V8 ahound the buildino 

Write the correct word for each picture below. 



Open 


Closed 


Push 


Pull 


Enter (In) 


Exit (Out) 


Up 


Down 


Stairs 


Elevator 




Escalator 



a. 




d. 






f. 





h. 
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RBSTROOK SIOMS 

Write the correct word for each picture below. 



I Women 


Men 


Hot 


Cold 1 


1 Employees 


Conserve 


Caution 1 




1 Only 


Water 


Wet floor 





a. 
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SAFETY SIGHS 

Write the correct word for each picture below, 



No Smoking 


DANGER 


CAUTION 


Keep Out 1 


Flammable 


Combustible 


Poison 


Do Not Enter 1 


a. 


b. 




c* 
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SIQMS ON IQUIPMBIIT / MACBIMES 

Write the correct word for each picture below. 



On 


Off 


Out of Order 


Broken 




Punch-In 


Punch-Out 









e. 



f. 





ERIC 
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Exercise 1. Find the opposite of the words below and match. 



1. Enter 



2. 
3. 
4. 



Cold 



6. 
7. 

8. 




Exercise 2. Guess the words you see below. Fill in the missing 
letters . 



1. D A )4 6 C R 



6. C T I O N 



2. K p 0_t 



7. M n 



3. Es_ap_ 8. W_m_n 



4. N_ Sm_k g 9. E_pl_yee8 O y 



5. P h n 



10. O 



of O d r 
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Exercise 3. Put the following words in their appropriate 
categories * 



i^fomen 


^3pen 


✓off 


^Walk 


Closed 


Conserve 


Water 


Phone 


Hot 


Out of Order 


Cold 


Stop 


On 


Exit 


Don't Walk 


Push 


Men 


Down 


Pull 


Fire Escape 


Enter 


Stairs 


Broken 


Up 


Mo Passenger 



RESTROOM SIGNS 



SIGNS ON MACHINES 



TRAFFIC SIGNS 



SIGNS AROUND THE 
BUILDING 

Ot>€n 
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MOMENTUM, INC. 
Module 4 
LISTENING SCRIPT AND ANSWER KEY 
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UMIT 1: MEASURINO KITH THE NBASURINQ TAPE 



LISTENINO-Pag* 2 

1. A: Mimi, what is the seam allowance here? 
B: It's /± 

A: I'm sorry, what did you say? 
B: /ir". 

2. A: Ling, how wide is the seeun here? 
B: It's 

A: Pardon ne? 
B: It's 

3. A: Liangkie, how wide is the seam here? 
B: It's 

A: I'm sorry, what was that again? 
B: -i-". 

4. A: Guo Xiang, what is the seam allowance here? 
B: It's Z^". 

A: Excuse me? 
B: It's 

5. A: Wing Yee, how wide is the seam here? 
B: It's -f 

A: Could you say that again? 
B: 

6. A: Lan, what is the seeun allowance here? 
B: It's Zi:*', 

A: I'm sorry, what did you say? 
B: 



REAOINO AND KRITINO-Page 3 

1. ^" 4. -f " 

2. ^" 5. ^ " 

3. 6. ^" 



YfRITIMO-Page 7 

1. Ling is measuring her waist. 
Her waist is 24". 

2. Ling is measuring her hips. 
Her hips are 36". 

3. Ling is measuring her bust. 
Her bust is 34". 



4. Ling is measuring her hips. 
Her hips are 40". 

5 . Ling is measuring her waist . 

Her waist is 26^ ". 

6. Ling is measuring her bust. 
Her bust is 32". 



LISTEMING-Page 10 
Exercise 1 

1. A: Lan, how tall are you? 
B: I'm 5 '2" tall. 

A: Oh, me too. 

2. A: Bob, what is your height? 
B: I'm 6'1" tall. 

A: Wow, you're a giant i 

3. A: Yin Yan, how tall are you? 
B: I'm 4'11". 

A: I'm sorry, what did you say? 
B: 4'11". 

4. A: Wing Yee, how tall are you? 
B: I'm A'S± ". 

A: Oh really? 
B: Yes. A'Q-k 

5. A: Ling, what is your height? 
B: I'm 5'4" tall. 

A: Oh, me too. 

6. A: Jerry, how tall are you? 
B: I'm 6'lir 

A: Wow, you're talll 

7. A: Kit Yee, how tall are you? 
B: I'm 4'?'' tall. 

A: I'm sorry, what was that again? 
B: 4 '7" tall. 
A: Oh, I see. 

8. A: Liangkie, how tall are you? 
B: Oh, just 6 '9". 

A: No wayi Really? 
B: Really. 

A: I don't believe youl 



Exercise 2 

1. A: Ling, how tall are you? 
B: I'm 5'4" tall. 

2. A: Pennie, how tall are you? 
B: 5' . 

3. A: Liangkie, what's your height? 
B: 5'7". 



as 




4. A: Jerry, how tall are you? 
B: I'm S'liC", 

A: I'm sorry, what was that again? 

B: I'm 6'l3k". 

5. A: Mimi, how tall are you? 
B: I'm 5'6:i " tall. 

A: Really? 

B: Yes. Really. 

6. A: Chris, what's your height? 
B: I'm 5'1". 

7. A: Wing Yee, how tall are you? 
B: I'm 4 '11" tall. 

8. A: Bob, how tall are you? 
B: I'm 6'1". 

9. A: Guo Xiang, how tall is your husband? 
B: He is 5 '5" tall. 



For The Math Genius 

1. 5'8" 2. 6' 3. 4'1" 4. 5'5" 



UNIT 2: THIS, THAT, THESE, THOSE 
OETTINO READY-Page 12 

1. a measuring tape 

2 . pins 

3 . needles 

4. a pen 

5. a seam ripper 



GRAMMAR POINT-Pag* 13 

Exercise 1 

1. This is my purse. 

2. That is my seam ripper. 

3. That is your jacket. 

4. This is your pencil. 

5. That is my scarf. 

6. This is your watch. 

7. That is ray ruler. 

8. This is your measuring tape. 

9. This is your hat. 



6 . keys 

7. a jacket 

8. a scarf 

9. a purse 

10. a watch 
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ORMOUkR POINT-Pag« 14 



Exercise 2 



1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 



These are 



Those 


are 


Those 


are 


These 


are 


Those 


are 


These 


are 


Those 


are 


Those 


are 



my keys, 
your scissors < 
your pins* 
my needles* 
your pants. 
my shoes • ^ 
your bobbins* 
your keys. 



LISTEHINO^Page 14 

1. These are my scissors. 

2. Those are your shoes. 

3. This is my seeun ripper < 

4. That is your hat. 

5. That is my scarf. 

6. Those are my keys. 

7. Those are your pants. 

8. These are my pants. 



HRITZNO/SPEAKING-Page 16 

1. A: Is this your hat? 
B: Yes, it is. 



6. A: Are these your keys? 
B: No, they aren't. 



2. A; Is that your umbrella? 
B: No, it isn't. 



7. A: Are those your gloves? 
B: Yes, they are. 



3. A: Is that your pencil? 
B: Yes, it is. 



8. A: Are these your pencils? 
B: No, they aren't. 



4. A: Is this your wallet? 
B: No, it isn't. 



9. A: Are those your books? 
B: Ye£, they are. 



5. A: Is this your book? 
B: Yes, it is. 



10. A: Are those your keys? 
B: No, they aren't. 



Exercise 1 



!• Are those your keys? 

2. Is this your pen? 

3. Are these your bobbins? 

4. Is that your scarf? 

5. Is that your hat? 

6. Are these your scissors? 
?• Are those your pants? 

8. Are these your pins? 

9. Are these your keys? 
10 • Is that your watch? 



Yes, they are. 
No, it isn't* 
No, they aren't* 
Yes, it is. 
No, it isn't. 
Yes, they are. 
No, they aren't < 
No, they aren't < 
Yes, they are. 
No, it isn't. 



Exercise 2 

1. Those are shoes. 

2. That is her jacket. 

3. Those are their pencils. 

4. This is our book. 

5. Those are his keys. 

6. That is your measuring tape. 

7. These are our pens. 

8. That is his wallet. 

9. These are our keys. 

10. That is njY seam ripper. 



HRITINO-Page 

Exercise 1 

1. her 

2. his 

3 . their 

4. his 

5. her 



6. her 

7 . their 

8. his 

9. her 

10. their 



pxercise 2 

1. her a. Yes, it is. 

2. his b. No, they aren't, 

3. their a. Yes, it is. 

4« her b. No, they aren't < 

5. their b. Yes, they are. 
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vmiTinO^Pago 20 

1* A: Excuse me. Is this your hat? 

B: Yes, it is* 

A: And are these your gloves? 

B: Yes, they are* Thanks* 

A: Is this your newspaper? 

B: No, it isn^t* 

2. A: Here^s your coat* And is this your jacket? 

B: No, it isn^t* 

A: And are these your gloves? 

B: Yes, they are* 

A: Is this your umbrella? 

B: Yes, it is* Thank you* 



3* A: John, are these your papers? 

B: Yes, they are* 

A: Are these your keys? 

B: No, they aren^t* 

A: And is this your briefcase? 

B: Yes, it is* Thank you* Have a nice day. 



UNIT 3 s NEAT DO YOU DO? 



READIVG/NATCB-Page 23 

1* presser - presses or irons gax^oents 

2* seaunstress ^ sews garments 

3* bundler - bundles garment pieces and passes out the bundles 

4* special machine operator - operates special sewing machines 

5* cutter - cuts garment pieces 

6* saunple maker - sews sample garments 



WRITING-Page 23 

1* bundler - bundles garment pieces and passes out the bundles 

2* seeunstress - sews garments 

3* special machine operator - operates special sewing machines 

4* sasqple maker - sews sample gazioents 

5* cutter - cuts garment pieces 

6* presser - presses and irons gainnents 

7* 



ORAMHAR POZMT-Page 24 



Exercise 1 

1* sews 5* operate 

2* bundles 6* sew 

3* cut 7* work 

4* irons 8* cuts 
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Exercise 2 



!• presses 

2 • cuts 

3 • irons 

4. fixes 

5 • sews 

6 • washes 

?• passes out 



RBADIHO^Page 25 

!• Mimi is a seamstress. 

2. She works at Momentum, Inc. 

3. She works from 7:30 to 4:00. 

4. She works for Bob and Liangkie. 

5. She sews winter garments, mostly ski jackets and pants. 



KRITIMO-Page 26 

There may be more than 1 correct answer, but the following are 
target answers for this exercise. 



1. What 

2. Where 

3. Where 

4. What 

5. How 

6. How, What 



7. When, Where, How 

8. Who, Where, How 

9. When, Where, How 

10. Who 

11. How long 



LISTENINO-Page 26 

1. Where do you work? 

2. Who do you work for? 

3. When do you start work? 

4. How are you today? 

5o How long have yen worked at Momantum? 

6. When do you finish work? 

7. When do you work? 

8. What do you do? 

9. Whc is your English teacher? 

10. Where do you work? 
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mZTlMG-Paga 27 

Exercise 1 

!• What do you do? 

2. Where do you work ? 

3* What /Where /When /Why do you sew? 

A. When /Where do you eat lunch? 

5* Who do you work for? 

6# Why do you work/sew ? 

7. How long have you worked at Momentum? 



Exercise 2 

1. What is your name? 

2. Where are you from? 
3* What do you do? 

4. Where do you work? 

5. When do you begin work? 

6. Who do you work for? 



Exercise 3 
Target questions: 

!• What is your name? 

2. Where are you from? 

3. What do you do? 

4. Where do you work? 

5. What do you sew? 

6. When do you begin work? 

7. When do you finish work? 

8. When/Where do you eat lunch? 

9. What is your telephone number? 

10. How long have you worked at Momentum? 



UNIT 4: WBiHT ARE TOU DOIMO RIGHT HOW? 



OBTTmO RIJU>T-Pa9e 30 



1. 
2. 

3e 

5. 
6. 



a sewing machine 
a bundle 
labels 



seeuas 
fabric 

pattern pieces 



7 • buttons 

8. a sewing foot 

9. chalk 

10. a garment 

11. fabric pieces 




I^XSTBHIMO^Pag^ 32 

!• a. I'm sewing on the labels* 

b# I'm sewing on a zipper ♦ 

c* I'm sewing the seams together* 

2# a. I'm sewing the seams together * 

b* I'm ripping the seasis* 

c* I'm sewing on a zipper* 

3* a* I'm sewing on the labels* 

b* I'm sewing on the buttons * 

c. I'm sewing on a zipper* 

4* a* I'm sewing the seams together* 

b* I'm sewing on the labels* 

c* I'm ripping the seeoRS * 

5* a* I'm sewing on the labels * 

b* I'm sewing on the buttons* 

c* I'm sewing the seams together* 

LISTENINO-Page 35 

1^ a* I'm cutting out fabric pieces* 

b* I'm marking lines on the fabric* 

c. I^m laving out pattern pieces ^ 

2. a* I'm sewing fabric pieces together* 

b* I'm pinning pattern pieces to the fabric* 

c. I'm cutting out fabric pieces * 

3. a* I'm pinning pattern pieces to the fabric * 
b* I'm marking lines on the fabric with chalk* 
c. I'm laying out pattern pieces* 

4* a* I'm ironing the garment* 

b* I'm checking out the gainnent * 

c. I'm sewing fabric pieces together* 

5* a* I'm ironing the garment * 

b* I'm measuring myself* 

c* I'm checking out the garment* 

6* a* I'm cutting out fabric pieces* 
b* I'm laying out pattern pieces* 

I'm marking lines on the fabric with chalk . 

7* a* I'm ironing the garment* 
b* I'm measuring mvself * 
c* I'm sewing fabric pieces together* 

8* a, I'm sewing fabric pieces t ogether* 

b* I'm pinning pattern pieces to the fabric* 
c* I'm cutting out fabric pieces* 




REJU^IKG-Paga 37 

The order of the sentences below may vary* Discuss differences 
with students* 

1* Measure myself* 

2. Lay out pattern pieces* 

3* Pin pattern pieces to the fabric* 

4* Mark lines on the fabric* 

5* Cut out pattern pieces* 

6* Sew fabric pieces together* 

7* Check out the garment* 

8* Iron the garment* 



LISTENINO-Page 40 

1* a* I'm changing the sewing foot * 
b* I'm oiling the sewing machine* 
c* I'm threading the sewing machine* 

2* a* I'm oiling the sewing machine* 
b* I'm threading the sewing machine * 
c* I'm talking with Liangkie* 

3* a* I'm taking a break* 

b* I'm tying up the bundles* 
c* I'm talking with Liangkie * 

4* a* I'm changing the sewing foot* 

b* I'm threading the sewing machine* 
c* I'm oiling the sewing machine * 

5* a* I'm tying up a bundle * 
b* I'm taking a break* 
c* I'm threading the sewing machine* 

6* a* I'm talking with Liangkie* 
b* I'm taking a break * 
c* I'm tying up a bundle* 



RBAOIHO-Page 44 

1* yes 

2* no 

3* no 

4* yes 

5* no 
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UHIT 5: READING SIGHS AT HOMENTUM 
NRITIHO (SIGNS AROUND THB BUILDING) -Pag0 48 



a. 
f . 



Elevator 

Stairs 

Escalator 

up 

Down 

Push 



i. 
k. 



Pull 

Open 

Closed 

Enter 

Exit 



WRITING (RBSTROOM SIGNS) -Page 49 



a. Employees Only e, 

b • Men f • 

c • Women g • 

d. Caution - Wet Floor 



Please Conserve Water 

Hot 

Cold 



WRITING (SAFETY SIGNS )-Pa9S 50 



a • Flammable 

b • Poison 

c • Combustible 

d. No Smoking 



e. Do Not Enter 

f • Keep Out 

g • Danger 

h. Caution 



WRITING (SIGNS ON EQUIPMENT / MACHINES) -Page 51 



a • Broken 

b* Out of Order 

c* Punch In 



d. Punch Out 

e. On 

f . Off 



WRITING (TRAFFIC SIGNS) -Page 52 



a. Walk 

b. Don't Walk 

c. Bus Stop 



d. Stop 

e. No Passengers 

f . Go 



READING SIGNS-Paga 53 



Exercise 1 

1. Enter 

2. Up 

3. On 

4. Punch In 

5. Push 

6. Hot 
1. Walk 
8. Open 



Exit 
Down 
Off 

Punch Out 

Pull 

Cold 

Don't Walk 
Closed 
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Exercise 2 

1 • Danger 

2. Keep Out 

3. Fire Escape 

4. No Smoking 
5 • Phone 



6 • Caution 

7. Men 

8 • Women 

9. Employees Only 

10. Out of Order 



Exercise 3 

Restroom Signs 
Women 

Conserve Water 

Hot 

Cold 

Men 



Traffic Signs 

Walk 

Stop 

Don't Walk 
No passenger 



Signs on Machines 
Off 

Out of order 
On 

Broken 



Signs Around the Building 
Open 
Enter 
Push 



Up 

Phone 

Fire Escape 



Closed 
Exit 
Pull 
Down 
Stairs 
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IMTRODUCTIOH 



Project EXCEL is conducted under the National Workplace Literacy 
Progreun of the U*S* Department of Education* It is administered by 
the Career Resources Development Center (CRDC) in partnership with 
Momentum , Inc • 

Project EXCEL focuses on literacy and basic skills training with 
(emphasis on the wor]q>lace culture for limited English proficient 
(LEP) workers* Our goal is to assist these workers in retaining 
employment, increasing productivity and advancing their careers* 



CRDC 

CRDC is a 25 year old, non-profit, community based employment 
training agency located in San Francisco and Oakland* CRDC has 
trained over 3,500 ethnic minorities and women as office clerks, 
bank tellers, cooks, food service and housekeeping workers, 
janitors and office automation specialists* 

CRDC's training programs focus on LEP workers because they comprise 
the vast majority of the workforce at Momentum, Inc* CRDC 
recognizes that nearly 90% of California's labor pool will come 
from Hispanic and Asian communities, half of them immigrants* 
Local labor force is increasingly low-skilled and limited English 
proficient, while, simultaneously, industry is demanding a more 
literate and skilled workforce* 



MOMENTUM, IMC* 

Momentum, Inc* is an outerwear design development and engineering 
company* This is a new direction for the company since its 
inception in 1985* 

Momentum, Inc* has changed from a manufacturing /contracting firm to 
a design/manufacturing firm* This business transformation requires 
greater worker involvement, and thus the need for improved 
communication and critical thinking skills* 

As a manufacturing conqpany prior to the transformation, workers at 
Momentum would mass produce garments, repeating the seune sewing 
procedures* As a design engineering firm, workers at Momentum are 
asked to read complicated spec sheets and sewing instructions, and 
participate in small group meetings in order to determine the 
sewing procedure for each new design* Production is smaller-scaled 
and more multi-faceted* The most important aim for workplace 
literacy training to the Momentum management is for its workers to 
read and comprehend spec sheets and actively participate in the 
design and sewing process* 
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Currlculua D«slgn«d for Kommtiui, Inc 



The curriculum for Momentum, Inc. is designed by a team of 
experienced educators from CRDC • The team met with the management , 
supervisors and workers to conduct needs assessments at the 
workplace. The team also conducted observations and participatory 
work to identify specific job and communicative skills required at 
Momentum, Inc. From these assessments, CRDC was able to design a 
curriculum to facilitate better communication between workers and 
management, and to enable workers to understand written work orders 
as well as follow oral instructions* 

Project EXCEL 's staff worked closely with management and workers at 
Momentum, Inc* and received consistent feedback from the Momentum 
management and workers before the curriculum was finalized* The 
goals and objectives of each module are explained on the cover of 
the modules* 
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This module is specifically designed for limited English 
proficient adults who need to learn basic skills and language in 
order to function effectively at Momentum, Inc* At the beginning 
of the training program, the English proficiency level of the 
workers in this class ranged from literacy to ESL level 100* The 
students are from China and Bong Kong* Their native languages are 
Mandarin, Cantonese and two other Chinese dialects. While some 
students have never received formal education in their native 
countries and are therefore illiterate in their native languages, 
others have limited education ( 4 to 5 years ) in their native 
countries* Some have never taken an English class in the United 
States while others have taken a semester or two of Adult Basic 
Education at a local adult learning center* Most of the worker 
students in this class have been exposed to four modules of general 
English and workplace specific curriculum already* 

This text is a beginning, competency-based text that 
attempts to integrate coping skills and functional language with 
essential language forms, vocabulazy, and cultural information 
needed for the American workplace* 

There is a wide variety of activities within each unit to 
reinforce language use* Each unit affords practice in listening, 
speaking, and some reading and writing* Lessons are self-contained 
and lend themselves to a format in which one or two activities may 
be completed within a one hour class period - Teachers may choose 
to expand, rearrange, or omit a particular activity when 
appropriate * 

The information below highlights special features and 
activities included in the student workbook along with some 
suggestions on how to teach them* There are also additional 
suggestions to provide extended practice for students* 



Visuals 

Visuals are a vital part of teaching* Pictures, hand drawings, 
photographs and real objects add realism and relevance to the 
learner and enable students (especially beginning students) to 
attach Immediate meaning to a situation* Every con^tency can be 
pre-taught by using visuals* They can be used to help introduce a 
context and generate key vocabulary* Flashcards are great tools to 
have for beginning classes* The teacher can create sets of 
flashcards with pictures in this module* The cards can be used to 
introduce new words and lend themselves to quick, periodic review 
of key vocabulary and expressions* 
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All dialogues and listening activities are pre-recorded on tape. 
The tape gives students opportunities to hear different voices and 
speaking styles* It also affords consistent repetitious listening 
which is greatly needed in a beginning class* 



Dialogues 

Dialogues introduces the language in context and the competency. 
The dialogues are intentionally shorty no more than five to six 
lines r to ensure easy listening and repetition. The following 
steps are recommended in the presentation of a dialogue: 

1, Setting the Scene 

Use visuals in the text to generate an impression of what the 
dialogue might be about and what language might be used. Teach 
core vocabulary and expressions so that students are prepared to 
comprehend the dialogue. 

2. Listening to the Dialogue 

Once the scene is set, the class listens to the dialogue on tape. 
The dialogue may be played several times for discussion of meaning 
and oral practice. The teacher can play the tape and stop at the 
end of a phrase or sentence for students to repeat after it. This 
way the teacher can check their listening and give them 
opportunities for oral practice. 

3. Repetition of the Dialogue 

Once students demonstrate an understanding of the dialogue^ the 
teacher can model the dialogue for further repetition. First, the 
teacher repeats all the lines of the dialogue and the students 
repeat after her. Then the teacher takes one role, (A), and the 
students , (B) . The roles are reversed for another round of 
practice. Hext, the teacher divides the class in half. One half 
assumes one role, the other half, the other role. Finally, pairs 
of students practice the dialogue on their own while the teacher 
circulates to listen for problem areas, offering assistance as 
needed. 

4 , Drills 

As the teacher is practicing the dialogue, it may become obvious 
that additional drilling of particular phrases needs to be 
introduced before the dialogue as a whole can be practiced. Aside 
from the repetition drill mentioned above, a teacher may need to 
introduce other mechanical drills such as chain, substitution, and 
transformation drills for further practice to make the new language 
natural. If students have difficulty repeating a phrase, a 
-backward buildup- may be used. 
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5^ Further Practice 



On subsequent days, further practice of the dialogue can be carried 
out in small groups or in pairs. The teacher can cut up the 
dialogue into strips* The students are to figiare out the order of 
the strips and then practice the dialogue among themselves ohce 
they have the dialogue in front of them. Later, A and B strips may 
be assigned to each pair partner to make the oral practice more 
challenging* One partner gets the A strips and the other, B 
strips* They are reminded not to look at each other's lines. They 
must listen carefully to each other to proceed through the 
dialogue* This exercise allows for good listening, speaking and 
reading practice* 

Another good tried and true exercise to do is a cloze exercise on 
the board. The teacher can write a dialogue on the board with 
randomly missing words. The lines of the dialogue are numbered for 
easy correction. Individual students are called to fill in the 
missing words on different lines. When done, the teacher goes over 
the grammar and the spelling. Next, the teacher can do a 
""disappearing board" activity. The dialogue is repeated several 
times, each time the teacher erases a few more words. This is done 
until the students can say the dialogue with very little or no 
written prompts. Finally, a few students may be called upon to act 
out the dialogue. 



Listening Activities 

Listening exercises are provided and recommended to check student 
con^rehension of the material presented. Listen and circle or 
led>el activities are used to help guide students with their 
listening and make them accountable for their listening efforts. 
The teacher can play the tape several times. Once for the students 
to listen to and perform the task at hand and a second time to 
confirm their listening comprehension. The students can then 
switch papers to correct each other's answers. This allows for 
another opportunity to listen. When the class goes over the 
exercise together as a whole, the teacher should play the tape one 
more time for corrections. Because the students are at a beginning 
level, they usually do not mind repetitious listening. When the 
students are asked to correct each other's papers, it enhances 
their ability to self -monitor which is a good language learning 
skill to acquire at the earliest stages of second language 
acquisition. 



itol« plays 



Role plays allow students to practice the language previously 
learned in a semi-^real context. The students must bring to the 
exercise linguistic as well as sociolinguistic con^tence. Role 
plays are introduced at the end of a unit and is carried out in 
similar steps every time. Role play activities are recommended to 
be carried out in the following steps: 

1. The teacher uses the picture in the text to set the scene and 
generate key vocabulary. Please refer to page 54 of the text. 

2. Both the teacher and the students work together to generate a 
dialogue. The teacher should have a model dialogue in mind 
before she begins the dialogue solicitation process. The job 
of the teacher at the board is to prompt the students for a 
response. The teacher may also need to pantomime the scene for 
the students. For example: 

T: Mary and Susan are friends. Mary is a seamstress. Mary 
made a skirt for Susan over the weekend. Mary gave the 
skirt to Susan and would like her friend to try it on. 
What should Mary say to Susan? 

S: Susan, try on this skirt. Oood fit for you? 

T: Good. Let's write the conversation on the board. You 
tell me the words and I'll write them up here. 
(Teacher writes on the board: 

Keixyz Susan, try on this skirt. Good fit for you?) 
Now look at the picture. What should Susan say? 
S: Mo. The skirt is too loose. 

T: Wow... Let's be more polite. They are good friends. They 

should be nice to each other. 
S: Oh, thank you for skirt. Vice color. Mice design. But 

the skirt is too loose. 

(Teacher writes on the board: 

Susan: Oh, thank you for skirt. Nice color. Nice 
design. But the skirt is too loose.) 
Now what should Mary say? 
The teacher and the students continue in the same manner until 
a complete four to five line dialogue is produced. The 
teacher then goes over to clean up the dialogue for proper 
structure and appropriateness. Allow time for the students to 
copy down the dialogue. Teacher and students then practice 
the dialogue together. 

3. When the students are comfortable with the dialogue, the 

teacher refers to the following page of the role play for ways 
to change the dialogue. Content words are changed but the 
structure and format of the dialogue stay the same. Students 
practice the dialogue in pairs referring to the pictures or 
cues on the page. When the students are ready, several may be 
called to the front of the class to role play with the 
teacher. Eventually the teacher should be replaced by a 
student too. 
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4* To vary the dialogue, the teacher can introduce other ways to 
express the same idea of certain lines in the dialogue* For 
exao^le: Try on this skirt* 

Please put on the skirt for me* 

The skirt is too loose* 

I think the skirt is too loose* 

The students practice the variations with the teacher and then 
among themselves until they are comfortable* Beed the urge to 
introduce too many variations* 

5* Students can again be asked to role play varying contexts 
with the teacher in front of the class* To make the second 
time more interesting, the teacher can vary the tone or the 
mood of the characters just a little* For example: 

Ss Here Susan* Try on this skirr* 
T: No* It^s too big* Look at the waist* It^s 36 
inches I I^m not that bioi 

Some students will adjust to changing situations better than 
others* If a student stumbles upon a response, the teacher 
and students can work together to come up with an appropriate 
one* The emphasis at this point of the exercise is on 
the appropriateness and flow of the diax'^ue, not so much 
the greumnatical accuracy of speech* 



Reading and Writing Activities 

Most of the reading and writing done in class is at the word or 
sentence level* Here are some activities suggested for reinforcing 
students' reading and writing skills: 



1* Picture-Word /Sentence Match-up 

This exercise works well as a paired activity* Person A has a set 
of pictures and person B has a set of matching words* The two 
students work together to make appropriate matches * Make sure each 
partner understands his or her role in the exercise so that one 
does not do the work for the other* This allows the slower 
students an opportunity to contribute* A mini dialogue may be 
introduced later to make the exercise more communicative* For 
exanudle: 

A: What's the matter with this skirt? (A points to a 
picture ) 

B: The skirt is too loose* (B looks at the picture 

and responds) 
A: That's right* 
Partners take turns pointing and answering* 
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2 ♦ Dictations 



Dictations reinforce with writing the content which has been 
previously practiced orally. They help students correlate written 
English with spoken English* The teacher reads the words or 
sentences at normal speed and the students write the words 
perceived by them on a piece of paper ^ If they do not catch all 
the words, they should be allowed to ask for repetition as often as 
necessary* The teacher should also provide the spelling of words 
that may be difficult for students to spell* For this exercise, 
structure is the focus, not spelling* Some students may feel the 
need to peek into their workbooks or at others' papers* He allow 
for this because students must know what to look for and where to 
look for words to fill the gaps* Students are then paired or 
grouped to compare and correct each other's sentences* The teacher 
circulates around the room for assistance* Several students are 
then called to put their sentences on the board* By the time the 
words or sentences are written on the board, they are usually 90% 
correct* The teacher then goes over the remaining problem areas* 

For a low level class, a teacher can help students out by drawing 
blanks for words in each sentence on the board during correction 
time* Students go up to the board to write sentences out according 
to the number of blanks drawn* The teacher checks for problems, 
and then proceeds to have the class repeat the corrected sentences* 
To provide further oral practice, the teacher can do a 
-disappearing board trick*- The teacher erases more and more words 
from the board until students can eventually repeat the sentences 
without much or any written representation at all* 

3* Crossword Puzzles 

Crossword puzzles enhance spacial recognition and spelling of 
words* Students may work alone or in pairs and then correct each 
other's work* 

Listed above are just some of the more popular interactive reading 
and writing activities used in ESL classrooms* Other cooperative 
and task-oriented activities are included throughout the module* 
We recommend frequent browsing of ESL books for inspiration and 
ideas for lively communicative language teaching* 
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Tina K. Carver and Sandra D. Fotinos; A Conversation Book-EnQlish 
In Everyday life fBook 1) : Prentice Hall^ Inc. 



Eunice Lew; Sewing Curriculum ; developed for classes sponsored by 
the Ladies Garment Union in San Francisco. 



Steven J. Kolinsky and Bill Bliss; Expressways fBookA^ ? Prentice 
Hall Regents. 

Myrna Rabinowitz; Sewing^ an English as a Second La nguage Workbook 
for Beginners. 
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OBJECTIVES OF MODULE 5 



Module 5 introduces five new conqpetencies related to the work and 
conmunication at Momentum, Inc. while reviewing and reinforcing 
materials tauqht in the previous four modules* In this module, 
workers will identify and name fabrics used at Momentum by sight. 
They will also learn to recognize the written form of fabric names 
which will inevitably help them in reading the coiiq?any inventory 
sheet and clothing labels* Following a unit on reading a 
simplified company inventory sheet, the workers will learn to 
identify and name fabric designs used at Momentum and express their 
opinions on whether designs and colors match well together or not. 
The longest unit in the module is dedicated to naming basic parts 
of a garment which will eventually lead to naming parts of a 
typical Momentum ski jacket. Finally, the last unit touches on 
describing common sewing problems and suggesting solutions to the 
described problems. 

The students will specifically be able to: 

1. recognize and name fabric types used at Momentum. 

2. express their opinions on whether the fabric type is easy or 
difficult to sew. 

3. identify the written form of fabric names and learn to read 
and comprehend a simplified company fabric inventory sheet. 

4. read and pick out specified information from clothing labels. 

5. interpret the percentages that usually appear on fabric content 
labels . 

6. understand the necessity of company inventory sheets and 
fill out parts of an inventory grid. 

7. identify and name fabric designs used at Momentum and express 
their opinions on whether certain designs and colors match 
well or not. 

8. identify and name parts of a garment and a typical Momentum ski 
jacket . 

9. describe common sewing problems and suggest solutions to remedy 
the problems. 
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UNIT 1: NOMEIITUM FABRICS 



Vocabulary: 








gortex 


polarfleece 


wool 


corduroy 


suede 


leather 


rayon 


acetate 


tapestry 


fake fur 


denim 


cotton 


linen 


polyester 


nylon 


spandex 




pellon 


velcro 





GETTING READY 

1. Look at the pieces of fabric on the teacher's table. Can you 
name them all? 

2. Look at the fabric neimes in the box above. Circle the ones you 
don't know. 



3. Write down the names of fabric you use all the time at 
Momentum: 





















4. 


Write 


the names 


of 


fabric 


that 


you 


like to sew: 


Why? 


5. 


Write 


the names 


of 


fabric 


that 


you 


don't liktt to 


sew: 



6. What is special about GORTEX ? 
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RE]U>»0 



Exercise 1 . Look at the pieces of fabric on the teacher's table. 
Each piece of fabric has a nuo±ver on it. Match the number of the 
fabric to the words below. 



polarfleece 

suede 

cotton 

acetate 

nylon 

polyester 

denim 

pellon 

fake fur 



gortex 

leather 

linen 

rayon 

spandex 

corduroy 

tapestry 

velcro 

wool 



Exercise 2. Can you guess the words below? Say the words and fill 
in the missing letters. 



1. n y 1 ? n 



7. 1 n n 



2* P _ 1 1 . n 



8. P_ly_st_r 



3. w 



9. 1 



t h r 



4. d n m 



10. V 1 c r 



5. c t t n 



11. r _ y _ n 



6. g _ r t _ x 



12. P.l.ril ce 



7. s 



d e 



14. a c t t e 



8. t_p_st_y 



15. c_rd_r_y 



9. f k e f r 



16. sp_nd_x 
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CUT and TAPS 

Look at the fabric scraps on the table. Pick up a pair of scissors 
and cut sioall sample pieces to tape on top of the fabric nasies 
below. 



2. 



3. 



gortex 



polar fleece 



corduroy 



4. 






denim 



leather 



6. 



suede 



7. 



acetate 



8. 






rayon 



9. 



nylon 



10. 



cotton 



11. 



linen 



12. 



spandex 



13, 



polyester 



16. 



tapestry 




15, 



fake fur 



18. 



velcro 
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useful BxprMslons: 








What kind of fabric 


is 


this? 


easy to sew 


What kind of fabric 


is 


that? 


difficult to sew 



TOUR OPZHZOH 

Look at the fabric names below Decide if the fabric is EASY or 

DIFFICULT to sew. Check off {Y) your opinion. 

EASY TO SEW DIFFICULT TO SEW 

1. gortex 

2. cotton 

3. corduroy 

4. wool 

5. tapestry 

6. rayon 



DIMiOOUE 

Dialogue 1^ 



What kind of fabric is this? 



Wing Yee$ Ling, what kind of fabric is this? 

Ling: This is tapestry. 

Wing Yee: This is difficult to sew. 

Ling: I know. 

Dialogue 2. What kind of fabric is that? 




Gong: 
Mimi: 
Gong: 
Mimi: 



Mimi, tfbat kind of fabric is that? 

That is rayon. 

That is easy to sew. 

Maybe. I don't know. 
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LISTENING 

Listen to the conversations on tape. Circle the fabric name and 
write: 





E « 
D « 


for EASY to sew 
for DIFFICULT to 


fabrics 
sew fabrics 




1. 


gortex C 


polar f leecej 


polyester 


/ 


2. 


denim 


cotton 


linen 




3. 


rayon 


pel Ion 


nylon 




4. 


acetate 


wool 


suede 




5. 


polar fleece 


polyester 


pellon 





6* 


linen 


cotton 


corduroy 




1. 


wool 


gortex 


polar fleece 




8. 


tapestry 


corduroy 


polyester 




9* 


l:^ather 


tapestry 


fake fur 




10. 


linen 


wool 


rayon 





PAIR PRACTICE 

Work with a partner* Look at the fabric scraps in your envelope* 
Ask each other the names of the fabric and decide if the fabric is 
EASY or DIFFICULT to sew* 

Example: A: What kind of fabric is this? 

B: This is cotton* 

A: Is it easy to sew? 

B: Yes, it is* 



A: What kind of fabric is this? 

B: This is tapestry* 

A: Is it easy to sew? 

B: Mo, it isn't* It is very difficult to sew* 
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Vocabulary t 




Oil nunc X XCll/£^Xw 


W X li UtfX X CLU^ 


cool 


warm 


light 


heavy 



READING 



Put a check {y) next to the correct answer « 



1* What do you wear in the summer? 



heavy fabric 

light fabric 
wool 



2# What do you wear in the winter? 



heavy fabric 
light fabric 
cotton 



3* Which fabrics are cool for the summer? 



wool 
cotton 



corduroy 
linen 



4. Which fabrics are warm for the winter? 



rayon 
linen 



wool 
leather 





5* Wool is 



cool* 
lights 
warm* 
heavy* 



Cotton is 



cool* 
light, 
warn* 
heavy < 
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WRITIMO 



Look at the list of Momentum fabrics on page 1* write down the 
fabrics for the siimmer and the winter • 

SUMMER FABRICS WINTER FABRICS 

Coiton NOP I 



DIALOGUE 



Excuse me, may I help you? 

Yes* I'm looking for some light fabric for the 
summer > 

How about some cotton? They are on sale* 
Alright • 

Please follow me. 



Salesperson: 
Guo Xiang: 

Salesperson: 
Guo Xiang: 
Salesperson: 

WRITING 



Mimi wants to buy some heavy fabric, 
the dialogue below. 




Fill in the missing words to 



Salesperson: 
Mimi: 

Salesperson: 
Mimi: 

Salesperson: 



Excuse me, may I help you? 
Yes, I'm looking for some 

the • 

How about some 

Good. 

This way please. 



fabric for 



? They are on sale< 
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PAIR PRUCTICB 

Practice the dialogues on the previous page with a partner. Use 
suggestions below for your practice. 

1. heavy fabric, wool 

2. light fabric, cotton 

3. cool fabric, linen 

4. wara fabric, corduroy 

5. suonner fabric, cotton 

6. winter fabric, wool 
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?Js#ful BxprMslons: 










Percentages ( % ) 










What is this made of? 




This 


is made of 


• 


What kind of fabric is 


this? 


This 


is 


• 


What kind of fabric is 


that? 


That 


is 


• 



OIAIX)6UB8 

Dialogue 1. What is this jacket made of? 

Wing Yee: What Is this jacket aade of? 

Sheng Min: This jacket is made of 100% wool. 

Wing Yee: It must be expensive. 




Dialogue 2. What kind of fabric is this? 



What kind of fabric is this? 

This is 50% rayon and 50% polyester 
How do you know? 
Read the label. 



Ding Ho; 
Kit Yee: 
Ding Ho: 
Kit Yee: 



Dialogue 3. What kind of fabric is that? 
6ui Lan: What kind of fabric is that? 

Hie Ling: That is 50% cotton, 25% rayon and 25% polyester < 

6ui Lan: Are you sure? 

Mie Ling: Yes. Check the label. 
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GRAMMAR FOCUS 

Fill in the missing word in each sentence with : 



It 



They 



This 



That 



Then practice the questions and answers with a partner. 



1. What is this blouse made of? 

is made of nylon. 



6. What kind of fabric is 
this? 

is linen. 



2. What are these pants made of? 



are made of polyester < 



7. What kind of fabric is 
that? 

is corduroy . 



3. What are these shoes made of? 

are made of leather. 



8. What kind of material 
is that? 

is 75% cotton 



and 25% polyester < 



4. What is this shirt made of? 

is made of cotton. 



9. What kind of material 
is this? 

is 40% rayon 
and 60% cotton . 



5. What is this skirt made of? 



is made of 50% 



rayon and 50% polyester. 



10. What kind of fabric is 
that? 

is 100% linen. 
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READIHO 

Look at the labels below* For each label: 
jClrcle^ the size. 
[box I the fabric content* 
Underline the country where the garment is made • 



1* 




50% Cotton 
50% Rayon 



S 



Made in thm USA 



Made in Taiwan , 
XS 



25%Pofyester 
75% Cotton 



;Mad«ln Japan / 
100% Unen # 



4. 



50% Rayon 
25% Polyester^ 
25% Cotton 

L 

Made in China 



M 

75% Wool 
25% Polyester 

Made in Hong Kong 



6. 



P 

50% Wool 
25% Nylon 
25% Polyester 

Mad0 kn Carmd* 



LISTENING 

Listen to the conversations on tape and write down the percentages 
you hear. 

1. SO/^ polyester 4. cotton 

S'gy. cotton rayon 

nylon 



2. 



nylon 
denim 



5. 



nylon 
corduroy 



3. 



linen 
polyester 



6. 



polyester 

cotton 

rayon 
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PAIR PRACTICE 

Fill in the missing percentages . Then work with a partner and ask 
each other some questions about the labels. 

Example: A: What is the size? 

B: It's SMALL. 

A: What is the garment made of? 

B: It's made of 50% cotton and 50% rayon 

A: Where is the garment made? 
B: It's made in the USA. 




50% Cotton 
Rayon 

8 

Made in the USA 



P 

□ Wool 
25% Nylon 
25% Polyester 

Made In Canada 



Made in Taiwan 



XS 



50% Rayon 
25% Polyester I 
Q Cotton 



25% Polyester 
□ Cotton 



Made in China 



5. 



Made in Japan 
XL 

60% Linen 
□ wool 



M 

□ Wool 
25% Polyester 

Made in Hong Kong 
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UNIT 2: READING THE FABRIC INVENTORY FORM 



Vocabulary: 

Inventory Sub«-Total Grand Total 

Quantity ( QTY ) Miscellaneous ( Misc • ) 



OETTIHO RBAOZ 

1* Look at the form on the next page* What is the namB of the 
form? 



2. What is an inventory? Why is it important? 

3« How often do you take inventory of fabric and other materials 
at Momentum? 

4« Who usually takes inventory at Momentum? Who checks it? 
5* What do you take inventory of at home? 
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READING 





m6mbiitum fabric uvbhtory 






COLORS 




MASBRIAL 

(in yards) 


black 


white 


brown 


red 


green 


blue 


SUB- 
TOTAL 


1 • gortex 


30 






if 






/77 

w ^ w 


2 • polar fleece 
















3 • cotton 








A.l± 








4 • polyester 






/f 


¥0 








5 • acetiaue 


iO 


H 












o • aenxiu 


AS- 




















w 














XT' 






-Cr 




7* 


9 • corduroy 








/£ 






/ATX 


10. linen 


AO 


4? 












11. tapestry 


M 














12. pellon 








■6- 








13. Misc. 


















RAND TOTAL: 





Read the chart above* Write down the answers to questions below* 

a* Bow many colors are on the chart? 

b. How many kinds of material? 

c. How many yards of red gortex? 

d. How many yards of black corduroy? 

e. How many yards of blue denim? 

f . How many yards of white pellon? 

g. How many yards of fabric in TOTAL? . 
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LX8TEHINO 

Listen to the number of yards of inaterial on tape. 

Write down the number of yards in the correct part of the chart. 

Then add up the sub-totals and the grand total. 





MOMENTUM FABRIC IMVBNTORY 






COLORS 




TOTAL 


NAXBRXJUj 

(in yards) 


black 


white 


brown 


red 


green 


blue 


1 . gortex 


30 


fZ-t 












2 . polarf leece 
















3 . cotton 
















4 . polyester 






/f 






Soi 




5 . acetate 


fO 














6 . denim 










-0- 






7 . leather 
















8 . suede 
















9 . corduroy 
















10. linen 
















11. tapestry 
















12. pellon 
















tf 

13. Misc. 
















t 


RAND TOTAL: 
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Work with a partner. 

Your partner has t^a missing information you need* 
Ask him or her for the missing information • 
Then add up the sub-totals and the grand total. 

Exas^le: A: How many yards of black nylon do we have? 

B: We have 24 yards. 

A: Excuse me? 

B: 24 yards. 



PARTMBR A 





NOMBNTUM FABRIC INVENTORY 






COLORS 




MATERIAL 

(in yards) 


black 


white 


brown 


red 


green 


blue 


SUB- 


1 . gortex 


30 














2 . polar fleece 










u 






3 . cotton 
















4 . polyester 










¥- 


Soi 




5 . acetate 


fO 




/o± 










6 . denim 


AS- 














7 • leather 
















8 . suede 








-e- 








9 . corduroy 








i% 








10. linen 


AO 


4? 




/s± 








11. tapestry 








¥z 








12. pellon 
















13. Misc. 
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laFOioaTiOH QhP 

Work with a partner. 

Your partner has the missing information you need* 
Ask him or her for the missing information. 
Then add up the sub-totals and the grand total. 

Example: As Bow many yards of black nylon do we have? 

B: We have 24 yards. 

A: Excuse me? 

B: 24 yards. 



FARTHER B 





MOMENTUM FABRIC INVENTORY 






COLORS 




SUB- 
TOTAL 




black 


white 


brown 


red 


green 


blue 


MATERIAL 

(in vards) 
















1 . gortex 








if 








2 . polar fleece 






6A 










3 . cotton 














/^^ 


4 . polyester 






/f 










5 . acetate 


fO 


fit 


/oi 


ts 




AC 




6 . denim 


Air 


-4- 






-a- 






7 . leather 






¥0 










8 . suede 




-a- 




■e- 




AS 




9 . corduroy 


/A 


si. 


S7 


ti. 






^oS± 


10. linen 


AO 




(^^ 










11. tapes cry 


M 




3Si 








//^ 


12. pellon 








■e- 








13. Misc. 


















RAND TOTAL: 





tmiT 3: FABRIC DESIGNS 



Vocabulary: 








striped 


floral 


solid 


quilted 


plaid 


checkered 


polka-dotted 


printed 



OETTINO READY 

Can you describe the designs on the fabrics below? Write the name 
of the design under each picture. Check the spelling of words from 
the box above. 
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lOXCBIMO 

Match the fabric designs with words. 
1* It's printed* 



2. It's checkered* 



3* It's plaid* 



4* It's quilted I 




5# It's solid / plain I 



6# It's striped* 



7. It's floral. 



8. It's polka-dotted. 





! 1 


1 ■ 




■ 


■ 1 





# • 



X 



0 
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CUT and PASTE 



Look through the old fashion magazines on the table. Cut sample 
fabric designs with scissors and paste them on the squares below. 



1. 



2. 



3. 



striped 



floral 



4. 



5. 



quilted 



solid 



6. 



printed 




8. 



polka-dotted 



plaid 



checkered 



ERIC 
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LISTKHIMO 

Look at the pictures on the table. Each picture has a number on 
it* Listen to the descriptions of the pictures on tape* Write 
down the picture number for each description* 

Description !• 

Description 2. 

Description 3. 

Description 4* 

Description 5. 

Description 6. 



TOUR OPINION 

Look at the fashion DO and DON'T pictures on the table. Do all the 
pieces of clothing in each outfit match well? Check off your 
opinions below* 

MATCH WELL DON'T MATCH WELL 

Picture 1 
Picture 2 
Picture 3 
Picture 4 
Picture 5 
Picture 6 
Picture 7 
Picture 8 
Picture 9 
Picture 10 




ERLC 
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useful ixprMSlonss 




They match well* 


DO they match well? 


They don't natch well* 


Yes^ they do. 




No, they don't* 



DIAI/>6UE 

Liangkie: 

Ling: 

Liangkie: 

Ling: 

Liangkie : 

Ling: 




Come here. Ling* 
What is it? 

These two colors* Do they aatch well? 

Yes, they do. They match vejry well. 

These two fabric designs? Do they match well? 

No, they don't* They don't match well at all* 



LISTSMIHO 

Listen to the conversations on tape* Check off the opinions 

you hear* 



MATCH WELL 



DON'^T MATCH WELL 



1. 
2* 
3* 
4* 
5* 
6* 



z 
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PAIR PRACTICS 



Review the dialogue on the previous page. 

Then work with a partner* Look at the cards in your envelope* 

Ask each other if the items on each card match well or not* 

When you are finished, pass the envelope to the next partner group* 




GROUP PRACTICE 

Look at the items of clothing on your teacher's table* 
Can you name all the items? 

Help your teacher mix and match a good outfit: 
1* for work 
2* for play 
3* for a party 




Q o :^ 
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UNIT 4: PARTS OF A GARMENT 



Vocabulary : 








front 


shell 


top / upper 


left 


back 


insulation 


middle 


center 




lining 


bottom / lower 


right 



GETTING READY 

Label parts of the garment with words from above. 




Can you guess the words below? Say the words and fill in the 
missing letters. 



1. s h 6 J 1 

2. b k 

3. r _ g _ t 

4. t _ p 

5. 1 _ f t 

6. 1 _ n g 

7. 1 w r 



8. f r t 

9. ins_l_tion 

10. b _ t t _ m 

11. up r 

12 . m _ d d 1 _ 

13. c n t r 



LISTENING 

Listen to the instructions on tape and circle what you hear. 





middle 


^^pper^ 


lover 


2. 


front 


back 


center 


3. 


right 


left 


center 


4. 


shell 


lining 


insulation 


5. 


left 


bottom 


top 


6. 


lining 


left 


lover 


?• 


middle 


bottom 


shell 


8. 


insulation 


bottom 


lining 



LI8TEHIM0 




PARIS OF X JACKET 



Vocabulary: 








collar 


label 


sleeve 


cuff 


pocket 


belt 


buckle 


loop 




button 


buttonhole 





OETTINO READY 

Label parts of the jacket with words from above. 
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RBADXMO 

Can you guess the words below? 
missing letters. 



1. c O 1 1 r 



6. 



Say the words and fill in the 



k 1 



2. b t t n 



7. b tt nh le 



3. P _ c k _ t 



8. 1 _ _ P 



4. b It 



9. 1 b 1 



5. c 



10. s 1 



NRITINO 

Write the plural form of each word below. 
SINGULAR PLURAL SINGULAR 

1. sleeve SU€¥€^ 6. cuff 

2. pocket 7. belt 

3. label 8» buckle 

4. loop 9» buttonhole 

5. button 10. collar 



PLURAL 



Write the correct form of the missing word for each sentence below. 
1. (label) Could you please give me 5 / aL^/s ? 



2. (sleeve) Show me the left 



3. (button) Could you hand me 8 



4. (pocket) The top 



5. (cuff) 



is dirty. 



The right and left 



are dirty. 



ERIC 
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LZ8TEMIMO 

Listen to the sentences on tape and circle what you hear. 



1. 


collar 


^ 

Qlabel_^ 


loop 


2. 


pocket 


sleeve 


button 


3. 


belt 


buttonhole 


buckle 


4. 


cuff 


collar 


buckle 


5. 


sleeves 


collars 


buttons 


6. 


pockets 


loops 


belts 


7. 


label 


loop 


collar 


8. 


buckles 


buttonholes 


sleeves 



PUZZLE 

Work with a partner. Fill in the missing letters of the puzzle. 

I. 



ERIC 



n 



2. 




elk 



4. 



IS 



T. 



n 



+ 
+ 



Tl 



t. 



ITTiT 




3 



n 




1. 



El 
EE 



3t:>2 
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LISXENIKO 

Listen to the instructions on tape. Label parts of the jacket with 
numbers you hear on the picture below. 



PAKZS OP A SKIRX 



Vocabulary: 








waistband 


zipper 


dart 


seam 


lining 


button 


pleat 


hem 



OBTXZMO READY 

Label the parts of the skirt with words from above. 



Q 
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RBADZHO 

Can you guess the words below? 
missing letters. 



Say the words and fill in the 



1. 2 p p 6 r 



2. 8 



5. 1 _ n g 



6. pi t 



3. h m 



7. d r t 



4. w 8 t b 



8. b t t n 



HRITIMO 

Write the plural form of words below if there can be more than one, 



SINGULAR 

1 . zipper 

2. seam 
3« hem 

4. dart 

5. lining 

6 • waistband 

7 • pleat 



PLURAL 



Write the correct form of the missing word for each sentence below, 
1. (dart) How many McLrfs are on this skirt? 



2. (lining) Where is the 



on this jacket? 



3. (pleat) I like 



4. (zipper) How many 



5. (seeun) Please sew the 



on my skirts < 



are on this jacket? 



together . 



ERLC 
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LI8TENIM0 

Exercise 1» Listen to the sentences on tape and circle what you 
hear. 



!• 


seam 


hem 


^ pleats J 


2. 


darta 


pleats 


waistbands 


3. 


seeun 


zipper 


lining 


4e 


hem 


lining 


darts 


5. 


pleat 


dart 


lining 


6. 


waistband 


zipper 


dari: 



Exercise 2, Listen tc the instructions on tape. Label parts of 
the skirt with numbers you hear on the picture below. 
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PJUaS OP K TTPICAL MOMBHTUM JACKET 



Vocabulary t 

hood hook top stitch quilt line 

front flap pocket flap ^ sleeve tab 
snap drawcord cordlock 



OETTXMO VEKDY 

Label parts of a Momentum jacket with words from above. 




ERIC 
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READIirO 

Can you guess the words below? Say the words and fill in the 
missing letters • 

1. hOOd 6. sn_p 

2. h k 7. dr_wc d 

3. fr t fl_p 8. c dl k 

4. p_ck_t fl_p 9. t_p St ch 

5. si v_ 10. qu_lt l_n_ 



HRITIHO 

Write the plural form of the words below. 

SINGULAR PLURAL 
1. snap S/IA^^ 
2 • hood 



3 • hook 

4 • drawcord 

5 • cordlock 

6. sleeve tab 

7. pocket flap 

8. front flap 

9. guilt line 

10. top stitch 
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Write the correct form of the missing word in the sentences below. 

1. (snap) How many S/j^^S are on this jacket? 

2. (hook) Sew a on the collar. 

3. (drawcord) Please give me some black . 



4. (cordlock) Use brown ^_ on this jacket. 

5. (top stitch) Rip out the around the collar. 



PUZZLE 

Work with a partner. Fill in the missing letters of the puzzle. 



4. 


!• r 


h 


\ Ul 










+ 


7 


1 








p 




c 


k 




P 


s 
+ 


S. 










dl 








c 
















1 


0. 

5 




? 




pr 










s 


1 




V 




t 












+ 
















1 Itlll 


n 




1 
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LI8TBMIH0 

Bxerciae 1. Listen to the sentences on tape and circle what you 
hear. 



!• 


dravcords 


cordlocks 


Cguilt linesj) 


2. 


pocket flaps 


sleeve tabs 


front flap 


2. 


snaps 


hood 


hooks 


A. 


top stitches 


guilt lines 


sleeve tabs 


5. 


hooks 


latbels 


loops 


6. 


cordlocks 


front flap 


snaps 


?• 


quilt lines 


top stitches 


dravcords 



LI8TEHIHG 

Exercise 2. Listen to the instructions on tape* Label parts of a 
typical Momentiutt jacket with nuinbers you hear on the picture below # 
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PAIR WORK 

Work with a partner. Label parts of the Momeatum garments below. 
You may check the spelling of words from pages before. 
The first team to finish gets a prize 1 
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OROUP MORX 

Work with 2 other classnates. 

Open the envelope and review the words Inside* 

Get a jacket and some tape. 

Tape the words onto different parts of the jacket. 

The first group to finish without mistakes wins a prize 1 




342 

BEST COPY AVAIUUtU 



*1 

UNIT 5: WBAT'S KROMO? 
SEHINO PROBLEMS AHD SOLUTIONS 

CnTTIHO RBAOY 

Look at the pictures below. Can you describe what's wrong with the 
garment in each picture? 



Match words to pictures. 
1^ It's too long. 



2. It's too short. 



3. It's too tight. 



4. It's too loose. 



5. It's too wide. 



6. It's too narrow. 



ERIC 



Match more words to pictures. 
!• It's straight* 



2. It's crooked* 



3* It's wrinkled. 



4. It's ripped. 



5* It's worn out. 



6* It's broken < 



?• It's dirty. 



34 
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RB]U>IHO 

Exercise !♦ Find the opposite of each word below « 

!• big ^ long 

2* straight loose 

3* short wide 

4* narrow small 

5 • tight crooked 



Exercise 2. Circle the correct opposite of each word below* 





long 


small 


straight 


^%hort^^ 


2. 


loose 


tight 


small 


narrow 


3. 


crooked 


broken 


straight 


wrinkled 


A. 


narrow 


big 


wide 


loose 


5. 


dirty 


clean 


wrinkled 


crooked 


6. 


big 


wide 


loose 


small 


1. 


straight 


crooked 


wide 


narrow 




loose 


small 


tight 


big 



ERIC 
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LI8TBHZM0 

Exercise 1. Listen to the sentences on tape and circle what you 



hear* 

1* too long 


too vide 


£ too loose ^ 




2. too small 


too short 


too tight 




3 • broken 


crooked 


ripped 




4* worn out 


wrinkled 


dirty 




5. too big 


too small 


too loose 




6 • ripped 


worn out 


dirty 





Exercise 2. Listen to the conversations on tape and circle what 



you 


hear* 








too tight^ 


too loose 


too narrow 


2. 


ripped 


broken 


wrinkled 


3. 


too small 


too big 


too loose 


A. 


wrinkled 


crooked 


dirty 


5. 


too short 


too small 


too narrow 



6. worn out ripped wrinkled 



ERIC 



Match sentences to pictures. 



1. The pants are too tight* 



2. The shoes are too narrow* 



3. The seam is straight. 



4. The shoes are too vide. 



5. The seam is crooked. 



6. The pants are too loose 
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MRITIMO 

Fill in the missing words to the sentences below. 



1. The 




is 



small. 



2. The 



3. The 



4. The 





is 



is 



are 



short. 



big. 



wide. 



5. The 




are 



narrow. 



6. The 



7. The 



8. The 



9. The 



10. The 



are 




m 



^5 




m 




tight < 



smalls 



broken. 



loose • 



crooked < 



ERLC 
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HRITIHO 



What's wrong? Work with a partner. Write some sentences about 
the clothes on the man in the picture. 




/. fiiS hut is smm/l . 



350 
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ff licit. B W£011\J « 


It ' 8 • • • • 


What should I do? 


You should* • • • 


What could I do? 


You could* • • • 


You're right. 


That's a good / great ideal 



DIALOGUES 

Dialogue li 



what's wrong? 



Gong: Pei Juan, iriiat's wrong with this blouse? 

Pei Juan: It's too tight. 

Gong: What should I do? 

Pei Juan: Tou should let it out* 

Gong: That's a good ideal 




ERLC 



Dialogue 2: What could I do? 

Ling: This skirt is too loose. 

Wing Yee: You're right. What could I do? 

Ling: Tou could take it in here. 

Wing Yee: That's a great ideal Thanks 1 





Match probl^ns with solutions. 
PROBLEMS 




10. 



SOLUTIONS 



a. Let it out* 



Take it in* 



c. Cut it / Shorten it. 



d. Wash it / Clean it* 



e. Throw it away* 



f. Take it out / 
Change it* 

g. Mend it* 



h. Nothing you can do* 



i. Rip it / Do it over* 



j. Iron it* 
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MATCHING / NRITINO 

Hatch the words together and write as many solutions as you can. 
Part 1 

DO > 

RIP 
CHANGE 
SHORTEN 
THROW 
WASH 
MEND 
TAKE 
LET 




/ po if over. 
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WRITIMO / 8PEAKIH6 



Look at the pictures below. Write the solution or solutions to 
each problem. Then practice the following conversation about each 
picture with a partner. 



Example : 



1. 
















• • 






• «««•• J, 














A: The blouse is wrinkled, 
B: You should iron it. 
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LX8TBHXH0 

Listen to the problems on tape. Circle the best solution to each 
problem. 

1. /^ron itT^ Clean it. Do it over. 



2. 


Wash it. 


Let it out* 


Cut it* 


3. 


Take it in. 


Throw it away* 


Take it out* 


4. 


Fix it. 


Rip it* 


Change it* 


5. 


Let it out. 


Take it in* 


Do it again* 


6. 


Cut xt. 


cnanc|6 • 


Oliw^ Xw* 


7. 


Do it over* 


Let it out* 


Throw it away* 


8. 


Wash it* 


Shorten it* 


Fix it* 


9. 


Iron it* 


Clean it* 


Change it* 


10. 


Take it out. 


Cut it* 


Fix it* 



ROLE PLUT 

Look at the picture below. What's happening here? 




Let's write a dialogue together about the picture above. 
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Practice with a partner the dialogue you just wrote. Use pictures 
below for your practice. 



1. 



2. 



3. 



4. 



5. 
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MOMENTUM, IHC. 
Modttl* 5 
LI8TSHIM0 SCRIPT AMD AMSNER KEY 
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UNIT 1: MOMEHTUM FABRICS 
IiI8TBNIKQ--Pa9« 5 

1. A: Mlmi, vhat kind of fabric is this? 
B: This is polarf leece ^ 

A: It is difficult to sew . 

Bt I know* 

2. A: 6uo Xiang, vhat Icind of fabric is this? 
B: I think this is linen ♦ 

A: It is easy to sew > 

B: I think so* 

3* A: Ling, vhat kind of fabric is that? 

B: That is ravon* 

A: That is easy to sev. 

B: No, I don't think so* It is difficult to sev > It is 
very soft* 

4* A: Kit, vhat kind of fabric is that? 

B: That is s uede > 

A: What did^you say? 

B: Suede* It is very difficult to sev * 

A: I knov* 

5* A: Wing Yee, vhat kind of material is that? 

B: That is polyester * 

A: Excuse me? 

B: Polyester* It is easy to sev * 

A: Oh really? 

6* A; Ying Yan, vhat kind of material is this? 

B : This is corduroy * 

A: Corduroy* Is it difficult to sev? 

B: Yes, it is* It is very difficult to sev * It's very thick* 

7* A: Pei Juan, vhat kind of fabric is that? 

B: That is vool * 

A: Wool* Is it easy to sev? 

B: No, it isn't* It is very difficult to sev * It's thick* 

8* A: Liangkie, vhat kind of material is this? 

B: This is tapestry * 

A: What vas that again? 

B: Tapestry* It is vc^ry difficult to sev * 

A: Oh really? 

9* A: Kit Yee, vhat kind of fabric is this? 

B: This is fake fur * 

A: Fake fur? 

B: Yes, fake fur* 
A: Is it easy to sev? 

Bs No, it isn't* It's very difficult to sev * 
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LZSXBHIMO-Pag^ 5 (Continued) 



10* A: Liangkie, what kind of material is that? 

B: Let me see* That is wool > 

A: What was that again? 

B: Wool* 

A: Is it easy to sew. 

B: I don't think so* It's difficult to sew* It's thick. 



SBADIHO-Page 6 

1. light fabric 

2. heavy fabric 

3. Cool for the suimner: cotton, linen 
4* Warm for the winter: wool, leather 
5. Wool is warm and heavy. 

Cotton is cool and light. 



WRITIHO-Page 7 



Salesperson: 
Mimi: 

Salesperson: 
Mimi: 



Excuse me, may I help you? 

Yes, I'm looking for some heavy fabric for the 
winter. 

How about some wool ? They are on sale. 
Good. 



Salesperson: This way please. 



GRAMMAR FOCUS-Pag. 


10 


1. It 


6. 


This 


2 . They 


7. 


That 


3 . They 


8. 


That 


4. It 


9. 


This 


5. It 


10. 


That 



LISTEMIHO-Pagtt 12 

1. A: Ling, what is this jacket made of? 

B: It is made of 50% polyester and 50% cotton. 

A: Oh I see. 

2. A: Liangkie, what is this shirt made of? 
B: It is made of 25% nylon and 75% denim. 
A: Pardon me? 

B: 25% nylon and 75% denim. 

3. A: Kit Yee, what kind of fabric is this? 
B: This is 60% linen and 40% polyester. 
A: What did you say? 

B: 60% linen and 40% polyester. 
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LISTEMIHQ-Page 12 (Continued) 



4. A: Jerry, what kind of fabric is this? 

B: Let me see. Let me read the label. This is 50% cotton, 

40% rayon and 10% nylon. 

A: What was that again? 

B: 10% nylon, 50% cotton and 40% rayon. 

A: Oh I see. 

5. A: Lan, what kind of fabric is that? 

B: Let me see the label. This is 20% nylon and 80% corduroy. 

A: What did you say? 

B: 80% corduroy and 20% nylon. 

6. A: Ling, what are these pants made of? 

B: They are made of 40% cotton, 20% polyester and 20% rayon. 

A: Could you say that again? 

B: 40% cotton, 20% polyester and 20% rayon. 



PAIR PRACIICE-Page 13 



1. 50% rayon 4. 25% cotton 

2. 50% wool 5. 40% wool 

3. 75% cotton 6. 75% wool 



UNIT 2t RE]U>INO THE FABRIC IMVENTORT FORM 



READIMO-Page 15 

a. 12 colors 

b. 12 kinds of fabrics 

c. 39 yards of red gortex 

d. 12 yards of black corduroy 



e. 105 yards of blue denim 

f . 75 yards of white pellon 

g. 1482 yards of fabric total 



LISTEKING-Page 16 

1. JHe have 25 yards of white polarfleece. 

2. We have 10 yards of green polyester. 

3. We have 40 yards of brown suede. 

4. We don't hnve any green pellon. 

5. We have 27 yards of green gortex. 

6. We have 12 yards of brown acetate. 

7. We have 29 yards of black denim. 

8. We have 73 yards of white linen. 

9. We have 45 yards of red polyester. 

10. We don't have any red denim. 

11. We have 22 yards of brown pellon. 

12. We have 34 yards of red tapestry. 

13. We have 50 yards of red gortex. 

14. We have 2 yards of blue denim. We need to order more. 

15. We don't have any black cotton. We need to order some. 

16. We don't have any white leather. 



ERIC 
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LI8TKHZN0-Pag« 16 (Co&tlau#d) 



17. We nave 32 1/2 yards of black tapestry. 

18. We have 24 1/2 yards of blue acetate. 

19. We have 27 1/2 yards of blue cotton. 

20. We have 12 1/2 yards of blue suede. 

21. We have 53 1/2 yards of brown corduroy. 

22. We don't have any green polarfleece. We need to order some^ 

23. We have 3 yards of green linen. 

24. We have 44 1/2 yards of brown leather. 

25. We have 13 yards of blue polarfleece. 

26. We don't have any black corduroy. We need to order more. 

27. We have 15 yards of black tapestry. 

28. We have 17 yards of red cotton. 

29. We have 70 yards of blue acetate. 

30. We don't have any red linen. We need to order some. 

31. We have 45 1/2 yards of black nylon. 



FABRIC 

1 . gortex 

2 . polarfleece 

3 . cotton 

4 . polyester 

5 . acetate 

6 . denim 

7 . leather 

8 . suede 

9 . corduroy 

10 . linen 

11. tapestry 

12. pellon 

13. nylon 

GRAND TOTAL 



SUB-TOTAL 

187.5 

162.5 

117 

135 

63 

31 

76.5 

67 

90 

141 

98 

147 

45.5 

1361 vards of fabric 



UNIT 3: FABRIC DESIQNS 



OETTIMG RBADT-Page 19 

1. striped 5. plaid 

2. polka-dotted 6. printed 

3. floral 7. quilted 

4. checkered 8. solid / 

LISTIXIVO-Page 22 



plain 



1. 
2. 
3. 
4. 
5. 
6. 



It's 
It's 
It's 
It's 
It's 



blue, polka-dotted, cotton dress, 
black and white, checkered, wool jacket, 
red and grey, striped, cotton shirt, 
red and black, plaxd, vool skirt, 
printed sweater with blue and red stars on it. 



It's an orange and black, quilted jackets 



ERLC 
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TOUR OPIHION-^Pag^ 22 



The fashion DO and DON'T pictures are gathered from various issues 
of Glamour magazine. 



LXSTBHIIIG-Paga 23 

!• A: Come here, Liangkie. 
B: Yes, what is it? 

A: These two colors. Do they match well? 
B: No, they don't. They don't match well at all. 
Try these two. 

2. A: Hey, Ling. 

B: Yes, what is it? 

A: These 3 colors. Do they match well? 

B: Yes, they do. They match very well. You have good taste. 

A: Thank you. 

3. A: Mimi. 

B: Yes. What's up? 

A: These 2 fabric designs. What do you think? Do they match 
well? 

B: No, they don't. They don't match well at all. Try these 
two. 

4. A: Come here. Kit. 
B: Yes. What's up? 

A: These 2 fabric designs. What do you think? Do they match 
well? 

B: Yes, they do. They match very well. You have good taste. 

5. A: Lan, please come here. 
B: Yes, what is it? 

A: These two colors? What do you think? Do they match well? 

B: Yes, they do. They match very well. You have good eyes. 

6. A: Wing Yee. Come here. 

B: These fabric designs. What do you think? Do they match 
well? 

A: Yes, they do. I think they match very well. You have 

good eyes. 
B: Thank you. You too. 



UMIT At PARXS OF A OMMEMT 



OBTTIMO RBADT-Pagu 25 



1 • front 

2. back 

3 • top /upper 

4 • middle 

5 • bottom/lower 

6. left 



7 • center 

8* right 

9. shell 

10. insulation 
11* lining 



RBADIMO-Page 26 

1. shell 

2. back 
3 • right 
4* top 
5. left 

6 • lining 

7 • lover 



8 • front 

9 • insulation 

10* bottom 

11 • upper 

12. middle 

13* center 
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1* Show me the upper part of the jacket* 

2* Give me the center piece* 

3* Sew the zipper on the right side of the jacket* 

4* Don't use black lining for the jacket* 

5* Show me the bottom part of the jumpsuit* 

6* Let me see the left side* 

7* Give me the middle piece* 

8* Don't use gray insulation for this jacket* 



LISTBMIHO-Page 27 

Label parts of the garment with numbers you hear* 



1. 


back 


7. 


middle 


2. 


insulation 


8. 


center 


3. 


front 


9. 


top 


4. 


lining 


10. 


right 


5. 


bottom 


11. 


shell 


6. 


left 
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1. label 

2 . collar 

3 . sleeve 

4 . buttonhole 

5 . button 



6. belt 

7. loop 

8 . buckle 

9. cuff 

10. pocket 
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1. 
2. 
Z. 
4* 
5* 



collar 

button 

pocket 

belt 

cuff 



6 • buckle 
7 V buttonhole 
8 • loop 
9 • label 
10* sleeve 
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1 • sleeves 

2 • pockets 
3 • labels 
4 • loops 

5 • buttons 



6 • cuffs 

7 • belts 

8 • buckles 

9 • buttonholes 

10* collars 



Write the correct form of the laissing word for each sentence. 

1* Could you please give me 5 labels ? 

2. Show me the left sleeve > 

3* Could you give me 8 buttons ? 

4* The top pocket is dirty* 

5* The right and left cuffs are dirty* 
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!• Where is the size label on this jacket? 

2. This jacket has a missing button. 

3* Use the gold color buckle on this jacket. 

4. The right cuff is tor long. 

5* Bring me 10 gold buttons for this shirt. 

6. Sew 5 loops around the waist. 

7. Show me the collar. 

8. This jacket has 3 sleeves 1 
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APPOSS 




DOWN 


1. 


label 


10. 


collar 


2. 


pocket 


11. 


shell 


3. 


buckle 


12. 


buttonhole 


4. 


insulation 


13. 


button 


5. 


back 


14. 


lining 


6. 


front 






7. 


sleeve 






8. 


belt 






9. 


loop 
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Label parts of the jacket with niunbers you hear< 



1 • buckle 

2 • button 
3. belt 
4* label 

5* right cuff 

6. buttonhole 

1. left sleeve 



8* top pocket 

9* right sleeve 

10* left cuff 

11 • lower right pocket 

12* lower left pocket 

13. loop 

14* collar 
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1 • button 

2 • waistband 

3* dart 

4* zipper 



5, 
6, 
7, 



seam 

hem 

lining 
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2. 
4* 



zxpper 
seam 

hem 

waistband 



5< 

7, 
8, 



lining 
pl^at 
dart 
button 
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1. zippers 

2* seeuns 

3* hems 

4 . darts 



5 • linings 
6 • waistbands 
7 • pleats 



Write the correct form of the missing word for each sentence* 

1* How many darts are on this skiirt? 

2. Where is the lining on this jacket? 

3* I like Pleats on ray skirts* 

4. How many zippers are on this jacket? 

5« Please sew the seam/seams together* 
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1* This skirt needs some pleats. 

2. I need the waistbands for those jackets* 

3. Use a black sipper for this jacket • 

4. This skirt has 4 darts, 2 in the front and 2 in the back. 

5. Let me see the lining of that jacket. 

6. The waistband should be 2 1/2 inches wide. 
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Label parts of the skirt with numbers you hear* 

1. zipper 5. lining 

2. darts 6* hem 
3* waistband 7* seam 
4 • button 
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1. top stitch 6. front flap 

2* sleeve tab 7. snaps 

3* drawcord 8* hood 

4* cordlock 9* hook 

5* pocket flap 10* guilt lines 
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1. hood 

2 • hook 

3* front flap 

4* pocket flap 

5* sleeve tab 



6 • snap 

7 • drawcord 

8 • cordlock 

9* top stitch 

10* guilt line 
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1 . snaps 

2 • hoods 

3 • hooks 

4 • drawcords 
5 • cordlocks 

Write the correct 



6* sleeve tabs 
7* pocket flaps 
8* front flaps 
9* guilt lines 
10* top stitches 

form of the missing word 



in the sentences* 



1* How many snaps are on this jacket? 

2* Sew a hook on the collar* 

3* Please give me some black drawcords * 

4* Use brown cordlocks on this jacket* 

5* Rip out the too stitches around the collar* 



PUZSLB 

ACROSS DOWN 

1* hood 6* top stitch 11* snap 

2 * pocket flap 7 * cordlock 12 * pleat 

3« drawcord 8* hook 13* dart 

4* sleeve tab 9* waistband 

5* guilt line 10* seam 
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1* Rip out the quilt linM on this jacket* 

2. The front flap should be 3 inches wide* 

3* This jacket should have 5 snaps on the front. 

4* Where are the top stitches around the collar? 

5* Don't put loops on this jacket* 

6* Use black cordlocks for these jackets* 

7* Don't use black drawcords on these jackets* 
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Label parts of a typical Momentum jacket with numbers you hear< 



1* front flap 

2* guilt lines 

3 * hook 

4 * drawcords 

5* company label 

6* left sleeve tab 

7 * cordlocks 

8 * waistband 



9* hood 

10* right sleeve tab 
11* right pocket flap 
12* left sleeve tab 
13* top stitches 
14* snaps 
15* hem 

16* left pocket flap 
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1 * collar 

2 * snaps 

3* top stitches 

4 * sleeve 

5* sleeve tab 

6* front flap 

7* belt 

8 * loop 



9 * buckle 
10* pocket flap 
11* hood 
12* label 
13* drawcord 
14* cordlock 
15* seams 
16* hem 
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Exercise 1 



1* 
2* 
3* 
4* 
5* 



big 

straight 
short 
narrow 
tight 



small 

crooked 

long 

wide 

loose 
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Exercise 2 

1 • long 

2 • loose 

3 • crooked 

4 • narrow 

5* dirty 

6* big 

7 • straight 

8 • loose 
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Exercise 1 

1. This skirt is too loose. 

2. This pair of pants is too short « 
3* This zipper is broken* 

4. This blouse is wrinkled* 

5. This skirt is too loose* 

6* This pair of socks is worn out* 



Exercise 2 


1. 


A: 
B: 
A: 


Ling, this blouse is too tight. 
What's wrong with it? 
It's too tight. 


2. 


A: 
B: 
A: 
B: 


Kit Yee, this blouse is wrinkled. 
You need to iron it. 
What did you say? 
You need to iron it. 


3. 


A: 
B: 
A: 


Lan, this skirt is too loose, 
ffhat was that again? 
It's too loose. 


4. 


A: 
B: 
A: 


Liangkie, these guilt lines are crooked. 
What's wrong with them? 
They are crooked. 


5. 


A: 
B: 
A: 


Jerry, the right sleeve is too short. 

Pardon ne? 

This is too short. 


6. 


A: 
B: 
At 


Liangkie, the right pocket is ripped. 
Oh not Please £ix it. 
Alright. I'll take care of it. 
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short 

tight 

straight 

vide 

clean 

sxoall 

crooked 

tight 
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1* The hat is too small. 

2« The skirt is too short. 

3. The jacket is too big. 

4. The shoes are too wide. 

5. The pants are too narrow. 

6. The boots are too tight. 

7. The blouse is too small. 

8. The zipper is broken. 

9. The glasses are too loose. 

10. The seam is crooked. 
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1. b 6. h 

2. d 7. j 

3. a 8. g 

4. f 9. e 

5. c 10. i 
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1. These pants are wrinkled. (Iron it.) 

2. The sleeves are too long. (Cut it.) 

3. This skirt is too loose. (Take it in.) 

4. The zipper is broken on these pants. (Change it.) 

5. The seam is crooked. (Do it again.) 

6. This skirt is too long. (Shorten it.) 

7. This needle is broken. (Throw it away.) 

8. The collar is dirty. (Wash it.) 

9. The cordlock is broken. (Change it.) 

10. The button is missing. (Fix it.) 




